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INTRODUCTION 

 

Nowadays English is a global language. The majority of adults need to learn English for 

different reasons. When they finish the school and achieve a basic level of English. Sometimes 

adults begin the university and study a career like law, medicine, police and others. Some adults 

have a job or want a better job opportunity where need to speak English according to the 

environment that they are involve. This Adults English learners for academic or work purposes 

have specific needs. For this reason, is necessary a teaching program applying English for 

specific purposes to develop communication skills. 

 

This research work is directed to determine the importance of English for specific purposes in 

the communicative skills in adults during the year 2020. It was observed in a group of adults 

that are security guards who work at an important security company located in the north of 

Guayaquil city in Ecuador where students show important difficulties to communicate in 

English language. They were not able to produce short dialogues due to lack of vocabulary 

acquisition, answer some questions, transmit messages or were not likely to be motivated to 

speak in the English language. The security guards will want a real, practical and purposeful 

English language training courses.  For this reason, this research project proposes a guide for a 

teaching program applying English for specific purposes to help students improve their 

communication skills. 

Chapter I includes the topic for the present research work, as well as the background of the 

problem, its formulation and systematization. The broad and specific objectives are also 

described and are intended to determine the importance of application of English for specific 

purposes in communication skills in a part of adults in this case security guards. For this 

purpose, the application of English for specific purposes can help students in the language 

learning process the difficulties of the students and their needs are described in performance of 

communication. 

The rationale incorporated in this section highlights the importance and social relevance that 

this study has. The beneficiaries and the impact of the proposal are also explained.  

Chapter II describes the Research Theoretical Framework, which includes those important 

theories that support this work. Additionally, this section gives definitions for the main concepts 

discussed along the document and that are relevant and related to the topic. The Legal 



 
 
 

 

2 
 

Framework, that is, those laws or official regulations regarding Education and related to the 

English language teaching are also explained.  

Chapter III gives details regarding the Research Methodology, such as the research type and 

approach. The techniques and tools used to obtain the data that enables to reach the objectives 

are also described. This section also presents the research population and sample, and the results 

and findings resulted from data processing. 

Chapter IV presents in detail a proposal to solve the problem of the study, which is based on 

appropriate application of English for specific purposes to improve the communication skills 

on adults. Finally, after the description of the proposal, conclusions and recommendations are 

drawn. 
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CHAPTER I 

THE RESEARCH PROBLEM 

1.1. Title 

 

English for specific purposes and the communication skills in adults, during the year 2020.  

1.2. Background of the Problem 

 

Today, the English language is very important in the modern world. This foreign language is 

our resource to communicate with people from different parts of the world. We use it to transmit 

ideas, messages or thoughts with others. There are many factors that make the English language 

essential for communication in the 21st century. One of these factors English is the most popular 

foreign language. When two people are from different countries, despite the fact that neither is 

native or English-speaking. These people usually use English as the base language to 

communicate.   

 

The English language began a process of expansion for decades, adhering to the phenomenon 

known worldwide as globalization. More and more people are learning to speak this language, 

and more and more people are depending on it to get a job or to prosper in it. The use of a 

foreign language, with an emphasis on English, has gone from being a privilege to being a 

necessity in the different productive sectors. The globalization process has been the main reason 

why English has gained importance worldwide, to the point of being considered today as the 

universal language of business. 

 

Although Spanish is the native language of more people than English, the latter is more learned 

as a second language than the former. "Recent estimates suggest that some 402 million people 

speak it as their first language, as it is currently used by more than 1 billion non-native speakers" 

(Ortiz, 2013). For this reason, their learning constitutes a priority from the primary levels of 

teaching, reaching the highest point of higher education, where their knowledge and qualities 

in the different aspects of listening, expression and interpretation must be high. 
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In Ecuador, it is an indispensable requirement to know English as a second language when we 

are adults. Many times we believe that basic English from school is enough but that is not 

enough. You have to be in constant preparation since the level of English in Ecuador is still 

very low. If you want to update your professional knowledge many times you will find courses 

in this language. If you are looking for a better job you need to have communication skills to 

be more competitive in the work environment. This is a big problem for Ecuadorians who have 

skills to write, read but not to listen or speak (El Comercio , 2017). 

 

However, the Ministry of Interior established the Gypasec (Guardias y Policía en Alerta por la 

Seguridad Ciudadana), which consist on a program aimed at certifying and updating citizen 

security content, with a comprehensive systemic approach that incorporates the organized 

community, in co-responsibility with the new forms of coexistence and social inclusion. It was 

created by the government to be directed to a group of professionals in this case for private 

security company guards consisting of 120 hours between an academic and practical part in 

which the subject of English was proposed. (El Universo , 2012) 

 

The course was carried out but the English language was eliminated from the curriculum for 

not having an appropriate method according to this group of adults who had specific needs, the 

guards indicated to the company that within their training hours they want to learn English 

because they need in their work area such as hotels, airports, international banks, schools where 

there are foreigners but they do not have time or money to take full English courses, they prefer 

something fast, practical and based on their reality or because they want a better job opportunity 

inside or outside the country. For these reasons, I decided to choose this group of adult 

professionals who are important in society and who have difficulties communicating. 

 

There is a private security company which constantly trains its staff and at the same time, they 

set out a new program where security guards have to learn the English language as to meet the 

needs of its workers and clients as to offer competitive jobs as bilingual guards. This company 

is located in the north of Guayaquil city in Ecuador. It is recognized for providing physical and 

electronic private security services. It has been working in different public and private 

institutions, including airports, banks, consulates, and commercial stores, multinationals for 47 

years. 
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It has been observed that guards have problems in learning the English language due to the lack 

of support to develop their communication skills. This company is really worried in how to train 

its personals due to the demand for bilingual guards. Some causes are because employees do 

not have enough money to invest in education; on the other hand, in most of them haven’t 

learned this Anglo-Saxon language for ages, lack motivation is observed. Long hour of working 

prevent the guards to learn the English language effectively. 

 

Due to this factors guards are not able to transmit a message by using the English language by 

using the four skills such as speaking, reading, writing and listening. In addition, poor 

pronunciation or vocabulary interferes in communication and causes frustration, 

disappointment and lack of interest in the subject. In some cases, they do not understand the 

information and it generates a rejection towards foreign clients and a negative attitude  in the 

workplace, and as a result, at the end of the day they have reports from dissatisfied clients who 

do not receive good attention. 

 

1.3. Statement of the Problem 

 

What is the influence of English for specific purposes on communication skills in adults, during 

the year 2020? 

1.4. Systematization of the Problem 

 

• How can English for specific purposes help adults to improve communication skills? 

• What theories support the importance of English for specific purposes and 

communication skills? 

• What are the most appropriate content to improve communication skills in adults?   

•  What are the common difficulties that students show in communication skills? 

• How can a guide for a teaching program applying English for specific purposes improve 

the communication skills in adults? 
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1.5. Broad objective 

 

To identify the influence of English for Specific Purposes on the Communication Skills in adults 

during the year 2020-2021.  

1.6. Specific Objective  

• To describe how English for specific purposes can help adults to develop 

communication skills through role plays based on real life situations. 

• To describe the importance of English for specific purpose to develop communicative 

skill through the review of relevant literature. 

• To identify the common difficulties adults, face on their speaking performance through 

the application of the research tools. 

• To design a guide for a teaching program applying the English language to help students 

improve their communication skills. 

 

1.7. Rationale of the Study 

The relevance of English for specific purposes applied on adults in the language learning 

process for specific topics or subjects where they need to integrate content and language, 

students can develop and acquire information in an interesting way. English with specific 

purposes is useful in the workplace because it tends to improve communication skills. The 

English method for specific purposes benefits teachers because they will prepare the material 

on a specific subject, adult students will not only acquire new vocabulary related to their place 

work, but also the guards will have the opportunity to practice the target language using real 

situations. 

English for specific purpose (ESP) is a vital importance in people who word as a security guard 

or in any specific areas. For this reason, it is important to awaken the students’ interest in 

learning the language. ESP plays a fundamental role for the improvement in the learning 

processes. With the use of sorts of pedagogical resources, it is possible to increase their level of 

motivation and facilitate their learning, through different strategies and learning styles. In this 

way, it seeks to contribute to make the knowledge more useful and produce meaningful 

learning. 
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It is of great importance to carry out this investigation because it will guide and improve English 

language learning in students by using some didactic strategies. Students learn and express their 

interests, emotions, thoughts in another language and acquire excellent learning through games 

or fun activities. Despite having adult students. it is important to mention that learning a 

different language requires any ludic resources as to keep in the students’ mind the image and 

words.  

To improve the problem that currently exists in the institution and strengthen the aspects that 

are relate to the foreign language was proposed; a guide with playful teaching strategies is 

presented as to promote the English language learning. The productive thing about using playful 

strategies is that without regardless of age, it will always be a basic need in all human beings, 

because it represents fun and it is part of our personality.  

1.8. Scope and Delimitation of the Study 

 

Responsible Unit:       Universidad Laica Vicente Rocafuerte de Guayaquil 

Responsible person:    Estefany Nicole Rodríguez González                                                   

Field:                          Education 

Area:                          English 

Population:                 Adults (Security Guards) 

Period:                       Year 2020 

 

1.9. Idea to Defend 

 

English for Specific Purposes influences the Communication Skills in adults, during the year 

2020.  

1.10. Institutional Research Line 

The present study is framed within the Education Faculty research, which states the 

“performance and professionalization of the teacher” and also within its research sub-line 

“communicative competencies in teachers and students”. 
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CHAPTER II 

THE THEORETICAL FRAMEWORK 

 

2.1. Theoretical Framework Background 

 

This section is intended to review studies related to ESP classes for adults and the effects ESP 

has on students' communication skills. These studies define and describe the background as 

well as the purpose and impact of ESP classes on students. To design a guide for a teaching 

program of an English course with a specific purpose for a group of adults in this case of security 

guards who are not prepared to rotate a consulate, an airport, a multinational company or an 

international bank. 

 

By means of a bibliographic inquiry and making a historical tour where repositories of projects 

from Universidad Laica Vicente Rocafuerte de Guayaquil, it has been possible to verify that 

there are not any themes related to English for Specific Purpose, however, there are some 

journals and articles form international authors which have been taken into account for this 

project as to justify its theoretical framework and research methodology.  

A thesis taken from repository from Pontificia Universidad Católica Del Ecuador sede 

Esmeraldas, Castillo & Gumani, (2017), titled INGLÉS PARA FINES ESPECÍFICOS: 

ANÁLISIS DE MÉTODOS DE ENSEÑANZA EN FUNCIONARIOS DEL HOSPITAL 

PROVINCIAL GENERAL DE ESMERALDAS. This research work aimed to determine the use 

of English for specific purpose to develop the four skills of the English language. The authors 

state the officials need to be trained in English for Specific Purposes (ESP); to comply with this 

it is necessary to provide teachers some teaching methods which must be previously analyzed, 

which will allow the teaching-learning process to be completed and expectations are met of 

officials because they have to be applied according to their needs. 

 

Saud Viteri, (2019), in his research project DIDACTIC MATERIAL TO TEACH ENGLISH FOR 

SPECIFIC PURPOSES (ESP) TO 8TH LEVEL STUDENTS OF THE HOSPITALITY AND 

TOURISM SCHOOL AT PUCE ESMERALDAS, 2018 presents the key concepts that underpin 

the research, arranged in two aspects: English for Specific Purposes (ESP) and English for 
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General Purpose (EGP). For ESP, its main characteristics, definitions, variations, origins, 

evolution and theoretical support are presented, with special emphasis on the description of the 

methodological strategies that it has and that have been included in this research.  

 

For EGP, its definition is presented in terms of the objective, it fulfills within the framework of 

language teaching and the theoretical support that feeds it. It should be noted that the 

information provided on the English for Specific Purposes has been provided only in general 

lines, since the emphasis of this research lies in English for Specific Purposes. It is necessary 

to affirm that the notion of English for Specific Purposes refers to the teaching of the English 

language for primarily utilitarian or instrumental purposes, with the purpose that the teacher 

can use it within their professional activity. 

 

On the other hand, Lave and Wenger, 2008, cited in Patel, (2018), stipulate “The main purpose 

of English for Specific Purposes (ESP) programs is the teaching and learning of English, 

although in specific situations” (p.231). The contexts will be chosen depending on the area 

which is intended to be promoted in students. The Foreign Language Study Program: 

Vocational English proposes that language teaching should be done with a focus on exposing 

authentic documents related to the world of work, it is in other words, the occupational world 

in which they concern. 

 

Thus, teaching and learning ESP includes much more than just teaching through specific 

materials and content, since it combines the development of language skills with the acquisition 

of specific information (Ramadhani, 2017, p. 9). Therefore, the main objective of ESP is to 

prepare students in the acquisition of relevant information for the occupational area or 

professional in which they will be inserted. Ramadhani, (2017) points out that the use of this 

specific type of language has relevant benefits that provide much more than just specialized 

vocabulary in the language. For example, it opens doors for students and professionals to use 

the knowledge of ESP as a way to collect and exchange global information from the internet in 

a specific context of interest to the learner. 

 

ESP relies on the knowledge previously acquired in the IFG to introduce new information 

related to a specific area. This is how ESP complements itself with the EGP and, despite having 

different objectives, the former cannot be separated from the latter. 
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2.2 Literature Review  

 

This chapter presents the key concepts that underpin the research, arranged in two aspects: 

English for Specific Purposes and General English. For ESP, its main characteristics, 

definitions, variations, origins, evolution and theoretical support are presented, with special 

emphasis on the description of the methodological strategies that it has and that have been 

included in this research. For EGP, its definition is presented in terms of the objective that 

fulfills within the framework of language teaching and of the theoretical support that feeds it. 

It should be noted that the information provided around the EGP has been provided only in 

general lines, since the emphasis of this research underlies English for Specific Purposes. 

 

As has already been established, in the case of English for Specific Purposes, a more detailed 

focus has been proposed in terms of its study, since it constitutes the main support of this 

research. The typology around English for Specific Purposes is very varied in the literature, 

which presents very similar notions. In this sense, we consider that English for Specific 

Purposes should be defined from its theoretical nature, to then investigate the concepts that 

define it more specifically. A comparison, in general terms, between English for Specific 

Purposes and English for General Purposes has been considered as to specify a clear notion 

about what English for Specific Purposes is and what different elements it supposes from 

English for General Purposes. 

 

2.2.1. Historical evolution of the use of English for specific purposes 

 

The origin of English for specific purposes dates back to the 16th century when Huguenot 

merchants and other Protestant refugees escaped to England and the need for a language arose. 

commercial that allowed them to survive in the incipient world of business at that time. 

According to Salmani-Nodoushan, (2020), a characteristic of English teaching since the 19th 

century was the appearance of business English textbooks. 

 

Since the beginning of the 1950s in Great Britain there was already the belief that if adults who 

had a specific purpose to learn a language had specially courses designed for them, the use 

would be better. Since the early 1960s, books were published to satisfy very specific needs and 

whose titles reveal the purpose for which they were writings. The following works are from 



 
 
 

 

11 
 

those years: The English We Use for Science, (1965), The Scientist Speaks (1967) and A 

Modern Course in Business English (1963) (Salmani-Nodoushan, 2020, p. 421).  

 

However, it was necessary to wait until 1969, when English for specific purposes emerged as 

such with the publication of a report entitled Languages for Specific Purposes. Another works 

and one of the most controversial but an obligatory reference, even today, it is Communicative 

Syllabus Design by J. Munby. Despite having opponents, this is one of the most complete works 

in the field of curriculum design that takes as a starting point the analysis of the needs of 

students. 

 

Another significant element in the development of language teaching for specific purposes is 

the concept of communicative competence elaborated by Hymes (1972), cited by  Whyte, 

(2019), and to which the author incorporates the cultural component as an element to be taken 

into account for mastering a foreign language, which expands considerably the purely linguistic 

perspective on which Chomsky based the concept. English for specific purposes began its boom 

stage at the beginning of the 70s, which precisely coincides with the first steps of the 

communicative approach and it is to be expected that this phenomenon would have a 

tremendous influence on the criteria to be followed by the different authors for the elaboration 

of the different English courses for specific purposes. However, it was not. 

 

In the beginning, the courses and texts designed for teaching English for special purposes had 

a lot of the method of grammar translation and the method of reading, but very little, at least in 

practice, of the recent communicative approach. To better understand the very nature of English 

to con specific purposes, then it is necessary to address some of the the conditions that led to its 

emergence. 

 

2.2.2. Conditions that led to the emergence of English for specific purposes  

 

According to Hutchinson and Waters (2004) cited by (Jamalai & Krish, 2021),  there were three 

main reasons that led to the emergence of English for specific purposes. The first of these was 

of a socio-economic nature and dates back to the end of World War II, when technology and 

commerce dominated the world and the United States. they were becoming the most powerful 

economic power on the planet. Until then, mastering a foreign language was a sign of a more 
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elaborate, more finished education, but very few they had wondered why and why it was 

necessary. 

 

But a new generation of people emerged who did know specifically why and what they needed 

English for. Businessmen who needed to buy and sell were among them, engineers who needed 

to read instruction manuals, and doctors who needed to keep up with the latest advances in 

medicine. This process was accelerated by the oil crisis in the early 1970s, which resulted in 

the massive flow of funds and with them from Western experts to oil-rich countries. English 

became a business.  

 

The second cause is linguistic and is what Hutchinson and Waters (2004) call "a revolution in 

linguistics." The new studies were aimed at discovering the use of language in real 

communication. This new linguistic thought gave rise to a maxim that still holds today: English 

for specific purpose concentrates more on language in context than on teaching grammar and 

language structures  (Jamalai & Krish, 2021, p. 623),  

 

The third and last of the causes that made possible the emergence of English for specific 

purposes were the new trends in education of those years that focused on the leading role of the 

student, making it the focal point of the teaching-learning process. The idea was that if this was 

done the motivation, performance and achievement of the student were going to be higher and 

therefore learning would be faster. The combination of these three factors: the boom and the 

need of the English language to meet specific purposes, primarily business and professional, 

the development and new approaches to linguistics and education gave a great impetus to the 

development of English for specific purposes. 

 

2.2.3. The Emergence of English for Specific Purposes 

 

According to Lebedev, Pinkovetskaia, Rozhkov, & Tsybina (2020), “there are three potential 

reasons for its origin: the requirements of the developing world, a linguistic revolution and the 

student as the main focus in the learning process” (p.256). In relation to these reasons, the 

authors indicate the beginning of the ESP's teaching lies, in the first place, with the end of the 

Second World War. In the post-war period, the United States became an economic power, 

therefore, being in contact with this country became a primary need (Lamri, 2016, p. 92). 
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Consequently, ESP teaching was implemented as a way of teaching specific vocabulary used in 

economic and technological exchange processes.  

 

On the other hand, there was a second reason that led to the generation of this new vision of 

English as a foreign language focused on the instruction of ESP. At the end of the sixties and at 

the beginning of the seventies there was a linguistic revolution in the countries developed, 

which focused on the different ways in which the language was used in real contexts. This new 

approach differed from the previous one, which focused on describing characteristics of the 

language.  

 

A third reason lies in the postulates of Woodrow (2017), which established that there were 

variations in the use of the language depending on the context in which it was inserted. In this 

way, the idea is conceived that, if the language varied depending on the context, the linguistic 

instruction of this could also change to suit the linguistic needs of the students so that they are 

able to communicate effectively in specific contexts; that is, students become the focus of 

teaching. 

 

2.2.4. Developing the English language for Specific Purposes 

 

Since the beginning of the 1960s, English for Specific Purposes has undergone important 

developmental phases described by Rachmawati (2020). During this evolution, one area of 

activity has been fundamental in the development of this approach. This area is usually known 

as EST (English for Science and Technology). 

 

2.2.5. Special language concept: registry analysis. 

 

This phase developed between the 1960s and 1970s and was associated with the work of 

Halliday, McIntosh and Strevens, Ewer and Latorre cited in Kirkpatrick (2016). The objective 

of the analysis of their research work was to identify the grammatical and lexical characteristics 

of the records used in the area of Electrical Engineering English, which constituted a specific 

registry different from English for General Purposes (EGP). The registry analysis showed as a 

result that certain grammatical and lexical forms were more frequently used in technical and 

scientific language in relation to EGP.  
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The motive for analyzing the records was purely pedagogical, to create an ESP program plan 

focused on the specific needs of the students. From these results, teaching materials was created 

based on the record analysis that were carried out, which were focused on a restricted range of 

grammar and vocabulary rather than the use of language and communication. 

2.2.6. Beyond Sentences: Rhetoric and Discourse Analysis. 

 

In this second phase of development, several deficiencies were detected in the analysis of the 

registry and in the creation of a program plan. The students had problems with the use of English 

when communicating in a real situation, because they had no knowledge about how sentences 

were used to express themselves. The registry analysis would have focused only on grammar 

sentences, however, nowadays it is based on sentences which are combined within speech to 

produce meaning. From this analysis, new teaching materials were created with a new study 

plan in different specialties. 

 

2.2.7. The objective situation analysis 

 

In this third phase, the objective was to take the previously existing knowledge and place it on 

a more scientific basis, establishing procedures to relate the analysis of language to the purposes 

of student learning. In this sense, ESP courses consisted of allowing students to communicate 

in a specific situation; Therefore, the ESP course design process would focus first on identifying 

the specific situation and then carrying out a rigorous analysis of the linguistic characteristics 

of that situation. Identifying these characteristics would lead to the formation of a new ESP 

course study plan. (Kusuma & Apriyanto, 2018) named this process as 'situation objective 

analysis'. The needs of Students were the main axis in the design process of ESP courses. 

 

2.2.8.  Use of English Skills and Strategies for Specific Purposes 

 

The situational objective analysis approach did not cover all expectations, since the analysis of 

the student's needs focused mainly on the linguistic characteristics of a specific situation. In this 

fourth stage of the development of the ESP there was not only a focus on language itself, but it 

also focused on the thought processes that underlie the use of language (Mukhlisin, 2019); that 
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is, an emphasis was also placed on reading ability. An example of this was the National ESP 

Project in Brazil and the ESP Project of the University of Malaya, both of which were carried 

out under the “Focus of skills and strategies”. Both projects consisted of students had to face 

study situations where the instructions were written in their mother tongue, however, they had 

to read a certain number of specialized texts, which were only available in English.  

 

In this sense, the projects mainly concentrated their efforts on reading strategies, as well as 

others that were carried out following the same objective. As stated above, the emphasis of the 

“skills-centered approach” was on reading or listening strategies. Exercises based on this 

approach allow learners to analyze and reflect on how meaning is produced and extracted from 

written and spoken discourse. Additionally, these exercises were based on cognitive theories of 

learning; language learners are treated as thinking beings to which can be asked to observe and 

verbalize the interpretive process that they use in the use of language. 

 

2.2.9. Learning - Centered Approach in ESP development  

 

In this stage of ESP development, the focus of study and analysis is concentrated on learning. 

All the other stages described only focus on the use of language. In view of this stage of 

development of the ESP, the previous stages are not efficient since they only detail what people 

do with language. This stage of development proposes the focus of the ESP does not fall on the 

use of language, but on learning. A valid approach for ESP must be based on an understanding 

of language learning processes. Therefore, this stage gave rise to the '' learning-centered 

approach ''. 

 

2.2.10. Characterization of English for Specific Purposes 

 

Etfita & Wahyuni, (2020) state that English for Specific Purposes should be seen as an approach 

and not as a product. The ESP is not a particular type of language or methodology, nor does it 

consist of a type of teaching material, but it is an approach based on language learning in which 

all decisions, both content and method, are based on the students’ reason and needs in order to 

learn the English language.  
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On the other hand, Asher and Simpson cited in Rumana (2016) establish that “the use of ESP 

implies the use of the English language in a restricted way among interlocutors who share a 

common professional field” (p.41). Likewise, Kayi, (2019) also points out that the ultimate 

purpose of the ESP in teaching and learning English as a second language is for the student to 

use English in a particular area. (Irshad & Anwar, 2018) state that There is a link between the 

ESP and the preparation that students have to be inserted in a new academic, professional 

environment, etc. In view of the needs that English for Purposes must satisfy specifically, when 

focusing on teaching specialized content for certain occupational fields, it presents a series of 

variations, or subspecialties, which are described below.  

 

2.2.11.Characteristics, functions and importance of English for Specific Purposes 

courses. 

 

In general English courses, the contents and topics vary and do not focus on a specific area, 

they include: sports, food, music, culture, among many others. On the other hand, in English 

courses with specific purposes, the teacher must be open to research with specificity in a field 

of knowledge. The English teacher does not have to be an engineer or a lawyer or a doctor to 

give a course to these professionals, but he must have the initiative to investigate and learn 

specific vocabulary related to their functions. In this way, Changpueng (2020), cites Hutchinson 

and Waters (1990), and indicates: 

The contents of ESP should not be so specialized. It is considered that ESP 

teachers should make use of more specific vocabulary, but this should not make 

it more difficult to understand. Therefore, the teacher does not need to be an 

expert in the area but have the ability to handle the situation and be able to 

negotiate with their students. Likewise, teachers, mostly trained in EGP when 

forced to join the field of ESP, find themselves in the need to study and learn 

about different fields of knowledge, which forces them to acquire or deepen their 

knowledge of different areas to his field of work (p. 76). 

 

The development of English courses for specific purposes gives the freedom to explore into 

some of the language skills. For example, if bank employees only need English to serve a 

customer personally at the counter, they will basically require two skills which consists on 
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listening in order to understand what is being said, and speaking to communicate and express 

ideas . 

Stevens (1988), cited by Daulay (2018), states: One of the characteristics of ESP is the 

possibility of limiting the skills to be developed according to the needs of the students. For 

example, an analysis of needs and available resources to determine that students only need to 

improve their writing skills in order to write business letters. It can be decided, therefore, not to 

develop other skills such as listening comprehension (p. 215). 

 

Another important characteristic corresponds to motivation. This can be so increased that it 

allows the student to function effectively in a second language, or it can be the opposite, since, 

due to the level of difficulty of these courses, they can abandon their goal of successfully 

completing the training. For this reason, Daulay (2018) states that motivation in the discipline 

itself is not necessarily extrapolated to the class of specific ends (p.266). In other words, it could 

be said that these types of restrictions are usually more effective when the student has a very 

specific short-term objective, such as a job or professional promotion. If not, these types of 

limitations can lead to demotivation after the first sessions. 

 

Another significant element in the development of language teaching for specific purposes is 

the concept of communicative competence elaborated by Hymes (1978), and to which the 

author incorporates the cultural component as an element to be taken into account for mastering 

a foreign language, which expands considerably the purely linguistic perspective on which 

Chomsky based the concept (Berns, 2049, p. 680). English for specific purposes, then, has as 

its main goal to provide the linguistic skills to a group of professionals or specialists who need, 

in order to develop their work, a second language. Acosta and Brenes, (2015) add that a sub-

branch of English for specific purposes is English for occupational or work purposes. 

 

Learning a second language, in the case of ESP courses, does not consist only of learning 

vocabulary lists or grammar rules, but of learning how and when to use the language 

components, appropriately. Darginaviciene (2017) state that “specialized English is a subset of 

the English language, so that teaching does not limit only to lexical and syntactic aspects, but it 
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includes the pragmatics, verbal politeness, textual linguistics, and even proxemics and kinesics” 

(p. 269). 

One particularity that should be taken into account when planning to offer this type of English 

course is to carry out a preliminary investigation that allows identifying the linguistic needs, as 

well as the emphasis that is required to be provided, which constitutes a needs analysis. 

Belmonte and Martini (2014) define needs analysis as “a systematic way of identifying the 

skills, texts, linguistic forms and discursive practices of a certain group of students” (p. 212). 

There are essential aspects that should not be omitted when analyzing needs. In this regard, the 

authors continue: 

 

As mentioned by Bueno and Hernández (2012), “as part of the development of human activity, 

all branches of the IFE have emerged as a linguistic phenomenon in which factors of various 

kinds influence: social, economic, political” (p .2). Therefore, the need for this type of English 

course is based on addressing the linguistic requirements of a specific population. Unlike 

general English courses, whose main objective is to teach the language in a global way, without 

starting from a needs analysis, as is done in ESP courses. 

 

ESP has gained great importance nowadays; English has managed to position itself worldwide 

in a great diversity of areas. Likewise, it is much more practical for a professional or a worker 

who needs to learn English to perform their duties effectively to take a specific English course        

according to their requirement. So, it is seen that, for reasons of time, this type of course is more 

functional for those who, due to their work, need to specialize in a specific area of the language. 

 

The weight that the English language has acquired in various areas such as research, publication, 

communication and international negotiations has led to the fact that English for Specific 

Purposes (ESP), and especially its subarea of English for academic purposes, has gone from to 

be an area of activity, mainly practical, to be a discipline with much broader dimensions, with 

strong theoretical bases in continuous development and a broad research perspective. 
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2.2.12. Variations of English for Specific Purposes 

 

Amengual-Pizarro (2018) establishes through the English Language Teaching Tree (ELT Tree) 

the relationship between the ESP and its subdivisions. It consists of three main categories by 

content area: 

● English for Science and Technology (EST) 

● English for Business and Economics (EBE) 

● English for Social Studies (ESS) 

Each category involves a specific field of scientific knowledge, such as technology, business 

and economics and the social sciences in general. In addition, each of these ones is divided into 

sub-categories: English for Academic Purposes (EAP) and English for Occupational purposes. 

An example of English for Academic Purposes is English for Teaching, while for English for 

Occupational Purposes is English for Psychology. In the same way that Amengual-Pizarro, 

(2018) propose divisions of English for Specific Purposes. On the other hand, Fawaid, (2020) 

proposes his own classification and identifies three types of English for Specific Purposes: 

 

• English as a Restricted Language. 

• English for Academic and Occupational Purposes. 

• English with Specific Topics. 

 

Within this classification, Fawaid refers to English for Purposes Specific as a Restricted 

Language, since in particular cases, this is used in very specific occupational fields, such as the 

English used by an air traffic controller or an accounting clerk. Munir, (2019), establish the 

difference between ESP (or also called language restricted) and the EGP, and argue that each 

occupational field requires a linguistic repertoire according to the situation; that is, each 

specialty requires its own universe of vocabulary and structures that allow communication 

effective among its members. Some legitimate examples of using a form of communication 

restricted and limited to a very specific context are: the language used by air and maritime traffic 

controllers and / or used by restaurant staff or hostesses. However, these authors postulate that 
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This form of restricted communication fails to enter the range of language, since it does not 

allow efficient delivery of messages in a new communicative situation. 

 

The second type of ESP identified by Farwaid (2020) corresponds to the English for Academic 

and Occupational Purposes, which is subdivided into two branches: English for Academic 

Purposes (EAP) and English for Occupational Purposes (EOP). An example of IAP within 

English for Science and Technology corresponds to English for Technicians, while an example 

of EOP within the English for Science and Technology corresponds to English for medical 

studies. 

 

The third type of ESP identified corresponds to English with Specific Topics, which focuses 

only on anticipating future needs in students. For example, this type of ESP is ideal as to insert 

students in the field of sciences who require to develop and enhance their knowledge of the 

English language, or for students who need to attend conferences or work in foreign institutions. 

 

The relevance that English language has adopted in communication, publication, research and 

international business, has given a way for English for Specific Purposes (ESP), and especially 

its sub-area of English for Academic Purposes, to become a single practical area with a much 

broader field: with a broad research perspective and a continuous base of development within 

the theoretical field Darginaviciene, (2017). 

 

2.2.13. Actors of the educational process in English Courses for Specific Purposes: 

teacher, student, Methodology, Evaluation and Didactic Materials 

 

In every educational process, teachers are actors who interact with each other to promote and 

facilitate true learning. The teacher in ESP courses has an additional function, which is that of 

researcher and analyst of the requirements that students have in terms of learning a second 

language. 
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Generally, the role of the ESP teacher is to facilitate learning in the linguistic aspects that allow 

understanding the different areas of specialization and, when working in a team with specialists, 

their role is as an intermediary between the expert in the area and the students ( (Kusuma & 

Apriyanto, 2018, p. 187) 

 

The teacher who teaches English for specific purposes, in addition to his linguistic and 

pedagogical-methodological preparation, must meet other characteristics, such as honesty and 

frankness to tell students that he is not familiar with a particular subject and learn from them, 

always with the same premise that ESP teachers teach English and not medicine, for example, 

and maintain constant self-preparation for their efficient performance. Language learning will 

only take place if a process is established between the students' knowledge of the subject and 

the teacher's experience in the language and methodology. Guiding student interest is another 

particularly valid objective for the ESP teacher, who can help students by recommending 

strategies that encourage them to achieve autonomous learning. 

 

On the other hand, we find another extremely important element within the educational process: 

the student, who owes the rationale for both the prior process corresponding to the needs 

analysis, and the instruction in a second language. In order to ensure that students learn and 

remember what they have learned in the classroom, all educational action must awaken in them 

a passion. For this reason, every teaching process revolves around the learners and must take 

place through dynamics and activities that keep interest alive. This corresponds to the student's 

motivation, which is another essential ingredient if the educational process is to be carried out 

successfully. 

 

Learners are motivated when they see that their studies pose a reasonable intellectual challenge 

and the way to obtain personal, work, etc. compensation. (preferably short or medium term). It 

is quite easy to find a high degree of motivation in language learners for specific purposes since, 

as mentioned above, it is usual for them to have sufficient intellectual training, clear 

professional goals, etc., in short, a high level of motivation ( Bárcena and Read, 2009, p. 51). 
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From the above, it follows that, when there is a clear objective to be achieved and both the 

learners and the teacher are aware of it, the educational process is strengthened thanks to the 

interest in achieving the proposed goals. Constant review of the achievement of these objectives 

becomes an imminent necessity. For this reason, the evaluation of learning is another of the 

valuable components in learning a second language. In this regard, Acosta, Brenes and Castro 

(2015) indicate that, in addition to ensuring compliance with the objectives, feedback is 

important, since it allows us to assess what changes are necessary to make thinking ahead. 

 

2.3. Theoretical support of English for Specific Purposes 

 

As part of the research around the theoretical support that conceives English for Specific 

Purposes, Woodrow, (2017) describe the so-called “learning-centered approach”, essentially 

oriented towards students’ needs. The learning-centered approach is characterized by being an 

active and developing process, an emotional experience and a process that does not only cover 

language skills.  

According to Woodrow, the starting point of the teaching process is to understand how other 

people understand what is being taught. Following this same line, these authors agree that the 

determining factor for the teaching-learning of ESP is found in understanding the structure of 

the language and the cognitive processes. On the other hand, Coffey, B. (1984), cited by 

(Purwanti, 2018) indicates that the determining factor for an effective step in the framework of 

ESP teaching corresponds to raising consciousness at the individual level and on the rest of the 

people in terms of learning styles and strategies. 

This approach suggests that students understand that there is no single option for acquiring 

knowledge. In addition, “students are in turn at an advantage in the sense that they acquire a 

high degree of responsibility in their own learning, thus making autonomous learning work 

possible” (Purwanti, 2018, p. 12). 

In general terms, these theoretical contributions have contributed to a better elaborated approach 

to a personalized and synthesized teaching system, effective for the teacher and that is 

interpreted in the following way: 

● Effective guidance of student learning. The selection of teaching strategies and teaching styles 

is more effective. 
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● Individualization of the teaching process. 

● Teaching construction, teaching to learn, guiding students to know and refine their own 

learning styles. 

Purwanti also establishes that the student will be able to achieve: 

● Effective control in their learning. 

● Optimizing their learning method. 

● Students’ strengths and weaknesses assessment. 

● Knowledge of aspects that must be improved. 

● Overcoming obstacles that arise in their learning process. 

 

2.3.1. Strategies for teaching English for Specific Purposes 

 

English for Specific Purposes is a separate activity from English for General Purposes and has 

specific characteristics, with its own approach, as well as adapted materials and methodologies 

that are integrated into other disciplines. Therefore, the teaching methodology used in ESP 

differs from what is used in general teaching of the language as a second language, since the 

influence of the specialties gives it unique characteristics that depend on the specific area of 

study. Then, Hafner, Miller, & Ng (2018) qualify it as one of the advantages in the ESP 

methodology, since it integrates language teaching approaches and specialties teaching 

approaches. Therefore, there is no predefined teaching method due to variations that 

requirements of each specialty could generate. 

 

Anijovich and Mora (2010) emphasize the concept of "teaching strategies" as an axis major in 

teaching English for Specific Purposes. Teaching strategies for English for Specific Purposes 

correspond to the decisions that the teacher makes to direct teaching towards the achievement 

of goals in the most effective way possible. In other words, these teaching strategies works as 

a general guideline on how to teach based on the specific students ‘needs. In this sense, it is 

necessary to include the methodological strategies with greater dissemination in the existing 

literature on the teaching of English for Specific Purposes. 
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2.3.2. Translation as a teaching strategy and strengthening of written expression. 

 

According to Sahebalzamani & Golshan (2017), the vast majority of existing English for 

Specific Purposes courses use some degree of use of translation as a latent activity in teaching 

English for specific contexts. In this case, translation should be viewed not as a professional 

discipline of text translation, but rather as translation in the foreign language classroom, named 

“translation as a medium” (Muñoz-Luna & Taillefer, 2018). In this sense, Translation is used 

as a technique or method to reinforce language learning, with emphasis on the evaluation of 

written expression. 

Translation was Focused specifically on language learning based on structural and lexical 

elements of the language; that is, it focuses on the production of correctly constructed linguistic 

forms through an input in the mother tongue that is generally decontextualized. A particular 

aspect of translation as a means of teaching English for Specific Purposes is that it focuses 

specifically on the development of written skills for specialized texts. 

In relation to the methodological strategies that emerge from the translation as a medium, 

Sahebalzamani & Golshan (2017) defends the use of translation under the assumption students 

can access specialized material only in English and the usefulness which it provides as a bridge 

to become familiar with the so-called “grammar of the text”. (Irshad & Anwar, 2018) describes 

the “translation tasks” as a basis for collective discussion, analysis and reflection. 

 

However, translation tasks do not fulfill their purpose if they are not framed within a didactic 

method, such as Hoa (2016) states the Interrogative method aims to generate answers that lead 

to new questions. According to the author the teachers know the theme and, "as an animator 

they handle animation techniques and has the ability to turn individual contributions into 

collective reflection" (p.77). 

 

 

 

 



 
 
 

 

25 
 

 

2.3.3. ESP Methodological strategies for listening and speaking comprehension  

 

According to Batlle & Suárez (2020), the development of listening comprehension for specific 

contexts is crucial, as it provides the student with oral input, which constitutes the basis for the 

acquisition of languages, opening the way to interaction with oral language. The development 

of listening comprehension acts in perfect symbiosis with oral language, since the information 

to be processed through hearing is presented orally. In this way, Batlle & Suárez, (2020) indicate 

that teaching strategies for listening comprehension can be classified in top-down strategies and 

bottom-up strategies.  

For top-down strategies or holistic process strategies, the teacher relies primarily on the listener, 

considering previous knowledge, the situation, type of text and language. Basically, top-down 

teaching strategies suggest that the teacher promote: listening to identify the central idea or 

topic of the text, promote the prediction of events, establish references from what is heard and 

promote skills to summarize specific texts. Regarding bottom-up strategies or atomistic process 

strategies, the teacher teaches so the students focus their attention on the message language; that 

is, to focus attention on the combination of sounds, words and grammatical structures that give 

meaning (Batlle & Suárez, 2020, p. 121). Following this line, these authors emphasize 

"phonological teaching strategies" aimed at the recognition of information from phonological 

aspects of the language. This teaching strategy encourages the student to obtain specific details 

from the text, recognize analogous words and recognize patterns of organization of the lexical 

repertoire of the text. 

It is relevant to consider the development of listening and oral skill comprehension for specific 

purposes. Noreillie, Kestemont, Heylen, Desmet, & Peters (2018) indicate the following 

methodological strategies for teaching speaking skill: 

 

a) Graphic illustration of a description: Teaching strategy specifically oriented for students 

susceptible to visual learning. This strategy includes drawing or presenting photographs 

to describe a concept, a process or a phenomenon, which require an oral presentation to 

proceed with the description. 
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b) Simulation exercises: Strategy considered one of the most complete in the context of 

teaching oral skills, since it includes the four skills of the language. Simulation as a 

teaching strategy implies that students adopt the role of a participant in a context 

associated with their specialty; that is, this strategy involves the student being the 

designer of their own work materials (tools, work platforms, etc.) and being the main 

exhibitor of these using strictly speaking all the skills of the language.  

The authors mentioned above propose the example of a clinical internship, here the 

student must assume the role of a health official, describe medical procedures, diagnoses 

and use of work utensils, as if it were a real situation; simulation exercises promote the 

demonstration of what has been learned and how to react to specific situations. 

 

c) Quiz test: This strategy is very useful for teaching technical vocabulary. Applicable 

preferably to large groups of students, the teacher promotes the memorization of 

concepts in long-term memory through association and reasoning exercises to establish 

a link between the knowledge that students acquire and those which are equivalent to 

the English class for specific Purposes. This strategy also includes the teacher presenting 

information from a specific text in which the number of possible answers decreases 

steadily. Based on this strategy, it is expected that students can select prominent 

information for a correct interpretation of the message and retention of the received 

information, so later they are able to contrast it with other concepts from other contexts. 

 

d) Video and film pedagogical resources: This teaching strategy is possibly the one that 

fosters the greatest motivation for learning in students of English for Specific Purposes. 

Basically, the teacher selects, modifies and builds videos for teaching purposes with 

materials associated with the students' specialty. Teaching English by using visual aids 

allow teachers to apply extensive and comprehensive comprehension exercises, in 

addition to encouraging students to recognize technical vocabulary and identify how a 

process is carried out. 
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2.3.4. Technical reading as a methodological strategy to integrate the four communication 

skills. 

 

Marx, Heppt, & Henschel (2017) describe “technical reading” as a methodological strategy to 

satisfy students' cognitive and communication needs. Basically, these authors propose the 

activities from each unit contain a technical reading in all its dimensions: as a pre-reading 

activity, during reading and after reading. From this reading. Activities that can be applied are 

focused, in the first instance, on the development of reading and listening comprehension. These 

two receptive skills include the following activities: 

Brainstorming 

Multiple choice exercises to present specific vocabulary 

Completion of spaces from the information in the text (fill in the gaps) 

Recognition of sentences that are equivalent in the source language and the foreign language. 

In grammatical terms, technical reading, in this case, focuses its attention on the past simple; 

according to the terminology of the English language. 

 

Other proposals for activities based on technical reading include collaborative work to exchange 

questions posed in the form of dialogue, translation of fragments of paragraphs and construction 

of oral reports based on some aspects of the text. In summary, these authors refer the integration 

of the four skills for teaching of English for Specific Purposes satisfactorily responds to the 

students’ needs and motivations towards the English language to achieve communicative 

competence as the ultimate goal. 

2.3.5. Methodological strategies based on semantics and text structure for teaching 

English for Specific Purposes. 

 

There is a range of methodological strategies in the teaching language framework which differs 

from the previous ones by emphasizing semantics and text structure. In this sense, Fitria, (2020) 

establishes that constructivism is a fundamental axis to explain the process in which a student 

acquires and develops reading comprehension skills and uses strategies to understand texts in 

English. 
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Under this premise, the author suggests the use of the following strategies framed within the 

constructivist perspective: construction of summaries, analogies, interleaved questions, 

semantic networks and use of textual structures. In his article he proposes the use of five 

methodological strategies: 

Concept maps: Strategy used to organize significant relationships between concepts. In this 

case, a conceptual map corresponds to a scheme that organizes concepts in order and for 

hierarchies which help students to understand the meaning of the content to be learned. 

Word maps: The relationships between words, concepts or ideas in a text are exposed through 

graphic representations that provide students with two goals: infer meaning and analyze the 

structure of texts. 

Venn diagram: It is a strategy focused on teaching vocabulary through a graphic representation 

that outlines concepts. The Venn diagram is used specially to expose similarities and differences 

between concepts. 

Gowin's V: It is a strategy used to illustrate conceptual and methodological elements that are 

related to each other to give rise to the generation of knowledge and facilitates the deepening 

of the structure and meaning. 

The portfolio: This strategy basically corresponds to a process of supporting the student's work 

to show progress in their teaching process. The purpose of the portfolio is to achieve in the 

student the sense of conservation, organization and consultation of contents already studied. 

These methodological strategies have conclusive results in the classroom context. This author 

defends the effectiveness of these strategies under the assumption they are dynamic and 

promote through generation and construction of knowledge. 

2.3.6. Teacher training in English for Specific Purposes (ESP) 

 

English for General Purposes implies a teaching methodology that seeks to encourage students 

to use the English language as a facilitating tool for accessing information, resolution of 

"simple" communication events, with emphasis on oral and written skill development. Its most 

relevant function is to strengthen the students’ abilities so they are capable of predicting, 

identifying, relating, synthesizing and inferring information. In addition, it implies training for 
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the development of basic information processing skills, in order to achieve students to 

understand as a primary purpose and then produce language. 

Coxhead, (2017), supported by the results of various investigations focused on the teaching of 

English for Specific Purposes, emphasizes the need for a solid preparation in terms of 

methodological strategies for teaching English, due to the lack of teachers’ training in teaching 

ESP. The application of their own methods in the classroom is so essential, as well as the 

specific role played by the ESP teacher, since its use implies a special, differentiated and 

restricted to communication between specialists of the same discipline. 

 

The author determined three problems in relation to teachers’ training in ESP: 

1) The lack of ESP knowledge that guides the process, since it has been influenced by different 

orientations due to different linguistic movements presented in the field of language teaching. 

This would prevent the presence of a solid theoretical foundation that can guide and support 

teachers in the area. 

2) The particular knowledge of each discipline that ESP teachers must face. Most English for 

Specific Purposes teachers receive preparation in the field of literature and in teaching English 

for General Purposes. Consequently, when faced with texts in scientific or technical areas, they 

feel a notorious lack of competencies regarding the topic and the didactics to be addressed. 

3) The change of status in relation to the teaching of English due to the fact that teachers could 

perceive themselves as incompetent in the specific area of the discipline they must teach. The 

teacher does not need to be an expert in the area, but to have a more specific use of vocabulary. 

Therefore, the main thing is to have the ability to handle the situation and negotiate with your 

students. 

According to Rakhuba, (2019), although the inclusion of content in ESP in teacher training has 

been slow, it is necessary and relevant to insist on its incorporation in programs for English 

teachers, incorporating three essential elements: 

1) Collaboration between language professionals (EGP) and content area professionals (ESP). 

2) The development of a better understanding and knowledge regarding the contexts of the use 

of the English language in business and other fields. 
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3) The establishment of standards for English for Specific Purposes, in order to analyze needs, 

texts, and acquire a lexical level that allows learners to communicate effectively in tasks 

assigned to their area. 

 

In conclusion, the majority of teachers working in their field have not received sufficient 

academic instruction in their training programs. On the contrary, they have found it necessary 

to seek this knowledge through personal efforts. In order to provide comprehensive training 

according to the demands of the world of work, it is proposed to add ESP training as an optional 

subject, since in this way a basis would be provided in everything related to the pertinent 

nomenclature to the area. 

 

2.3.7. Trends in Teaching ESP in the Middle of a Traditional Education 

 

Despite the significant advances that have been taking place over the past twenty years in 

learning a second language, the prevailing educational paradigm is still 'instructive' in the sense 

that learning is conceived as a process of transmission of information between the teacher and 

the student; In the words of Parra-Nieto, Navarro-Prado, Rubio-Muñoz, & Martín-Fraile, 

(2020), “teachers have the information, students don't; and the classes serve to transfer the 

information from the heads of the teachers to that of the students” (P. 358); However, it is 

necessary the need to actively involve students in their learning, in such a way that it consists 

not only of a reception process, but of understanding and construction. 

 

Today's society is a dynamic society, changes occur constantly, this means that we must accept 

a reality that opens up to the unknown. The educational system has not changed at the rate that 

society has been transforming. Traditional education comprises an accumulation of knowledge, 

but what is sought today are creative people capable of adapting to new flexible situations, who 

know how to cooperate as a team, with confidence in themselves, and this traditional education 

does not provide it. Today's great debate is how to make learning and teaching attractive and 

how education can be adapted for the 21st century. 

 

The world has changed when education remains the same. Nowadays, students are interested in 

many things different from those that were interested from our parents and grandparents.  
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the current educational system is related as a pyramid, where the teachers are at the 

top and the students at the bottom. Now It is necessary to change this typical method 

that still persists in this 21st century for an associative model; that is, students and 

teachers have to establish alliances, listen to each other  (Dos Reis, Morze, & 

Vasylenko, 2018, p. 285). 

 

 If teachers continue educating their students as they were educated in the past, they will never 

find the solution to global problems, because the world has changed a lot and now students learn 

much more by themselves such as surfing on internet, chatting with other classmates, among 

others. Teachers must be prepared their students for the future in order to discover their talent 

and own way of learning. The objective of the teaching and learning process of the English 

language is to develop the communicative competence of the students, for which the 

implementation of the communicative approach and the integral development of the four 

communication skills are oriented. However, a school reality has been characterized that reflects 

that the teaching-learning process of the English language has focused on instruction through 

the implementation of traditional methods. Consequently, a significant number of students 

cannot communicate in the foreign language. 

 

Active learning in the teaching of another language requires a reflective and critical teacher 

about their own practice and a committed learner to their learning. The reflective teachers 

question their practice constantly and look for mechanisms to improve or adjust their teaching 

techniques. According to Freire (2006), teachers must be willing to change their way of teaching 

which implies training the student considering intellectual and moral dimensions. 

In this sense, the commitment of the learner within their training is fundamental since active 

learning provides the student with greater responsibility and decision making power which 

provides greater students ‘autonomy. 

 

Any activity that the teacher carries out aimed at teaching must generate learning. Thus, the 

purpose of education is to unleash mutual teachings and learning between teachers and students. 

Active learning strategies and techniques in the teaching of English are tools that lead to 

meaningful and lasting learning for students and teachers. Likewise, active learning strategies 

and techniques in the English language strengthen the role of the student and the teacher, 
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promote mutual learning, and develop the intrinsic motivation of students. Students and favor 

the classroom climate. Therefore, the advantages that active methodology brings to the teaching 

of English as a foreign language are detailed below. 

 

Within active learning in the teaching of the English language, the student assumes the role of 

protagonist. For Carlos, Cardoso, & Galante (2017), the learners are the ones who builds their 

own knowledge through mental and kinesthetic activities. Within this dynamic, the teacher 

becomes a facilitator of knowledge and provider of opportunities. The roles of both educational 

actors focus on the constructivist methodology, from this perspective, students become much 

more involved in their training process and the construction of his own knowledge of it allows 

them to discover themselves as being critical, reflective and autonomous. Therefore, it is clear 

that active learning affirms the learner as the central axis in the educational process. 

 

The teaching of foreign languages is determined by economic, social and political conditions. 

It is a necessity in today's world for international communication and the future progress of 

humanity. The use of English is an essential requirement for the occupational performance of 

workers or people who wish to apply this language according to their functionality and work 

area, such as security, administrative, operations managers, etc. Hence the teaching of English 

for specific purposes (ESP) is the main way to conceive the process of teaching and learning 

languages. 

 

The teaching of the ESP within learning as a foreign language, part of the needs of students 

whose linguistic content is based on the discipline or specialty it serves. This type of teaching 

has grown in strength in the last 40 years; It emerged officially at the end of the 60s due to the 

development of science and technology, the increase in commerce, business and education. All 

this focused the leading role on the student and with the new approaches to linguistics 

emphasizing the concept of learners' needs and interests, which led to the development of 

courses based on what was important to them and therefore, the development of English for 

specific purposes, to become an active and vital part of the so-called teaching of English as a 

second or foreign language. 

 

When English is taught for specific purposes, a detailed analysis of the students' needs must be 

carried out, since this way they will be directly involved in the teaching and learning process 
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and will not end up frustrated by not having interest in what they learn in Foreign Languages. 

The student must acquire and develop a system of knowledge, habits, skills and attitudes that 

allow them to apply them independently and creatively in solving the problems and demands 

in the construction of the new society. 

 

2.4. Legal Framework 

 

 

CONSTITUCIÓN DE LA REPÚBLICA DEL ECUADOR 

TÍTULO I ELEMENTOS 

CONSTITUTIVOS DEL ESTADO 

Capítulo primero - Principios fundamentales 

TÍTULO II 

DERECHOS 

Capítulo segundo: Derechos del buen vivir 

Sección quinta - Educación 

Art. 26.- La educación es un derecho de las personas a lo largo de su vida y un deber ineludible 

e inexcusable del Estado. Constituye un área prioritaria de la política pública y de la inversión 

estatal, garantía de la igualdad e inclusión social y condición indispensable para el buen vivir. 

Las personas, las familias y la sociedad tienen el derecho y la responsabilidad de participar en 

el proceso educativo.  

Art. 27.-La educación se centrará en el ser humano y garantizará su desarrollo holístico, en el 

marco del respeto a los derechos humanos, al medio ambiente sustentable y a la democracia; 

será participativa, obligatoria, intercultural, democrática, incluyente y diversa, de calidad y 

calidez; impulsará la equidad de género, la justicia, la solidaridad y la paz; estimulará el sentido 

crítico, el arte y la cultura física, la iniciativa individual y comunitaria, y el desarrollo de 

competencias y capacidades para crear y trabajar. La educación es indispensable para el 

conocimiento, el ejercicio de los derechos y la construcción de un país soberano, y constituye 

un eje estratégico para el desarrollo nacional. 
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Autorización de funcionamiento bienal para Centros de Formación y Capacitación del Personal de 

Vigilancia y Seguridad Privada 

 

Con la facultad establecida en el Decreto Ejecutivo N° 135 de 1 de septiembre de 2017, 

publicado en el Registro Oficial Suplemento 76 del 11 de los mismos mes y año, el señor 

Presidente Constitucional de la República expidió las “Normas de Optimización de Austeridad 

del Gasto Público” que en el artículo 28 dispone, para el caso de la función Ejecutiva que el 

Ministerio de Gobierno autorizará y establecerá los costos referenciales para la contratación de 

Empresas de Seguridad Privada. En virtud de lo cual, la máxima autoridad de esta cartera del 

Estado, emitió el Acuerdo Ministerial 0071 publicado en el Registro Oficial Nº 489 del 16 de 

mayo de 2019, con el que se aprueba la fijación de Costos Referenciales de Servicio de 

Seguridad Privada a entidades del sector ejecutivo, mismo que fue reformado con el Acuerdo 

Ministerial 0094 publicado conforme edición especial Nº 13 del Registro Oficial del jueves 01 

de agosto de 2019. 

Al efecto, se pone en conocimiento de la ciudadanía, los Acuerdos Ministeriales 0071 y 0094, 

así como los costos directos e indirectos con los que se establecieron los Costos Referenciales 

para la contratación de empresas de seguridad privada para la Función Ejecutiva, de acuerdo al 

servicio de Seguridad Privada, con o sin arma de fuego. 

 

Ley de Vigilancia y Seguridad Privada, publicada en Registro Oficial 130 de 22 de Julio 

del 2003,  

Artículo cuarto establece que el personal que preste sus servicios en la compañías de seguridad 

privada, como guardias e investigadores privados, deberán cumplir varios requisitos, entre ellos, 

haber aprobado cursos de capacitación en seguridad y relaciones humanas, que incluyan 

evaluaciones de carácter físico y psicológico que serán dictados por profesionales 

especializados;  

Que, de conformidad al artículo 8 del Reglamento a la ley de Vigilancia y Seguridad Privada, 

expedido mediante Decreto Ejecutivo No. 1181 publicado en el Registro Oficial No.383 de 17 

de julio del 2008, las compañías de vigilancia y seguridad privada pueden establecer centro de 

capacitación y formación de personal de vigilancia y seguridad privada, para lo cual requieren 

de la aprobación de un pensum y certificación de funcionamiento extendidos por el Ministerio 

del Interior; 
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Que, mediante Acuerdo Ministerial No. 1345, publicado en el Registro Oficial No. 219 del 22 

de junio del 2010, se expide el Reglamento para la constitución, Funcionamiento y Control de 

Centros de Formación y Capacitación de Personal de Vigilancia y Seguridad Privada, e 

investigadores Privados, en el que se regula y garantiza de manera efectiva la prestación de 

servicios educativos especializados, orientados a la formación, capacitación y especialización 

de guardias de seguridad privada, supervisores de seguridad y personal ejecutivo; e 

investigadores privados suministrado a través de establecimientos de capacitación; 

 

2.5. Conceptual Framework 

 

Blended Learning. Blended learning is learning that combines e-learning (asynchronous 

encounters) with face-to-face encounters (synchronous), taking advantage of both types of 

learning. This type of education or training implies using new elements of technology and 

communication and new pedagogical models (Hockly, 2018). 

 

Communication: Education is a process of interaction. Communication stimulates the 

educational process. The basis of education is precisely communication. There is a reciprocal 

relationship between communication and education, at the same time as there is a difference 

between both processes  

 

EAP. - The English for Academic Purposes (EAP) program is an integrated skills program for 

intermediate to advanced English students who want to develop their academic reading, writing, 

speaking and listening skills (Turner, 2004) 

 

EGP.- English for General Purposes (EGP) is called 'TENOR- the teaching of English for No 

Obvious Reason' (Astbury, 2018). The title applies to those English language learning contexts 

where learners have no easily recognizable reason to learn the language. 

 

EOP. English for occupational purposes (EOP) refers to the specific ways English is used in 

different work and professional situations. ... The growth of EOP as a major branch of ESP can 
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be linked to the emergence of English as an international language or “lingua franca” of 

business and work (Daulay, 2018). 

 

ESP.- English for Specific Purpose. A learner-centered approach to teaching English as an 

additional language, which focuses on developing communicative competence in a specific 

discipline such as academics, accounting, agrology, business, IT, teaching, and engineering 

(Lockwood, 2016). 

 

Learning: Learning is a process of construction: internal, active, individual, and interactive 

with the social and natural environment. To learn, students use logical structures that depend 

on variables such as previous acquired learning and socio-cultural, geographical, linguistic and 

economic-productive context. (Erbil, 2020) 

 

Learner Centered Approach. A learner-centered approach views learners as active agents. 

They bring their own knowledge, past experiences, education, and ideas - and this impacts how 

they take on board new information and learn. It differs significantly from a traditional 

instructor-centered approach. (Dȩbiec, 2017). 

 

Speaking skills are the skills that give us the ability to communicate effectively. These skills 

allow the speaker, to convey his message in a passionate, thoughtful, and convincing manner. 

Speaking skills also help to assure that one won't be misunderstood by those who are listening 

(Bahadorfar & Omidvar, 2014). 

 

Teaching: From teaching to comprehension, teaching implies thinking about a process through 

which the teaching professional tries to favor in the students the construction of the knowledge, 

implementing innovative resources and teaching strategies tending not only to favor the work 

with cognitive abilities and cognitive goals, but also to consolidate the intrinsic motivation of 

their students." (Schneider, 2013). 

 

 

 

 



 
 
 

 

37 
 

 

CHAPTER III 

 RESEARCH METHODOLOGY 

 

3.1. Methodology 

 

The security guard company located in the city of Guayaquil in Ecuador, is a center that offers 

service to the community for the safety and well-being of the people of different private and 

secular companies that have legal status, administrative and financial autonomy. This company 

for its curricular, pedagogical, dynamic and updated model continuously trains young high 

school graduates in guards with the necessary skills to develop in the different scenarios of 

different private companies that require them. Likewise, it promotes a high level of 

professionalism and excellence with critical and creative capacity to perform in the local and 

global context. 

However, through the student training process, it was identified that they lacked an important 

tool that would further open the doors to the international world; the lack of English language 

proficiency based on specific learning that meets English needs technical in order that the 

student can perform in an international academic and work context. For the diagnosis of the 

investigative work, a dialogue was established with the authorities and the new English teachers 

staff which are part of the English course, in order to analyze the problem of the lack of technical 

English or English for specific purposes; since until now students are part of the English 

program for general purposes. 

Subsequently, to identify the level of English proficiency for specific purposes, a standardized 

test was applied, which revealed the lack of technical English proficiency in students. With this 

activity it was possible to extract the necessary information that would lead to the development 

of this research. This research project has the purpose of knowing the problems raised in a 

specific place, which is carried out on a community in which a reflective dialogue is motivated 

that allows the analysis of a particular problem.  

Research is a tool used to understand the problem and increase knowledge about something as 

to demonstrate how all the main parts of the investigation work together to answer the central 
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questions of the survey. Different constitutive activities of the design will be analyzed jointly 

and interrelated, due to the close relationship and correspondence between them. 

Qualitative paradigm has a decidedly humanist foundation to understand the social reality from 

an idealist position that highlights an evolutionary and negotiated conception of the social order. 

Qualitative paradigm perceives social life as the shared creativity of individuals. The fact that 

it is shared determines a reality perceived as objective, living and knowable for all participants 

in social interaction. Furthermore, the social world is neither fixed nor static but changing, 

mutable, dynamic (Dos Reis, Morze, & Vasylenko, 2018, p. 123). 

 

3.2. Research Type 

 

The modality of this project is feasible based on field research. The project is feasible because 

it is carried out in the short term; where it is intended to seek and improve the English language 

for specific purpose in security guards and administrative through organized research.  

(Karlan & Appel, 2018) affirm the types of research include the elaboration and development 

of a proposal, of a viable operating model, to solve problems, requirements or needs of 

organizations or social groups, it can refer to the formulation of policies, technological 

programs, methods or processes (Karlan & Appel, 2018, p. 431). For its formulation and 

execution, it must be supported by documentary, field-type research or a design that includes 

both modalities.  

This research is to evaluate the teaching of the English language as specific purposes in 

developing learning aspiring students to the training of security guards and all administrative 

employees who works in this enterprise located in the northern city of Guayaquil. Therefore, 

field research has been carried out, applying research techniques such as surveys of people who 

are a direct or indirect part of the problem and with this information will be oriented and thus 

reinforce the linguistic skills of this foreign language in students. 
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3.2.1. Descriptive Research  

 

The study is also descriptive because situations will be described, and it will seek to specify 

important factors such as teachers and students, who will be subjected to analysis, also measure 

or evaluate various aspects, dimensions or components of the phenomenon (performance 

evaluation) or phenomena to be investigated from a scientific point of view. (Etfita & Wahyuni, 

2020). 

3.2.2. Field Research 

 

Field research is the collection of new data from primary sources for a specific purpose. 

According to (Van de Ven & Poole, 2017), it is a qualitative data collection method aimed at 

understanding, observing and interacting with people in their natural environment. The present 

project will be developed in the same place where the problem was found, that is in a Security 

guard company located in the north of Guayaquil city. 

 

3.2.3. Applied Research  

Applied research seeks to generate knowledge with direct application to the problems of society 

or the productive sector. This is fundamentally based on the technological findings of basic 

research, dealing with the process of linking the theory and the product. It will allow to identify 

factors and situations that they produce in a school environment; it is based on the personal 

vision of each one (community, teacher and student).  

 

3.3. Research Approach  

 

The research approach, according to (Hernández-Sampieri, Fernández-Collado, & Baptista-

Lucio, 2017), “is a systematic, disciplined and controlled process, which is related to research 

methods”. The methods of research can be inductive and deductive (p. 874). Both methods are 

associated together, so mixed method will be used in this research project.  
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3.3.1. Qualitative method 

 

Researchers make narrative records of the phenomena that are studied using techniques such as 

participant observation and unstructured interviews. This method was used while the 

exploratory and explanatory research was carried out, which to study the problem had to make 

visits to the institution and note the lack that existed to carry out the pedagogical recovery 

classes and when the interview was carried out. 

Qualitative Method goes from the personal to the most frequent and it will be used in the project 

since observation must be applied as to detect problems presented by students in the classrooms 

(Queirós, Faria, & Almeida, 2017, p. 126). On the other hand, deductive Method is also relevant 

because it allows the researcher to study the problems that cause the misuse of teaching 

resources in the development of speaking skill. 

 

3.3.2. Quantitative method 

 

The quantitative research method uses surveys and polls to collect information on a certain 

topic. There is a wide variety of survey questions that are often used in relation to the nature of 

the quantitative research study. It is one in which data is collected and analyzed quantitative 

over variables. This method was used from the study of the population and the sample to 

carrying out the surveys, when processing and tabulating the statistical data. 

The quantitative method is used in data-oriented research, in this the objective of the research 

is to derive "measurable evidence" and this is based on asking fixed and determined questions. 

The research flow, therefore, is decided before conducting the research (Queirós, Faria, & 

Almeida, 2017, p. 127). 

 

3.3. Research instruments and techniques  

 

In order to obtain accurate information, the instruments mentioned below will be used: 

observation and survey. 
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3.3.1. Placement test 

 

Placement test assess the skill level of the student. It provides the basic knowledge required as 

to advance, without difficulty, in the English subject for specific purpose. The purpose of using 

this test was to detect the shortcomings of the learners and find some possible ESP teaching 

strategies in order to improve their four skills of the English language. 

3.3.2. Survey 

 

The survey is a technique that is carried out by applying a questionnaire to a sample of people. 

The surveys provide information on the opinions, attitudes and behaviors of citizens (Braun, 

Clarke, Boulton, Davey, & McEvoy, 2020, p. 12). It is applied to the need to test a hypothesis 

or discover a solution to a problem, and to identify and interpret, in the most methodical way 

possible, a set of testimonies that can fulfill the established purpose. 

It is to look for information by answering questions in writing, to obtain data from the source, 

which generates information about the problem that was raised. This instrument was applied to 

teachers and legal representatives. In the present study, surveys were applied in students and 

administrative staff from security Guard company.  

 

3.3.3. Interview 

 

The interview, in the strict sense, is a dialogue between two or more people that responds to the 

question-answer format. Its main Elements consist on the interviewer, who asks the Questions, 

and the interviewee. Marta & di Roma, (2020), affirm that it is the most used tool in the social 

communication process. Regarding its professional purpose, the interview fulfills a main 

function of obtaining information from individuals or groups and making it available to a wide 

spectrum of the population. This makes the interview an informational resource. This technique 

is most used in education and must be planned responsibly through a conversation between the 

researcher and the interviewee.  
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3.4. Population and sample 

 

3.4.1. Population 

 

It is a set of elements that meet certain properties, with Similar or common characteristics and 

they serve for the investigation in a designated time place, with respect to which it is desired to 

study or obtain certain data of a certain case or phenomenon that is going to be studied. 

Tamayo (2010) defines it as: "The totality of the phenomenon to be studied, where the 

population units have a common characteristic, which is studied and gives rise to the research 

data" (P. 114). A population is a group of people, or organisms of a particular species, that lives 

in a geographic area, or space, and whose number of inhabitants is normally determined by a 

census. The population to which this study is oriented corresponds to professionals from 

different areas, 1 Chief administrative officer and 20 security guards.  

In training for security guards, the company has among its trainers 3 teachers who currently 

teach English classes and are hired to teach English classes according to the training schedule 

that the institution has. Therefore, they are also considered to be surveyed in order to find the 

academic problem in their students. 

  

3.4.2. Sample 

  

A sample is a small representative portion of a whole or population to carry out the study, whose 

objective is to be able to infer properties, characteristics and behaviors, which are used to bring 

it to public knowledge or to be statistically analyzed. (Astbury, 2018) states: “sample is the 

percentage that is taken from the population itself to be able to determine the bases of certain 

research, a sample is the proportion taken from the explicit population, from which an 

investigation can be started” (p. 88). The sample for this project was taken from the total 

population. Being detailed in the following chart.  
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Chart 1. Population and Sample 

Group Population Sample Percentage  Tools 

security guards 

staff 

20 20 100% Survey and 

placement test 

Chief 

administrative 

officer 

1 1 100% interview 

Made by: Rodriguez N, (2020) 

 

3.7. Results / Findings and Analysis 

 

3.5. Data Analysis Method 

 

The processing of the survey data analysis will be organized, tabulated and processed, by using 

the Descriptive Statistics, the same as according to (Balakrishnan & Wainwright , 2017) "It is 

the one that organizes, summarizes the data, values or scores obtained for each variable" (Page 

136). To graph the different results across frequencies and Percentages were used electronic 

spreadsheets with the Microsoft Excel application. The procedure that was used was the 

following: 

• Tabulation of data from the defined strata. 

• Representation of data in tables and graphs. 

• Analysis of charts and graphs. 

• formulation of conclusions and recommendations 

 

The information from the analysis of the data collected is triangulated with the theory indicated 

in the theoretical framework and the questions formulated in the investigation. If verification of 

the asked questions is achieved, the formulated empirical knowledge is checked. 
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3.6. Security guards’ survey 

  

1. Learning the English language is important to communicate with other people 

Table 1. The importance of communicating in English  

Code Category Frequency Percentage 

 Strongly agree 18 90% 

 Agree 2 10% 

Item Indifferent 0 0% 

1 Disagree 0 0% 

 Strongly disagree 0 0% 
Made by: Rodriguez, N (2020) 

 

 

Graph 1. The importance of communicating in English 

Made by: Rodriguez, N (2020) 

 

 

The total amount of 20 people, 90 percent consider very important to learn the English language 

and they strongly agree English is significant to learn since knowledge allows people to 

communicate and have better opportunities in the market labor. it is also for administrative staff 

to be competitive and able to transmit and communicate with foreign people.  
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2. English is important for security guards and administrative officers to improve job 

opportunities. 

 

Table 2. English for Job opportunities  

Code Category Frequency Percentage 

 Strongly agree 20 100% 

 Agree 0 0% 

Item Indifferent 0 0% 

1 Disagree 0 0% 

 Strongly disagree 0 0% 

  Total 20 100,00% 
Made by: Rodriguez, N (2020) 

 

 

 

Graph 2. English for Job opportunities  

Made by: Rodriguez, N (2020) 

 

 

 

Security guards and administrative officers strongly agree with the use of the English language 

as to get better opportunities. The job of security guard is something that typically is not 

associated with communicating a lot with other people, but in the first moment where they need 

contact with an English-speaking team or foreign clients, they will realize the importance of 

learning English for work. 
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3. Learning English vocabulary for specific purposes is useful to explain situations, 

reports and respond to different people. 

 

Table 3. English for Specific Purpose 

Code Category Frequency Percentage 

 Strongly agree 17 85% 

 Agree 2 10% 

Item Indifferent 1 5% 

1 Disagree 0 0% 

 Strongly disagree 0 0% 

  Total 20 100,00% 
Made by: Rodriguez, N (2020) 

 

 

Graph 3. English for Specific Purpose 

Made by: Rodriguez, N (2020) 

 

 

85 percent of people strongly agree with the need of learning new vocabulary as to perform 

their English language. Learning English vocabulary is essential for learning and teaching the 

English language, since without sufficient knowledge of vocabulary people cannot understand 

others or express their own ideas. Students need to be motivated through interesting activities; 

it is necessary to understand that people gradually integrate new vocabulary into their lexicon, 

and they must recognize a word before they can use it to add it to your own vocabulary. 
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4. The development of written skills allows people to make reports, construct sentences 

and express situations at different times. 

 

Table 4. writing skill development  

Code Category Frequency Percentage 

 Strongly agree 8 40% 

 Agree 12 60% 

Item Indifferent 0 0% 

1 Disagree 0 0% 

 Strongly disagree 0 0% 

   Total 20 100,00% 
Made by: Rodriguez, N (2020) 

 

Graph 4. Writing skill development  
Made by: Rodriguez, N (2020) 

 

 

This graph shows that the majority of students, with 40 percent strongly agree and 60 percent 

agree, affirm that writing is essential as a means of written communication in the workplace. 

However, it represents the greatest difficulty for most people to learn how to write in English 

correctly. There are many confusing terms for those who are not proficient in English, which 

can be challenging for most students. Textual language is important because it will allow 

students to express their ideas easily, whether they want to create a profile on social networks 

or simply communicate their opinions in an online discussion, knowing the language represents 

a significant advantage. 
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5. The development of English speaking skills allows personnel to establish international 

business and have a conversation with foreign representatives. 

 

Table 5. The use of the English language for international business  

Code Category Frequency Percentage 

 Strongly agree 15 75% 

 Agree 5 25% 

Item Indifferent 0 0% 

1 Disagree 0 0% 

 Strongly disagree 0 0% 

  Total 20 100,00% 
Made by: Rodriguez, N (2020) 

 

 

Graph 5. The use of the English language for international business 

Made by: Rodriguez, N (2020) 
 

 

The total amount of students, 75 percent states that learning English will open frontiers English 

has become a skill in high demand among companies and an increasingly sought-after feature 

among professional profiles. The methodology favors the learning of technical English, its 

vocabulary, communicative skills linked to the ability of Speaking and, in many cases, a spoken 

and written grammar with more formal expressions. 
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6. The application of a new teaching method in a more didactic way allows a better 

learning of the English language. 

 

Table 6. English teaching methods for Specific Purpose 

Code Category Frequency Percentage 

 Strongly agree 8 40% 

 Agree 10 50% 

Item Indifferent 2 10% 

1 Disagree 0 0% 

 Strongly disagree 0 0% 

  Total 20 100,00% 
Made by: Rodriguez, N (2020) 

 

 

 

Graph 6. English teaching methods for Specific Purpose 

Made by: Rodriguez, N (2020) 

 

 

Most of the students comprised of guards and office worker strongly agree and agree with the 

application of method for better understanding of the English language. The use of English is 

an essential requirement for the occupational performance of guard personnel workers 

depending on their functions in the different jobs, hence the teaching of English for specific 

purposes (ESP) is the main way to conceive the process of teaching - learning languages.    
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7. Teaching the English language for specific purposes must be based on job functions 

performed by the guard and administrative personnel of this company. 

 

Table 7. ESP base on Job functions  

Code Category Frequency Percentage 

 Strongly agree 19 95% 

 Agree 1 5% 

Item Indifferent 0 0% 

1 Disagree 0 0% 

 Strongly disagree 0 0% 

  Total 20 100,00% 
Made by: Rodriguez, N (2020) 

 

 

Graph 7. ESP base on Job functions 

Made by: Rodriguez, N (2020) 

 

95 percent of students comprised of security guards affirm the importance use of the English 

language based on their work functions. Teaching of ESP within learning as a foreign language 

starts from the students ‘needs whose linguistic content is based on the discipline or specialty 

they are involved. Teaching the English language is a priority since it is vital to achieve the 

comprehensive training of competent professionals, capable of facing the current challenges 

imposed by a globalized society. 
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8. The application of English courses must be according to their feasible schedules able to 

learn the English language without interrupting their labor activities. 

 

Table 8. Feasible schedules to learn the English language  

Code Category Frequency Percentage 

 Strongly agree 20 100% 

 Agree 0 0% 

Item Indifferent 0 0% 

1 Disagree 0 0% 

 Strongly disagree 0 0% 

  Total 20 100,00% 

Made by: Rodriguez, N (2020) 

 

 

 

Graph 8. Feasible schedules to learn the English language 

Made by: Rodriguez, N (2020) 

 

 

The total of employees strongly agrees with having comfortable schedules in order to learn 

English without losing their labor hours. the flexibility of schedules and the convenience of 

adapting the study to the demands of our daily life is one of the most significant advantages of 

this learning method. However, students must plan a study routine, be disciplined and apply a 

series of habits that facilitate the language learning. 
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9. The elaboration of Teaching English language program with specific purposes allows 

to have a greater achievement of learning this language. 

 

Table 9. Teaching English language program with specific purposes 

Code Category Frequency Percentage 

 Strongly agree 15 75% 

 Agree 2 10% 

Item Indifferent 3 15% 

1 Disagree 0 0% 

 Strongly disagree 0 0% 

  Total 20 100,00% 
Made by: Rodriguez, N (2020) 

 

 

 

Graph 9. Teaching English language program with specific purposes 

Made by: Rodriguez, N (2020) 

 

75% of employees strongly agree with English language program as to improve their learning 

process, and the other 10% affirm with this theory. When designing ESP courses, the fact that 

the course needs are different and should be considered as a preventive factor. it is different to 

determine what you need to know in a language rather than you specifically need to learn in a 

course. The ESP is based on the design of specific courses to respond to the students’ needs 

who, beyond learning the common language, require practice related to certain professional 

areas. 
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10. The time and economic factor are the causes that impede the development of English 

language learning in security guards and administrative personnel. 

 

Table 10. Time and economic factors to develop the English language learning  

Code Category Frequency Percentage 

 Strongly agree 9 45% 

 Agree 10 50% 

Item Indifferent 1 5% 

1 Disagree 0 0% 

 Strongly disagree 0 0% 

  Total 20 100,00% 
Made by: Rodriguez, N (2020) 

 

 

 

 

Graph 10. Time and economic factors to develop the English language learning  

Elaborated by: Rodriguez, N (2020) 

 

 

In this item, most of the students strongly agree about the lack of opportunities to learn the 

English language due to the long hours of working; on the other hand, there are some people 

who could not learn the language because of economic situation.  Nowadays, there are sorts of 

free virtual education programs in order to learn this important language. However, not all the 

people learn in this way due to the lack of teaching guide or someone who leads and teach the 

language correctly.  
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3.7. Placement Test Results  

 

Table 11. Grammar structure placement test 

 

Code Category Frequency Percentage 

 Elementary 17 85% 

Item Pre- Intermediate 3 15% 

 Intermediate 0 0% 

 UpperIntermediate 0 0% 

1 Advanced  0 0% 

  Total 20 100,00% 

Elaborated by: Rodriguez, N (2020) 

 

 

Graph 11. Grammar structure placement test 

Elaborated by: Rodriguez, N (2020) 

 

The table and graph show that only 3 security guards have an acceptable knowledge of the 

English language with a pre-intermediate level, which corresponds to 15%, while 85% do not 

reach the learning and is at a low level of knowledge, so they need academic reinforcement. 

Since their writing is not the same as their pronunciation, certain disadvantages in their learning 

as in the grammatical structure, in which many people tend to confuse it and relate it to their 

mother tongue. 

Ignorance of grammatical structures directly influences the practice of this language since, as 

the person writes, they express themselves orally; so if a teacher doesn't know how to use and 

properly teaching English grammar will hardly be able to teach and correct both oral and written 

errors and people will make the same mistakes, so it is imperative that a teacher constantly 

prepares in this area. 
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Table 12. Oral placement test 

Code Category Frequency Percentage 

 Low 16 80% 

Item Fair  3 15% 

 Good 1 5% 

 Very Good  0 0% 

1 Excellent  0 0% 

  Total 20 100,00% 

Elaborated by: Rodriguez 

 

 

 

Graph 12. Oral placement test   

Elaborated by: Rodriguez, N (2020) 

 

According to the analysis of the results, the table and graph show that no student adequately 

adjusts to the communicative purpose. 16 security guards representing 80% have problems 

communicating in the English language. It is common that in English it is difficult to understand 

native people. the security personnel consider that their command of their spoken English does 

not meet their expectations, since they do not have the fluency according to their academic 

level. they do not feel confident in their oral performance in the language or in the knowledge 

of grammar and vocabulary they require to be fluent. 
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Table 13. Writing placement test 

Code Category Frequency Percentage 

 Low  19 95% 

Item Fair 1 5% 

 Good 0 0% 

 Very Good 0 0% 

1 Excellent  0 0% 

  Total 20 100,00% 

Elaborated by: Rodriguez, N (2020) 

 

 

 

 

Graph 13. Writing placement test    
Elaborated by: Rodriguez, N (2020) 
 

According to the table and graph, no student presents all the parts of the text that correspond to 

beginning, middle and end. The 95% corresponding to 19 students list the outcomes, for which 

it is concluded that most of the personnel has difficulties in the presentation of descriptive-

narrative texts. It is presumed that learning difficulties are due to the lack of prior knowledge 

for the development of written skills in the English language. The lack of an active, participatory 

communicative methodology prevents the strengthening of the skills of speaking and 

understanding and then reading and writing as it is done with the mother tongue. 

 

The observation sheet has been applied in order to detect the failure when learning the English 

language. This type of format has been useful in order to know how feasible ESP program has 

been successful to achieve the English language in security guards and other employees who 



 
 
 

 

57 
 

take part of this group such as administrative officers. Statistical table has been used in order to 

elaborate and determine the validity of each result taken from each item. In this way, learning 

problems can be solved by using teaching strategies with specific purposes in order to enhance 

the English language performance. 

Didactic materials are one of the most important tools in the teacher's work, since by guiding 

the student to create their own knowledge through the handling and manipulation of concrete 

materials and face problems with the daily activities that they carry out. On the other hand, 

Learning environment must provide students with the necessary conditions to discover, 

understand, problematize and assimilate educational issues. Learning spaces must provide 

students with essential elements. That they promote teaching that stimulates the development 

of skills and competencies that are valuable for life. Actually, teachers must provide virtual 

classroom environment in order to make the English class easy to access at any time. 

 

3.8. Interview addressed to the chief administrative officer   

 

1. What methods do you use to select security and service personnel? 

The director answered: “there are many techniques to select personnel and it will depend on the 

profile of the position that you want to hire in order to determine which is the ideal method. 

However, I believe that psychometric and personality tests, job interviews and exams or 

knowledge tests cannot be absent, to choose the best candidate and have the best professional 

for the company”. 

 

2. Do you think staff training is important? Why? 

 According to the director of security personnel, staff training is important, as the world changes 

day by day and strategies and knowledge evolve. It is necessary to bet on a highly trained staff 

and be certain that the work carried out is of quality and that, from this, great results will be 

obtained for the institution and for each member of the team. " 

 



 
 
 

 

58 
 

3. Do employees believe the enterprise is a workplace that furthers their career goals and 

ambitions? 

The operational manager mentions that it is important to encourage constant training in his staff. 

Professional development is an organized and formalized effort that focuses on developing 

more skilled workers. Development must be a strategic business option if the organization wants 

to survive in a global and increasingly competitive environment. Rapid technological changes 

and the tendency to place more responsibility on workers have made work more challenging 

and rewarding. From workers' point of view, the lack of training are frustration and feelings of 

not being valued by the company. In short, companies, managers and workers must take 

measures to ensure a professional career 

 

4. Do you consider important employees must learn the English language? 

The director of the Security Guard company mentions that people should learn the language. In 

addition, he considers really important their employees should learn English. In today's world 

of work, it is usual that perfect command of English is required for the best job opportunities. 

Precisely because it is a universal language and a connection between countries, many national 

and multinational companies require that their employees be bilingual and that one of these 

languages they know is English. 

 

5. Why is it important to learn English in the workplace? 

Knowing English opens you up to jobs with greater responsibility, contributes to promoting a 

professional career and positioning yourself better in the business world. Internet is the most 

widely used medium for communication in the workplace, and also requires an intermediate 

knowledge of English to take advantage of the full potential offered by the network, if the 

employee does not have at least a basic level of English, it will be seen limited access to certain 

resources. The mass consumer industry has increased the demand for jobs and English is the 

main requirement. In many companies an essential requirement to have better opportunities in 

the world of work today is the command of the English language. 
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6. How would your employees practice English while they are at work? 

The director mentions the importance of training his employees and wants to create a training 

center for learning English with feasible schedules for the development of his apprenticeship. 

that is, with a method based on virtual, blended or hybrid learning (also known as such as 

Blended Learning / B-Learning), which consists of combining the traditional face-to-face class 

with telematic resources, and in which the appropriate means are selected for each educational 

need. The most important and beneficial aspects of this methodology are: 

The diversity of learning resources and communication channels between tutor / teacher-student 

and student-student (eg: forum, mail, wiki, etc.). The active and collaborative participation of 

learners in their own learning process, through the selection of the most convenient and 

appropriate training resources for each learning situation (eg: video tutorials, additional practice 

web pages in English, online dictionaries quality free, etc.). The planning and development, by 

the teacher-tutor, of the educational processes at the physical classroom level as well as the 

virtual classroom without necessarily having interferences between one and the other (ex: 

listening practice with CDs in the classroom, upload to the forum of written or visual material 

referring to a particular topic of interest to students, etc.). 

 

7. What is the role of the institution to face new challenges in teaching the English 

language to its security guards? 

The reasons for a security guard to learn English are various. This noble job is one where you 

meet an infinity of people and situations, and even working as a guard you will have to deal 

with tourists and respond to contingencies where language can become a barrier. The level of 

English they need will depend on the position they aspire to reach. It is definitely necessary to 

know English, as it will be common to have to interpret critical radio conversations and speak 

in English with people of all levels of competence. 

 

8. Would you agree with the creation of a ESP guide for security guards to develop the 

English language? 

According to the director of the security company, he mentions that the teaching of a foreign 

language for specific purposes allows us to focus on certain linguistic abilities, in a particular 
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way and focusing on only certain abilities and structures for the management of this language 

according to the needs of our company such as listening to and understanding general and 

specific information from oral texts in varied communicative situations, adopting a respectful 

and cooperative attitude. 

 

9. From your experience, what actions would you take to motivate your security guards 

to learn the English language? 

A Human Resources manager is a leader and that is demonstrated on a day-to-day basis from 

the strategies that are implemented in the professional field. Having an entire department in 

charge is not an easy task, therefore it is my duty to motivate my staff on a daily basis. "From 

my professional experience, it is necessary to develop recreational activities which serve to 

bring the team closer, since it is necessary to maintain good relationships and offer benefits so 

that the staff feels motivated and ready at all times". For that reason, my duty is to motivate 

them by giving training courses in order to develop their personal profile.  

 

10. How do you achieve effective communication in employees for learning the English 

language? 

Collaborative work can be done through tools that facilitate the communication of all the 

participants of this company. teamwork increases creativity. The jobs are carried out more 

quickly because there are several workers developing their activity collaboratively, forces and 

effort are combined. In a collaborative environment, all the members of the security and 

administrative personnel are part of a collaborative group where they contribute their ideas and 

this can generate more creative solutions and even be more innovative when learning a foreign 

language. 
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3.9. Preliminary conclusions 

 

Students show little interest in teaching due to the absence of didactic resources and different 

study methods. On the other hand, many of the employees who work as security personnel have 

not received English since school. Teachers should apply new study techniques in the English 

language subject based on specific purposes, with new teaching resources so that they can give 

an interactive class, since it is one of the most important subjects in the educational field and 

especially in the workplace. 

 

Teaching resources influence the meaningful learning of students, as this is trending as a new 

methodological strategy. ESP didactic guide will help students develop their educational 

potential and in this way,  they can improve their learning of meaningful way. The company 

must provide the didactic resources for learning the English language and the development of 

its learning inside and outside the workplace through virtual learning; in this way the students 

feel interest and do not leave their studies.  

 

Teachers should be up-to-date on new methodologies teaching by attending trainings on the 

subject and thus students feel motivated by receiving a class in a way different. Teaching 

resources today in the educational field is very important when each teacher teaches her class, 

for this reason it is essential that the educational institution has the necessary resources to 

facilitate teaching. The proposal is very innovative since it will allow both Teachers and 

students become involved in the new technological era, allowing the student to draw attention 

to technology in a positive way. 

 

Encourage the use of resource-based educational software didactic in learning for specific 

purposes, this not only seeks to innovate but to teach in a different way, but rather to allow the 

student to develop their skills in a different way and thus improve the teaching and learning 

process. 
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CHAPTER IV 

THE PROPOSAL 

 

4.1. Title 

 

ESP activities as to enhance communicative skills on security guards. 

 

4.2. Objectives (Broad and Specific) 

 

4.2.1. Broad 

 

To Implement a didactic guide with ESP activities as to enhance communicative skills in 

security guards. 

  

4.2.2. Specific 

 

The proposal also aims to achieve a series of additional objectives that complement the main 

objectives: 

 

• To compare the process of using the guide to perform communication skills through role 

plays based on real life situations. 

 

• To evaluate the efficiency of ESP guide to develop communicative skill.  
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4.3. Content Framework of the Proposal Project Plan 

 

4.3.1. Proposal Background 

 

This research project tries to serve as an educational aid, with the firm desire to collaborate with 

a new and innovative proposal for learning the English language for specific and academic 

purposes, which seeks to highlight tactics of technological interest to promote the language in 

security guards, training people capable of developing skills, and competence for job 

development where the prestigious company requires in order to achieve significant learning in 

security agents, and to be able to apply their knowledge in different places where the use of the 

language is required, such as airports, hospitals, embassies, hotels, etc. 

 

The current proposal is the result of an analysis carried out that carried out to clarify the needs 

of security personnel to function in the labor market, since it is considered very substantial for 

their development and interest of each one from them. The objective of this proposal is to 

provide practical and necessary information in order to apply the English language in different 

settings through interactive and virtual classes, breaking at the same time the traditional classes 

and providing fun and dynamic activities, helping to develop their knowledge in a constructive 

way. 

 

For this reason, it has been essential to create adequate strategies to foster creativity and interest 

in security personnel for learning the English language. So it contributes to science and 

technology, which allows students to develop in society and obtain sustainable and long-range 

learning. The implementation of a guide for a teaching program applying the English language 

to help students improve their communication skills is based on identifying the elements that 

must be carried out in teaching planning, to eliminate the teaching deficiencies exposed in the 

staff safety by promoting their cognitive and boosting their abilities to carry out activities inside 

and outside of class. Being the utility, which is provided to playful dynamic and didactic 

strategies; since it is learned in a simple, practical and active way. 
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4.3.2. Justification 

 

This educational project aims to be a useful instrument to give to know a different model 

focused on learning the English language for specific purposes, with the purpose of generating 

learning and improving the levels of teaching-learning in students. It is evident that applying 

the learning of ESP improves not only knowledge, language skills, but also in situational 

participation and its integration with today's society, 

 

The educational proposal is pertinent; digital or virtual teaching resources are convenient and 

essential in the classroom; helps to strengthen the teaching-learning process, captures the 

subject in a more precise and feasible way, awakening in turn the interest to continue learning 

the language. The development of a didactic guide serves as strategies that facilitate meaningful 

learning, her; will serve as guidance methodological and didactic for teachers, it will facilitate 

the educational work in a dynamic way, it will encourage motivation for the security personnel 

in the development of classes and it will generate an environment of trust between teachers and 

security personnel. 

 

The didactic resources have the purpose; rather than illustrating, it allows the student to work, 

investigate and build. Get a look functional dynamic, providing the opportunity to enrich the 

student's experience, bringing it closer to reality and offering occasion to act. It is important for 

the teacher to identify all the abilities that the student brings and consider that motivation is the 

first step to follow in teaching, so it is proposed to take into account when planning a class, 

since learning will only be productive when the student has the intention and the need to learn 

within the classroom. 

 

The didactic guide has the purpose; rather than illustrate, it allows that the student work, 

investigate and build. Get a look functional dynamic, providing the opportunity to enrich the 

student experience, bringing him closer to reality and offering occasion to act. The Didactic 

Guide guarantees the student's ability to be the manager of their own knowledge of it, the 

interaction between teacher and student, which is essential for develop meaningful and creative 

thinking of them.  
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It is important that the teacher identifies all the capacities that brings the student and consider 

that motivation is the first step to continue in teaching, so it is proposed to take into account 

time to plan a class, since learning will be productive only when the student has the intention 

and the need to learn in the classroom. 

 

4.3.3 Feasibility Analysis 

 

The application of a didactic guide is completely feasible, since this project receives the support 

from the Security Guard company. This proposal has an educational approach, where it will 

promote the involvement of the students (security guards), in educational actions and will 

guarantee their teaching and learning quality. For this reason, this didactic guide has been made 

as to use the English for Specific Purpose, using methods and strategies, where teachers must 

apply them as necessary, to support learning and improve teaching and students' academic 

performance. 

 

4.3.3.1. Resource Feasibility 

 

Its financing is paid by the author who is the responsible to elaborate de didactic guide as to 

teach the English language for specific purpose in people who are trained as to be security 

guards. It aims to strengthen meaningful learning in the different areas competency, addressed 

to teachers, security and administrative personnel. This proposal allows teachers to link with 

new teaching techniques that are characterized by being innovative and creative designed to 

improve the level of English. The materials used in these proposals were online activities, and 

the preparation of the didactic guide to obtain a propitious and clear learning in the area of 

English in this way an excellent level of learning is strengthened. 

4.3.3.2. Resource Feasibility 

 

Towards the progress of the proposal they have the resources precise technicians for its 

execution and commissioning, among the resources to consider is all the bibliographic material 

analyzed, texts and all the records used in this project. 
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Figure 1. English for specific purpose 
Obtained from:  Alvarez (2017)  
 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. Security Guards. 
Obtained from: (AJ SEGURIDAD, 2017) 
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4.4. Introduction  

 

The Didactic Resource Guide is a pedagogical tool that intends to interact and develop basic 

skills in the students, thus providing the necessary knowledge to develop cognitive abilities and 

skills in the area of English. This Didactic Resources Guide is prepared with activities to be 

carried out to improve the interest in understanding speaking skill language from a learning 

with specific purposes to the development of this in different areas of knowledge and work. 

 

The role of didactic resources in the teaching-learning process is to properly relate vocabulary 

and communicative expressions in different work settings such as hotels, restaurants, banks, 

hospitals, airports, etc. The teacher must bring the student closer to the reality of what he is 

trying to teach, offering him a more exact notion of the facts or phenomena studied. They help 

motivate the class, facilitate the perception and understanding of facts and concepts. They 

specify and illustrate what is verbally exposed, save on efforts to lead students to understand 

facts and concepts, contribute to the fixation of learning through the most vivid and suggestive 

impression that this tool can provoke. 

 

They give the opportunity for the aptitudes and the development of specific abilities to manifest 

themselves, that is, they are a set of elements that facilitate the realization of the teaching and 

learning process. These help students achieve mastery of a certain content. And therefore, 

access to information, the acquisition of abilities, skills and strategies, as well as the formation 

of attitudes and values. The didactic guide is also of great importance because helps to explain 

clearly and simply a specific topic, achieving that the security personnel can acquire an adequate 

perception of what you want to transmit. 
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CLASS ACTIVITY 1. AT THE HOSPITAL 

Chart 2. Illnesses 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Elaborated by: Rodriguez, N (2020) 

 

 

Figure 3. Fisrt Aids 

Source: (Depositphotos, 2019) 
Objective: to enhance vocabulary and practice dialogue  

Resource:  

• Laptops, mobile phone 

• Class participation 

• Online exercises  

• Picture cards 

• Brainstorm  

Duration : 15 - 20minutes 

I have a cold!!! 

Procedures:  

Reflect on the oral use of a foreign language. 

Infer information from the text. 

Exchange prescriptions with peers orally. 

Talking about illnesses Symptoms 

The teacher enters the classroom greeting: Good morning / good afternoon. The teacher 

shows the students some real or graphic object on the person's symptoms. She requests 

a volunteer to improvise a conversation with the student volunteer: Good morning, 

doctor. Good morning Mr. XXX / Mrs. XX. How are you today? Not very well. I feel 

awful! Really? What happened? I have a stomachache. It really hurts! I am vomiting. 

Well, you should take something and go home. Thanks, doctor! 
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Figure 4. Vocabulary worksheet 
Source: (Liveworksheets, 2020) 

  

 

Figure 5. Vocabulary worksheet 
Source: (Liveworksheets, 2020) 
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Worksheet 1. Choose one verb from the green box and a phrase from the red box to 

complete the sentence. 

 

 

 

 

 

1. I _____________      ____________  

              Figure 6. Headache.  
Harvard Health, (2019) 

       

2. She ___________ __________________ 

 

       Figure 7. Sore Throat  
Top Doctors, (2020) 

 

 

3. She ____________  ____________   

 

       Figure 8. Dizzy.  
SELF, (2018) 

 

4. The boy ________ __________  

 

       Figure 9. Rash.   
Fairvew, (2019) 

 

 

5.  She __________ _____________ 

 

       Figure 10. Cough.  
The conversation, (2020)   

6. He _______ ____________ 

 

        

Figure 11. a sick person.  
Cedars sinai, (2018) 

Have       has       is        feels       has        has 

Sick      a cough     dizzy     a sore throat     a headache    a rash 
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CLASS ACTIVITY 2. AT THE AIRPORT 

Chart 3. At the airport 

Class activity 2. At the airport 

 

Figure 12. At the airport 

Source: (Depositphotos, 2019) 
Objective:  

To promote the autonomy and involvement and practice the new words related to the 

airport  

 

Resource:  

• Class participation 

• Online exercises  

• Picture cards 

• Brainstorm  

Duration : 15 - 20minutes 

At the airport 

Didactic unit: ‘English in the world.’ 

Contents: 

- Grammar: adjectives and vocabulary 

- Lexicons: British English and American English.  

- Phonetics: transcription. 

- Sociocultural: the dialects of English and English-speaking countries. 
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- Functional: to help people at the airport 

 

Procedures:  

Practice the new words related to the airport  

Read and listen to short story  

Short Story: with Airport Vocabulary 

https://learnenglishwithafrica.com/short-story-level-a2-b1-b2-beyond-with-airport-

vocabulary-video-and-audio/ 

Fill in the blank using the correct word  

 

Elaborated by: Rodriguez, N (2020) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Figure 13. At the airport  

 Source: (RIngteacher, 2020) 

https://learnenglishwithafrica.com/short-story-level-a2-b1-b2-beyond-with-airport-vocabulary-video-and-audio/
https://learnenglishwithafrica.com/short-story-level-a2-b1-b2-beyond-with-airport-vocabulary-video-and-audio/
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Figure 14. Adjectives for describing places at the airport 

Source: (Gatignol, 2018) 

 

    

 

 

 

 

 

 

 

 

 

 

 

 

 

   Figure 15. At the airport vocabulary 

   Source: (321learnenglish, 2020) 

 



 
 
 

 

75 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Test your knowledge on airport vocabulary: 

1. This person is also called an air hostess. She is usually friendly and helpful. 

1. This person is also called an air hostess. She is usually friendly and helpful. 

 A pilot   A stewardess  A waitress  A shop attendant 

2. Things that you cannot carry on the plane either as checked or carry-on baggage. 

  Sweets  Prohibited items  Books  Cameras 

3. This official document enables you to travel. 

 An air ticket  A birth certificate  A passport  An affidavit of birth 

4. The name of the place where you relax before taking a plane. 

 The immigration control area/ The passport control area 

 The departure hall 

 The departure lounge 

 The boarding bridge 

5. This is where you drop off your luggage. 

 The terminal  The passport control area  The baggage drop-off area 

 The plane 

6. The place where you get your suitcases once you have arrived at your destination. 

 The boarding area  The arrival hall  The baggage claim area 

 The departure lounge 

7. The document that you must show to an air hostess before you board the plane. 

 A birth certificate  A boarding pass  An identity card 

 An affidavit of birth 

8. These are moving stairs and they carry you from one floor to another in an airport building. 

 Lifts  Escalators  Stairscases  Steps 

9. The place where you can get a taxi at the airport. 

 The taxi rank  The departure lounge  The duty-free shop 

 The cab 

10. You can buy tax-free goods in these shops. 

 Supermarkets  Shopping malls  Newsstands  Duty-free shops 

 

Chart 4. Test your knowledge 

Source: Gatignol, (2018) 
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CLASS ACTIVITY 3. AT THE BANK 

Chart 5. At the bank 

Class activity 3. At the bank 

 

Figure 16. At the bank 

Obtained from (Depositphotos, 2019) 

Objective:  

To learn useful phrases used at the bank, and become familiar with some terms and 

phrases that are often used when attending people at the bank. 

 

Resource:  

• Class participation 

• Online exercises  

• Picture cards 

• Brainstorm  

Duration : 15 - 20minutes 
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At the bank 

Didactic unit: “At the bank” 

Contents: 

Useful vocabulary for the bank 

Useful phrases for the bank  

Useful phrase exercises in the bank  

Communication exercise on useful phrases in the bank  

Procedures:  

Practice the new words related to the bank 

Fill in the blank using the correct word  

Use the appropriate phrases in the given situations. 

 

 

Elaborated by: Rodriguez, N (2020) 

 

 

VOCABULARY MEANING 

 

Words Pictures  Examples 

cashier/teller 

  The teller asked to see my ID 

before she gave me the cash. 

 

  

current 

account 

 

I only have about €300 in my 

current account. 

high interest 

account 

 

Henry put some money into a 

high interest account. 

balance 

 

We just paid all our bills so I 

don’t even want to look at my 

balance. 
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debit card / 

cash card 

 

Paul doesn’t carry cash, he pays 

for everything with his debit 

card. 

hole in the 

wall / 

cashpoint / 

ATM 
 

I need to find a cashpoint – I 

haven’t got any cash. 

 Figure 17. At the bank 

Source: RIngteacher, (2020) 

 

 

. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 18. At the bank worksheet 

Source: Liveworksheets, (2020) 
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CLASS ACTIVITY 4. AT THE POLICE STATION  

Chart 6. At the police station 

Class activity 3. At the police station   

 

Figure 19. at the police station  

Source: (Depositphotos, 2019) 
Objective:  

To learn useful phrases used at the police station, and become familiar with some terms 

and phrases that are often used when we are in danger. 

 

Resource:  

• Class participation 

• Online exercises  

• Picture cards 

• Brainstorm  

Duration : 15 - 20minutes 
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At the police station 

Contents: 

Useful vocabulary  

Useful phrases for robbery  

Useful phrase exercises  

Communication exercise on useful phrases  

Procedures:  

Practice the new words related to the police station  

Fill in the blank using the correct word  

Use the appropriate phrases in the given situations. 

 

 

Made by: Rodriguez, N (2020) 

 

Common Phrases used at the Police Station 

 
• I lost my wallet with my documents 

• We have lost our dog 

• My car has disappeared 

• I’m looking for a police 

• My belongings have been stolen at the hotel. 

• Can you describe my bag? 

• What color is it? 

• Where was the dog lost? 

• My son has gone missing, I need help! 

• My driving license is in 

• I witnessed an accident today 

• What did you see, sir? 

• Could you identify the driver? 

• I want to file a complaint 

• I need to find a person 

• My mother has two days gone 

• Could I see your identification? 

• I was speeding 

• Have you taken alcohol? 

• Do you need glasses to drive? 

• Are the lights of the vehicle burned? 

• My car has hit me 

• Excuse me, what can I do? Could you help me? 

• I’ll give you a traffic infraction 
     Universal Idiomas , (2020) 

 

 

• We need the police immediately! 

• You can call the police please! 

• It’s an emergency, call the police! 

• Where is the nearest police 
station? 

• Good morning, I come to put a 
complaint 

• I want to report a theft 

• My passport has been stolen 

• My bag was stolen in the park 

• My suitcase was stolen at the 
airport 

• I lost my bag 

• What does it look like? What is 
your age? 

• What is the breed of the dog? Will it 
have a picture? 

• They have stolen my cell phone 

• My wife’s passport is inside the bag 
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CLASS ACTIVITY 5. CRIMES AND EMERGENCIES  

Chart 7. Crimes and emergencies 

Class activity 3. Crimes and emergencies 

 

Figure 20. Robery  

Source: (Depositphotos, 2019) 

Objective:  

To learn useful phrases about crimes and robbery and be familiar with some terms and 

phrases that are often used when are in danger. 

 

Resource:  

• Class participation 

• Online exercises  

• Picture cards 

• Brainstorm  

Duration : 15 - 20minutes 
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Crimes and Emergencies 

Contents: 

Useful vocabulary for police and robbery  

Useful phrases for police and robbery   

Useful phrase exercises  

Communication exercise on useful phrases  

Procedures:  

Practice the new words related to the police station  

Fill in the blank using the correct word  

Use the appropriate phrases in the given situations. 

http://www.cuadernodeingles.com/cuaderno_mes/versionweb_mesesanteriores/cuader

no_09_jul.htm  

picture dictionary shoplifting 

https://kidspicturedictionary.com/english-through-pictures/people-english-through-

pictures/crime-and-emergencies/  

 

Elaborated by: Rodriguez, N (2020) 

 

 

ACCIDENT AND MURDERY 

 

 

 

 

 

 

 

 

 

 

Figure 21. Robbery  

Source: (Depositphotos, 2019) 

 

 

http://www.cuadernodeingles.com/cuaderno_mes/versionweb_mesesanteriores/cuaderno_09_jul.htm
http://www.cuadernodeingles.com/cuaderno_mes/versionweb_mesesanteriores/cuaderno_09_jul.htm
https://kidspicturedictionary.com/english-through-pictures/people-english-through-pictures/crime-and-emergencies/
https://kidspicturedictionary.com/english-through-pictures/people-english-through-pictures/crime-and-emergencies/
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ACCIDENT AND MURDERY 

 

Figure 22. accident and murder 

Source: Kids Picture Dictionary, (2010) 

 

1 car accident 

2 fire 

3 explosion 

4 robbery 

5 burglary 

6 mugging 

7 kidnapping 

8 lost child 

9 carjacking    

10 bank robbery 

11 assault 

12 murder 

13 blackout/power outage 

 

14 gas leak 

15 water main break 

16 downed power line 

17 chemical spill 

18 train derailment 

19 vandalism 

20 gang violence 

21 drunk driving 

22 drug dealing 
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CLASS ACTIVITY 6. CRIME 

Chart 8. Crimes and emergencies 2  

Class activity 6. Crimes and emergencies 

 

Figure 23. Robbery  

Source: (Depositphotos, 2019) 
Objective:  

To learn the useful phrases about crimes and robbery and be familiar with some terms 

and phrases that are often used when are in danger. 

 

Resource:  

• Tape 

• Class participation 

• Online exercises  

• Picture cards 

• Brainstorm  

Duration : 30 - 40minutes 
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Crimes and Emergencies 

Contents: 

Useful vocabulary for crime  

Useful phrases for police and robbery   

Useful phrase exercises  

Communication exercise on useful phrases  

Procedures:  

Practice the new words related to the police station  

Fill in the blank using the correct word  

Use the appropriate phrases in the given situations. 

https://www.allthingstopics.com/crime.html  

Vocabulary reinforcement  

https://www.youtube.com/watch?v=H1b2ptZvqR0&list  

Elaborated by: Rodriguez, N (2020) 

 

See the video https://www.youtube.com/watch?v=H1b2ptZvqR0&list 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 24. Crime 

Source:. allthingstopics (2021) 

     

 

 

 

 

https://www.allthingstopics.com/crime.html
https://www.youtube.com/watch?v=H1b2ptZvqR0&list
https://www.youtube.com/watch?v=H1b2ptZvqR0&list
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N A M E :_________________________________  DATE:_______________ 

CRIME 
Questions: Have you ever seen a person commit a crime? 

⚫      Complete the 15 sentences with the words on the left. 

 

1.   You are a  __________ when you break the law  (for example, when you rob 

a bank). 

 

2.   Some criminals carry a _____________ with them. 

 

3. Be careful! When a criminal has a gun, he or she may want to_________                                  

people with it. 

 

4.   It is the job of __________s to catch criminals. 

 

5.   That man is trying to_____________ your car! 

 

6.   Did you rob the bank? Or are you innocent (not guilty)? 

A___________________ will decide. 

 

7. Police officers will_____________ you after they catch you. 

 

8. Are you guilty? Did you break the law? Yes? Then you may have to spend some 

time in _____________ . 

 

9. I don’t want to go to jail! I want to be_________________. 

10. The police tried to catch the criminal, but he __________________d. He ran 

away. 

11. Of course, it is against the law to kill a person. ______________is a serious 

crime. 

12. When a police officer makes an arrest, she may put__________on the criminal. 

13. It is a serious crime to _______________a person and ask for money to set 

that person free. 

14.  Don’t cross over this line! The police are still looking for clues to solve the 

crime. It’s a_______________. 

15.  The police arrested me, but I didn’t steal the money! I need to talk to a_______ 

. 

 

 

Source: allthingstopics, (2021) 

 

 

 

A. Arrest n., v. 

C crime scene n. 

criminal adj., n. 

E   escape v. 

F   free adj. 

G gun n. 

H handcuffs n. 

J   jail n. 

judge n., v. 

K kidnap v. 

L   lawyer n. 

M murder n., v. 

P   police officer n. 

S   shoot v. 

     steal v. 
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CLASS ACTIVITY 7. FIND SOMEONE WHO  

Chart 9. Find someone who 

Class activity 7. Find someone who 

 

Figure 25. find someone who 

Source: (Depositphotos, 2019) 

Objective:  

• To ask and answer questions and make reports 

Resource:  

• Tape, Class participation, Online exercises, Picture cards 

• Brainstorm  

Duration : 30 - 40minutes 

Find someone who  

Procedures:  

When a classmate answers ‘Yes’, the interviewer should write the classmate’s name 

and ask for and record additional information. For example: 

A. Do you like to watch crime shows on TV? 

B. Yes, I do. 

A. (writes classmate’s name in the box) What’s your favorite crime show? 

B. My favorite crime show is Inspector Gadget. 

A. (writes this information in the box) 

When a classmate answers with ‘No’, the interviewer should the leave box empty. 

Another classmate may later answer ‘Yes’ for this question. 

Elaborated by: Rodriguez, N (2020) 
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Figure 26. Find someone who 

Source: allthingstopics, (2021) 
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CLASS ACTIVITY 8. NEW FRIENDS  

Chart 10. New friends 

Class activity 8. New Friends - Describing people 

 

Figure 27. -New friends 

Source: (Depositphotos, 2019) 

Objective:  

To identify and appropriate the diversity of qualifying adjectives, vocabulary and verbs that 

are displayed in a description physics of a character, family member, etc. 

Resource:  

• Tape 

• Class participation 

• Online exercises  

• Picture cards 

• Brainstorm  

Duration : 30 - 40minutes 
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Describing people  

Contents: 

VOCABULARY 

- Parts of body 

- Countries, nationalities. 

- Clothes and Colors 

- Describing People 

2. GRAMMAR 

- Simple present time: with verb to be and another vebs 

- Adjectives (short/long, big/small, brown eyes/blue eyes,...) 

- Posessives and Pronouns 

What does he look like  

 

Procedures:  

To make a physical description of a person, you start by defining  

1. who he is, his nationality, His name is Mark, He is american.  

2. then describe his physique, using the verb to be and the verb have and the adjectives He 

has short and blond hair  

3. After he wears He wears blue jeans  

 

jeanshttps://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/

Describing_people/Describe_people_gb896la  

  

Elaborated by: Rodriguez, N (2020) 

 

 

 

 

 

 

 

 

 

 

https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Describing_people/Describe_people_gb896la
https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Describing_people/Describe_people_gb896la
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Figure 28. –Listening workshhet 

Source: Allthingstopics, (2021) 
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Choose the best answer to describe the people 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 29. –Describing people 

Source: Liveworksheets, (2020) 
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CLASS ACTIVITY 9. SAFETY EQUIPMENT 

Chart 11. Safety equipment 

Class activity 9. Safety Equipment  

 

Figure 30. safety equipment  

Source: (Depositphotos, 2019) 

Objective:  

Comprehensively train participants in the fundamental knowledge and skills of Occupational 

Safety and proper handling of safety equipment for work at height, so that workers have 

sufficient knowledge and ability to prevent the risks of falling on temporary structures 

- 

Resource:  

• Tape 

• Class participation 

• Online exercises  

• Picture cards 

• Brainstorm  

Duration : 30 - 40minutes 
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Describing people  

Contents: 

VOCABULARY 

- Safety equipment  

- Aux Should- Shouldn’t 

 

2. GRAMMAR 

- Simple present time: with verb to be and another vebs 

- aux should- shouldn’t 

 

Procedures:  

Personal protection equipment and elements must be provided to and used by workers, since 

their use is intended to reduce a high impact of accidents and protect against possible injury. 

This equipment is one of the most basic concepts in terms of safety in the workplace and is 

necessary when the hazards have not been completely eliminated or controlled by other 

means. The purpose of this work is to make workers aware of the different types of PPE, so 

that they can identify them and can use them according to the occupational risk to which they 

are exposed and the activity they perform.  

 

jeanshttps://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/

Describing_people/Describe_people_gb896la  

  

 

Elaborated by: Rodriguez, N (2020) 

 

 

 

 

 

 

 

 

 

 

https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Describing_people/Describe_people_gb896la
https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Describing_people/Describe_people_gb896la
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Figure 31. –safety equipment 

Source: Liveworksheets, (2020) 
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CLASS ACTIVITY 10.  GIVING DIRECTIONS 

Chart 12. Giving directions activity 

Class activity 9. Giving Directions   

 

Figure 32. safety equipment 

Source: (Depositphotos, 2019) 
Objective:  

Give and request information about the name, age, surname, marital status, nationality, 

profession, telephone number, address, email or Request and give information about 

people (occupations, family, skills, tastes, hobbies), schedules, dates, meals, places 

(school and where you live), amounts of food and drink. 

 

Resource:  

• Tape 

• Class participation 

• Online exercises  

• Picture cards 

• Brainstorm  

Duration : 30 - 40minutes 
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Giving directions  

Contents: 

VOCABULARY 

Preposition of place in , on , at, next to, beside, across from 

Street: Avenue, Roundabout, Corner, Bus stop, Traffic light, Car park,Bank, Church 

Bridge, Road, Post office, Library, Market, Main street 

 

2. GRAMMAR 

- Simple present time: with verb to be and another verbs 

- imperatives  

 

Procedures:  

First of all, after you have identified your guide, you should be friendly and greet him 

in a pleasant way. 

Excuse me. 

Excuse me, madam / sir. 

Hello, I am lost. Could you help me, please? 

Directions for a specific place 

Once you have greeted your interlocutor, you can ask what you need. Try these phrases. 

I'm lost. Can you help me? 

Where can I find the main street, please? 

What is the best way to the post office? 

How do I get to the beach from here? 

How to get to the metro station 

Where is the nearest tube station? 

Where is the nearest subway station? (in the US) 

Directions to the bus stop 

Does the number 33 bus stop outside the train station? 

How often does the airport bus pass? 

At which stop do I need to get off to reach the science museum? 
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For this info-gap activity, have your students (if possible) seated facing each other. 

Make sure your learners have practiced the following vocabulary (and perhaps write it 

on the board as a reminder for them to use it): 

The bank is across from the (museum, hospital, etc) 

The bank is next to / beside the…. 

The car rental agency is between the…and the…. 

The public phone is near the…. 

The taxi stand is_____ 

https://www.allthingstopics.com/directions.html   

Elaborated by: Rodriguez, N (2020) 
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Figure 33. –Airport map 

Source: Allthingstopics, (2021) 
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Figure 34. –Airport map2 

Source: Allthingstopics, (2021) 
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4.5. Conclusions and Recommendations 

 

 

4.5.1 Conclusions  

 

The conclusions of the research project proposal arise from what has been observed through its 

elaboration, being detailed below: 

 

The training that security personnel receive for learning the English language is not in 

accordance with the needs of the labor market. This research project has served to highlight the 

essential factors that gave rise to ESP, such as the linguistic factor, conditioned by the needs of 

communication based on the environment where security personnel are working. 

 

The increasing number of disciplines and branches of human knowledge to which this 

specialized approach contributes, as reflected in the classification offered, makes it worthy of a 

respectable place in the field of teaching English as a foreign and second language. It is 

necessary to apply didactic resources that allow the development of meaningful learning, during 

the teaching processes, presenting as a problem, the lack of pedagogical resources to be exposed 

as to enhance their English language. 

 

In general, it can be concluded that the IFE has progressed to the same extent that the teaching 

of English has developed and has been assimilating changes and has made its own distinctive 

methods and approaches that have earned it a place of renown within The specialty. Teachers 

are those in charge of issuing information in a dynamic and active way; However, they must 

establish tools to improve logical reasoning for students, based on teaching resources, which 

encourage new knowledge.  

 

ESP is more effective when it makes use of the methodology for security personnel who 

combine their work with studies, due to the fact that it has an approach that adapts to the needs 

according to the work area where they are. ESP teachers must be trained to design specific 

courses to meet individual and market needs, so this is an important part of their workload 

resulting in a natural extension of student-centered or student-centered perspectives. ESP 

learning that must be developed. 
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4.5.2. Recommendations 

 

Based on the conclusions presented, the following recommendations have been determined to 

achieve the objective of the investigation, the points are detailed below: 

 

It is recommended to carry out proper planning and even organize the activities that will be 

taught by teachers to promote the development of learning the four skills of the English 

language as specific purposes. Provide students with the necessary tools so they can use the 

language in their future area of work performance. 

 

Implement some guide activities focused on English for specific purpose to achieve the 

improvement of the students’ knowledge which is acquired through fun activities and 

interactive teaching methods. Organize the classes in a participatory way, establishing 

cooperative groups, in such a way they are encouraged to work together, for the benefit of 

obtaining a result that allows to contribute new ideas for understanding. 

 

The use of methodological strategies for reading comprehension and communicative expression 

should be applied both in the English for General Purposes and English for Specific Purposes 

courses at all levels, so that learning is constant and acquired in a more autonomous way. It is 

suggested to renew the didactic resources that will be study tools, to perfect the difficulties 

exposed in meaningful learning, thus it is indicated that the participation activity improves the 

capacities and skills that each of the students possesses. 

 

Nowadays, the internet has been an important tool for the development of learning. The teacher 

must create teaching activities in a fun and interactive way, where there is interest in learning 

the language, and in an easy way where they can learn inside and outside their homes with 

interactive online exercises and with contents related to the work field where they proceed. 
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UNIVERSIDAD LAICA VICENTE ROCAFUERTE DE GUAYAQUIL 

Annex 1 Survey to Security Guards  (English version) 

Objetive: To get information related to English for specific purpose on communication skills 

on adults during the year 2020-2021. Write an “x” in the box according to your opinion. 

Rodiguez, N (2020)    

 

 

 

PREGUNTAS 

     

Strongly 

disagree 

1 

disagree 

 

2 

indifferent 

 

3 

Agree  

 

4 

Strngly 

agree 

5 

1. Learning the English language is important to 
communicate with other people 

     

2.  English is important for security guards and 
administrative officers to improve job 
opportunities. 

     

3.  Learning English vocabulary for specific 
purposes is useful to explain situations, reports 
and respond to different people. 

     

4.  The development of written skills allows 
people to make reports, construct sentences 
and express situations at different times. 

     

5.  The development of English speaking skills 
allows personnel to establish international 
business and have a conversation with foreign 
representatives. 

     

 6.  The application of a new teaching method 
in a more didactic way allows a better learning 
of the English language. 

     

7.  Teaching the English language for specific 
purposes must be based on job functions 
performed by the guard and administrative 
personnel of this company. 

     

8.  The application of English courses must be 
according to their feasible schedules able to 
learn the English language without interrupting 
their labor activities. 

     

9.  The elaboration of Teaching English 
language program with specific purposes 
allows to have a greater achievement of 
learning this language. 

     

10. The time and economic factor are the 
causes that impede the development of English 
language learning in security guards and 
administrative personnel. 
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LAICA VICENTE ROCAFUERTE DE GUAYAQUIL 

Annex 2. Questionnaire interview for Administrative officers (English version) 

 

Source: Cengage, (2018) 

Elaborated by: Rodiguez, N (2020) 

 

 

 

 

 

 

 

 

QUESTIONS  

 

ANSWERS 

1. Do you consider important employees must learn 

the English language? 

 

2. Why is it important to know English in the 

workplace? 

 

 

 

 

 

 

 

3. How would your employees practice English 

while they are at work? 

 

 

 

 

 

 

 

4. What is the role of the institution to face new 

challenges in teaching the English language to its 

security guards? 

 

 

 

 

 

5. Would you agree with the creation of a ESP 

guide for security guards to develop the English 

language? 
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UNIVERSIDAD LAICA VICENTE ROCAFUERTE DE GUAYAQUIL 

Annex 3.  Placement test results (Rubric) 

 

                            PLACEMENNT TEST RESULTS 

GRAMMARR   

Placement Test 

score 

 

(50 items: 1 point per 

item) 

Recommended level   Total score 

0 – 18 points Elementary  

19 – 25 points Pre-Intermediate  

26 – 32 points Intermediate  

33 – 39 points Upper Intermediate  

40 – 46 points Advanced  

47 – 50 points Higher level series recommended.  

 SPEAKING   

0-3 Low   

4-5 Fair   

6-7 Good   

8-9 Very good   

10 Excellent   

 WRITING   

0-1 Beginner   

2-3 Low   

4-5 Fair   

6-7 Good   

8-9 Very good   

10 Excellent   

 

Source: Cengage, (2018) 

Elaborated by: Rodiguez, N (2020 
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Annex 4. Placement test 

Administration   

 

Each guard should be provided with a photocopy of the Placement Test. Test administrators may 

prefer them to mark their answers on the photocopy of the test itself. Alternatively, each security 

guard may be provided with a photocopy of the Student Answer Sheet on which to mark their 

responses. 

 

The test administrator should read the instructions aloud and make sure that guard know where 

and how to record their answers (for instance, whether to mark their answers on the question 

paper or to use the Student Answer Sheet). Students should then be given 30 minutes to complete 

the written portion (items 1-50) of the Placement Test. 

 

Security guards are awarded one point for each correct answer, according to the Answer Key 

provided 

Results 

 

The chart below suggests which level of the Outcomes course would be most appropriate 
for a particular guard, based on that student’s total score on the Placement Test. 

Placement Test Results 

Placement Test score 

 

(50 items: 1 point per item) 

 

Recommended level of Outcomes 

0 – 18 points Elementary 

19 – 25 points Pre-Intermediate 

26 – 32 points Intermediate 

33 – 39 points Upper Intermediate 

40 – 46 points Advanced 

 

47 – 50 points 

 

Higher level series recommended. 

 
 

Source: Cengage, (2018) 

Elaborated by: Rodiguez, N (2020) 
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Annex 5. Oral Placement Test 

Administration  

The interviewer should have a separate photocopy of the Oral Placement Test for each personnel 

interview; this is for the interviewer’s use and is not shown to the security guard. Each interview 

should be conducted on a one-to-one basis. The interview should begin with the interviewer 

presenting the speaking prompts for Outcomes Elementary, elaborating on or clarifying the 

prompts where necessary, and marking an appropriate score in that section. 

 

The interview continues in the same way for each of the levels, until the student begins to have 

marked difficulty responding. For example, if some personnel score an average of 4 or 5 on the 

prompts for Elementary, the interview proceeds to the prompts for Pre-Intermediate; if the student 

then scores an average of 3 or 4 on this section, the interview proceeds to the prompts for 

Intermediate. If the student’s overall score on the Intermediate prompts is only 1 or 2, the 

interviewer should bring the interview to a close. 

 

Scoring 

Interviewers should assess the security guard’s performance on a scale of 1-5 in accordance 

with the descriptors in the Oral Assessment Guidelines. 

Results 
 

When the student is awarded an overall plateau score of 1 or 2 on a given level, this is the 

suggested level for that student. (If the student scores higher than 4 on the Advanced prompts, 

a higher-level series is recommended).  

 

Oral Test Results 

Placement Test score 

 

(50 items: 1 point per item) 

 

Recommended level of Outcomes 

0 – 18 points Elementary 

19 – 25 points Pre-Intermediate 

26 – 32 points Intermediate 

33 – 39 points Upper Intermediate 

40 – 46 points Advanced 

 

47 – 50 points 

 

Higher level series recommended. 

 
Source: Cengage, (2018) 

Elaborated by: Rodiguez, N (2020) 
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Annex 6. Writing Placement Test 

 

Administration 

 

Each student should be provided with a copy of the Writing Placement Test, or the 

questions should be written in full on the board. Students choose one of the topics and complete 

the writing task. Many test administrators may wish to set a time limit and/or a 

minimum/maximum word count for this section. 

Scoring  

 

Each student’s paper should be corrected and then awarded a score on a scale of 0-10 in 
accordance with the descriptors in the Writing Assessment Guidelines (page 20). 

 

Results 

 

The chart below suggests which level of the Outcomes course would be most appropriate for a 

particular student, based on that student’s total score on the Writing Placement Test. 

 

Writing Placement Test Results 

Writing Placement Test score Recommended level of Outcomes 

0 – 1 points Elementary 

2 – 3 points Pre-Intermediate 

4 – 5 points   Intermediate 

6 – 7 points Upper Intermediate 

8 – 9 points Advanced 
 

10 points 

 

Higher level series recommended. 

 

Source: Cengage, (2018) 

Elaborated by: Rodiguez, N (2020) 
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Annex 7. Student’s Form Registration 

 

Today’s Date: _____________________ 

 

 

Name: _____________________________________________________________________________    

Last                                                  First                                  Middle Initial 

Birth Date: __________________________     Age at last birthday: 

Month / Day / Year 

School / Work:_____________________________________________________________ 

Home Address:  ____________________________________________________________ 

Province: _____________________________________________________________________                            

 

Telephone:        __________________________ 

Home                                                  Mobile 

 

 

 

 

Signature ___________________________ 

 

Source: Cengage, (2018)  

Elaborated by: Rodiguez, N (2020) 
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PLACEMENT TEST 
Circle the correct letter. 

 

 

1. I’m 18 and my brother is 20, so he’s 

........ me. 
a) the oldest of 

b) older than 
c) as old as 

 
2. Carl’s very ........ . He’s never late, and he 

never forgets to do things. 

a. reliable 
b. patient 
c. strict 

 
3. We stayed in a lovely villa ........ the sea. 

a. it overlooks 
b. overlooked 
c. overlooking 

 
4. Not until the 1980s ........ for the 

average person to own a computer. 
a. it was possible 
b. was it possible 

c. was possible 
 

5. Jan ........ her arm on a hot iron. 

a. broke 
b. burned 

c. sprained 
 

6. Tomorrow’s a holiday, so we ........ go 
to work. 

a. have to 
b. mustn’t 
c. don’t have to 

 
7. I usually ........ swimming at least once 

a week. 

a. go 
b. do 

c. play 

8. My friend Siena ........ to Russia last year. 

a. went 
b. has gone 

c. has been 
 

9. This is ........ area, with a lot of factories 
and warehouses. 
a. an agricultural 
b. an industrial 
c. a residential 

 
10. If I ........ well in my exams, I ........ to 

university. 

a. will do; will go 
b. will do; go 
c. do; will go 

 
11. She was so upset that she burst 

........ tears. 
a. into 
b. out 

c. with 
 
12. Where did you go ........ holiday last 

year? 
a. for 
b. on 
c. to 

 
13. Ocean currents ........ play an important 

part in regulating global climate. 

a. are known to 
b. thought to 

c. are believed that they 
14. My cousin ........ getting a job in Bahrain. 

a. would like 
b. is planning 

c. is thinking of 
 

 

Source: Cengage, (2018) 

15. I can’t   ........ your hair, because I 
haven’t got any scissors. 

a. brush 
b. cut 
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c. wash 

16. I wish I ........ have an exam 

tomorrow! 

a. don’t 
b. didn’t 

c. won’t 

 
17. The government plans to ........ 
taxes on sales of luxury items. 
 

a. increase 
b. expand 
c. go up 

 

18. When I first moved to Hong Kong, 

life in a different country was very 

strange, but now I’m used ........ here. 

a. living 

b. to live 
c. to living 

 
19. There ........ milk in the fridge. 

 

a. is some 

b. are some 
c. is a 

20. Criminals are people who are 

guilty of ........ the law. 

a. breaking 
b. cheating 
c. committing 

 
21. Why on earth isn’t Josh here 
yet? ........ for him for over an hour! 

a. I’m waiting 
b. I’ve been waiting 

c. I’ve waited 

22. “It’s pouring down, and it’s freezing.” 
What are the weather conditions? 

a. high winds and snow 
b. heavy rain and cold temperatures 

c. thick cloud but quite warm 

23.  ........ feeling OK? You don’t look very 
well. 

a. Do you 
b. You are 
c. Are you 

 

24. Daniel’s hair is getting far too long; he 

should ........ soon. 

a. cut it 
b. have cut it 

c. have it cut 
 

25. Mandy works for a computer software 

company. She got ........ recently, and so 

now she’s an area manager. 

a. made redundant 
b. promoted 
c. a raise 

 

26. I can’t hear you – it’s ........ noisy in here. 

a. too 
b. too much 
c. too many 

27. Jamal has just sent me ........ to arrange 
plans for this weekend. 

a. a blog 
b. an email 

c. a website 

28. I promise I’ll call you as soon as I ......I 

arrive 

a. I arrived 

b. I’ll arrive 

 

Source: Cengage, (2018) 
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29.  Photographers and designers need to be 
very ........  

a.  creative 
b.  fit  

c.  annoying 

 

30.  The global financial crisis, ........ is forcing 

lots of small businesses to close, does not 

look set to end soon. 

a.  it  
b.  that   

c.  which   
 

31.  There ........ a terrible accident if the pilot 
hadn’t reacted so quickly. 

a.  had been  
b.  was  
c.  would have been 
 

32.   Are you ready to order? 

“Not yet – I’m still looking at the ........” 

a.  bill 
b.  menu 
c.  service 

 

33.  My job is never boring. 

The speaker’s job is always ........  
a.  interesting 
b.  popular  

c.  difficult  
 

34.  I’ve been working here ........ about the 
last two years. 

a.  during  
b.  for  
c.  since  

35.  It leaves from Platform 2 at 4.15. 

The speaker is talking about ........ 

a.  an airline flight  

b.  a train 
c.  a taxi 
 

36.  I went to a lovely ........ last Saturday. 

The bride was my best friend when 
we were at school. 
a.  anniversary  
b.  marriage  

c.  wedding  
 

37.   “I’ve got a headache.” 

“Maybe you ........ to take an 
aspirin.” 
a.  should  

b.  ought  
c.  don’t  
 

38.  The patient had an ........ to insert 

metal pins in his broken leg. 

a.  injection 
b.  operation  
c.  X-ray 

 

39.  She won a seat in parliament at the 

last........  

a.  general election 
b.  opinion poll  

c.  referendum  
  

40.  I’m surprised you didn’t get upset. If 

someone said that to me, ........ really 

angry. 

a.  I’m   
b.  I was  

c.  I’d be  
  
 
Source: Cengage, (2018) 
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41. This used to be ........ part of the city, but 
since the old buildings were renovated 
it’s become a very fashionable area. 
a. an affluent 
b.  a run-down 

c.  a trendy 

 
42. Cassie went to bed early because she was 

........ . 
a.  tired  

b.  stressed  
c.  relaxed  

 
43. In the 1960s, computers were ........ 

expensive that ordinary people couldn’t 

afford them. 
a.  so  
b.  such  

c.  too  

 
44.  Do you want ........ the match tonight? 

a.  watching  
b.  watch  

c.  to watch 

 
45.  Researchers claim the new discovery is 

a major ........ in the fight against malaria. 
a.  breakthrough  

b.  investigation  
c.  progress  

 

 

 

 

 

Source: Cengage, (2018) 

Elaborated by: Rodiguez, N (2020) 

 

 

 

46.  The Maths problem was really 
difficult and I just couldn’t ........ the 
answer. 
a.  check in  

b.  set off  
c.  work out  

 
47.  When I was a child, I never ........ 

about the future. 
a.  have worried  
b.  used to worry  

c.  was worrying  
  
48.  A local politician has ........ charges of 

corruption made by the opposition 

party.  

a.  accused 

b.  blamed 
c.  denied  

 
49.  ........ worries me about society today 

is how completely we have come to 

depend on technology. 
a.  That  

b.  What  

c.  Which  
 
50. Cats and dogs are usually kept as ........   

a.  farm animals  
b.  wild animals 
c.  pets
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Annex 8. Student Answersheet    

  

 

Date:   

 

STUDENT ANSWER SHEET 

 

 

PLACEMENT TEST 

 

Circle the correct letter. 

 

 

 

1 

 

a 

 

b 

 

c 

 

11 

 

a 

 

b 

 

c 

 

21 

 

a 

 

b 

 

c 

 

31 

 

a 

 

b 

 

c 

 

41 

 

a 

 

b 

 

c 
 

2 

 

a 

 

b 

 

c 

 

12 

 

a 

 

b 

 

c 

 

22 

 

a 

 

b 

 

c 

 

32 

 

a 

 

b 

 

c 

 

42 

 

a 

 

b 

 

c 
 

3 

 

a 

 

b 

 

c 

 

13 

 

a 

 

b 

 

c 

 

23 

 

a 

 

b 

 

c 

 

33 

 

a 

 

b 

 

c 

 

43 

 

a 

 

b 

 

c 
 

4 

 

a 

 

b 

 

c 

 

14 

 

a 

 

b 

 

c 

 

24 

 

a 

 

b 

 

c 

 

34 

 

a 

 

b 

 

c 

 

44 

 

a 

 

b 

 

c 
 

5 

 

a 

 

b 

 

c 

 

15 

 

a 

 

b 

 

c 

 

25 

 

a 

 

b 

 

c 

 

35 

 

a 

 

b 

 

c 

 

45 

 

a 

 

b 

 

c 
 

6 

 

a 

 

b 

 

c 

 

16 

 

a 

 

b 

 

c 

 

26 

 

a 

 

b 

 

c 

 

36 

 

a 

 

b 

 

c 

 

46 

 

a 

 

b 

 

c 
 

7 

 

a 

 

b 

 

c 

 

17 

 

a 

 

b 

 

c 

 

27 

 

a 

 

b 

 

c 

 

37 

 

a 

 

b 

 

c 

 

47 

 

a 

 

b 

 

c 
 

8 

 

a 

 

b 

 

c 

 

18 

 

a 

 

b 

 

c 

 

28 

 

a 

 

b 

 

c 

 

38 

 

a 

 

b 

 

c 

 

48 

 

a 

 

b 

 

c 
 

9 

 

a 

 

b 

 

c 

 

19 

 

a 

 

b 

 

c 

 

29 

 

a 

 

b 

 

c 

 

39 

 

a 

 

b 

 

c 

 

49 

 

a 

 

b 

 

c 
 

10 

 

a 

 

b 

 

c 

 

20 

 

a 

 

b 

 

c 

 

30 

 

a 

 

b 

 

c 

 

40 

 

a 

 

b 

 

c 

 

50 

 

a 

 

b 

 

c 
 

Source: Cengage, (2018) 

Elaborated by: Rodiguez, N (2020) 
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Annex 9. Student Answer key   

ANSWER KEY 

 

 

1 

 

b 

 

11 

 

a 

 

21 

 

b 

 

31 

 

c 

 

41 

 

b 
 

2 

 

a 

 

12 

 

b 

 

22 

 

b 

 

32 

 

b 

 

42 

 

a 
 

3 

 

c 

 

13 

 

a 

 

23 

 

c 

 

33 

 

a 

 

43 

 

a 
 

4 

 

b 

 

14 

 

c 

 

24 

 

c 

 

34 

 

b 

 

44 

 

c 
 

5 

 

b 

 

15 

 

b 

 

25 

 

b 

 

35 

 

b 

 

45 

 

a 
 

6 

 

c 

 

16 

 

b 

 

26 

 

a 

 

36 

 

c 

 

46 

 

c 
 

7 

 

a 

 

17 

 

a 

 

27 

 

b 

 

37 

 

b 

 

47 

 

b 
 

8 

 

a 

 

18 

 

c 

 

28 

 

a 

 

38 

 

b 

 

48 

 

c 
 

9 

 

b 

 

19 

 

a 

 

29 

 

a 

 

39 

 

a 

 

49 

 

b 
 

10 

 

c 

 

20 

 

a 

 

30 

 

c 

 

40 

 

c 

 

50 

 

c 

 

Source: Cengage, (2018) 

Elaborated by: Rodiguez, N (2020) 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
. 
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Annex 10. Oral Placement Test 
 

 

Topic                                                              Speaking Prompts                                                           Score 

Elementary 

Personal           • What’s your name? How do you spell it? Where do you live? What’s your phone? 

information         number? What’s your email address?                                                                              
1 2 3 4 5

 

Family
             

• How many people are there in your family? Tell me about your parents / brothers 
or sisters / children. What are their names, ages, etc?                                                     1 2 3 4 5 

Home
               

• Where are you from? What is your home town or city? Do (or did) you like living 
there? Is it: – big? – beautiful? – noisy? – clean?                                                            1 2 3 4 5 

Studies  
           

• What do (or did) you study? Is (or was) it: – interesting? – difficult? What will you 
do (or did you do) after finishing your studies?                                                               1 2 3 4 5 

Work 
               

• What job do you do (or want to do)? When did (or will) you start working? Why 
did (or do) you want to do this job?                                                                                 1 2 3 4 5 

Pre-Intermediate 
Appearance      • Tell me about your best friend. Describe his/her appearance (e.g. colour of 

&  character        hair/eyes, height) and character (e.g. kind, funny). When did you meet?                        1 2 3 4 5 
Weather   

        
• What’s the weather like today? Which is your favourite season? What is the 
weather like then? What weather makes you feel happy/sad/etc?                                   1 2 3 4 5 

Shopping 
        

• Do you enjoy shopping? How often do you go shopping? Do you go shopping 
alone or with friends? What sort of things do you usually buy?                                     1 2 3 4 5 

Sports &          • How much exercise do you do? Is exercise important? Why (not)? Do you like 

exercise              playing/watching sports? What sports do you like playing/watching?                            1 2 3 4 5 

Intermediate 

Food  
               

• Do you usually eat healthy meals? What is some of your favourite food? Do you 
like eating out (e.g. restaurants)? Why (not)? Do you like cooking?                             1 2 3 4 5 

Animals 
          

• Do you like animals? What are some of your favourite animals? What pet(s) do 
you have (or would you like to have)? How do animals help people?                            1 2 3 4 5 

Computers       • Do you often use computers, mp3 players, games consoles, etc? What do you 

& gadgets           mainly use the Internet for? What problems can computers/etc cause?                          1 2 3 4 5 
Languages

       
• What languages do you speak? Is it important to speak several languages? Why 
(not)? Is it a good or bad thing that most people in the world learn English?                 1 2 3 4 5 

Upper Intermediate 

Travel   
           

• Do you like to travel? Why (not)? What place would you most like to visit? Why? 
What’s your (least) favourite way to travel? Does travel really ‘broaden the mind’?    1 2 3 4 5 

Crime               • Is crime a problem in this (or your) country? What can be done to reduce crime? 
Are the laws in this (or your) country generally too strict, or not strict enough?            1 2 3 4 5 

Careers
            

• What sort of career do you want? What do you want most from it (e.g. money, 
creativity, etc)? Should a career be the most important thing in someone’s life?           1 2 3 4 5 

Art, books,        • How often do you listen to music, read a book, visit an exhibition? Do you play an 

music etc.            instrument/paint/write/etc? Are art/music/etc important to society? Why (not)?            
1 2 3 4 5

 

Advanced 
News &           • How closely do you follow the news? Which media (e.g. TV, newspapers, online) 

the media            cover the news best? Give examples. What will news media be like in the future?       1 2 3 4 5 

Cities 
              

• Why do people choose to live in cities? What are the (dis)advantages of city life, 
compared to living in the countryside? Which do/would you prefer?                             1 2 3 4 5 

Man &             • How do we affect nature (e.g. rainforests)? How does nature affect us (e.g. 

nature                  floods)? Will problems such as pollution or endangered species ever be solved?          1 2 3 4 5 
Society &         • Do you often mix with people from a different culture to yours? Do you like or 

culture                dislike this? What are the benefits and/or problems of a multicultural society?             1 2 3 4 5 

 

Source: Cengage, (2018)  

Elaborated by: Rodiguez, N (2020) 
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Annex 11. Oral Assessment Guidelines 
 

Use the following guidelines to score each learner’s speaking ability for the Oral Placement Test. 
 
 

• Speaks with frequent hesitation; occasionally does not respond verbally. 

• Rarely responds with confidence; frequently reluctant to use the language. 

1 • Speech and pronunciation are usually not easily understood.  

Low        • Rarely uses complete sentences and phrases appropriately. 

• Rarely or never uses colloquial expressions appropriately. 

• Rarely uses appropriate and varied vocabulary. 

• Makes numerous errors in form or function. 
 
 

• Speaks with frequent hesitation. 

• Rarely responds with confidence; often reluctant to use the language. 

2 • Speech and pronunciation are frequently not easily understood.  

Fair • Occasionally uses complete sentences and phrases appropriately. 

• Uses very few colloquial expressions appropriately. 

• Occasionally uses appropriate and varied vocabulary. 

• Makes frequent errors in form or function. 

• Speaks fluently with a little hesitation. 

• Usually responds with confidence. 

 

 

3           • Speech and pronunciation may not always be easily understood.  

Good        • Generally uses complete sentences and phrases appropriately. 

• Uses a few colloquial expressions appropriately. 

• Uses appropriate and varied vocabulary on most occasions. 

• Makes occasional errors in form or function. 

 

 

• Speaks fluently without much hesitation. 

• Almost always responds with confidence. 

4            • Speech and pronunciation are almost always clear and easily understood.  

Very          • Almost always uses complete sentences and phrases appropriately. 

Good          • Uses a number of colloquial expressions appropriately. 

• Almost always uses appropriate and varied vocabulary. 

• Makes few errors in form or function. 
 
 

• Speaks fluently without hesitation. 

• Consistently responds with confidence. 

5            • Speech and pronunciation are always clear and easily understood. 

         Excellent    • Consistently uses complete sentences and phrases appropriately. 

• Uses a wide range of colloquial expressions appropriately. 

• Consistently uses appropriate and varied vocabulary. 

• Makes very few or no errors in form or function. 
 

Source: Cengage, (2018) 

Elaborated by: Rodiguez, N (2020) 
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Name:    Date:   

 

 

Annex 12. Writing Placement Test 
 
Choose ONE of these topics and write about it. 

 

 
 

• Write a personal profile about yourself for a website where you can meet new Internet friends. You 
should answer these questions: 

- What is your name, age, etc? 

- Where you are from, and what do you do? 
- What do you look like, and what sort of person are you? 

- What are your interests and your likes/dislikes? 
- What sort of new friends do you want to meet? 

 
• Write an email to a friend from another part of the world who wants to know more about your country. 

You can use your own ideas, and/or you can describe some of these things: 
- how big the country is, where it is and what the land is like (forests, mountains, etc) 

- main cities, famous landmarks and tourist attractions 
- the local language(s) and culture 

- what the people are like 
- traditional food, music, dances, etc of your country 

You should finish your email by inviting your friend to visit your country some time so that they 
can see what it is like. 

 
• Write about a strong childhood memory – for example, something that made you very happy or 

very frightened. Briefly explain how old you were and where you were, and tell the story of what 

happened. Try to remember details such as sounds, smells, colours and the weather, and describe 

these in your story. Explain how you felt and why you felt this way. How do you feel now about 

the event? 
 
• Write a review of your favourite film, play or book. Explain what type of work it is (for example, a 

comedy film, a romantic novel, etc.) Say where and when the story takes place, and briefly 

describe what happens. Describe the main characters, and say whether you like or dislike each of 

them, and why. Try to explain why this work is your favourite. 
 

• Write an article discussing whether you think our world is getting better or getting worse. You can 
use your own ideas, but you might like to include some of these issues: 

- medicine, scientific research, technology 

- war, conflict between countries/groups 
- freedom and human rights 
- education, knowledge and skills 

- quality of life 
You should finish your article with a short conclusion summarizing the main argument.
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Annex 13. Writing Assessment Guidelines 

 

• The topic is not developed at all, and writing seems to take enormous effort. 

• The purpose of the text and the writer’s aim are entirely unclear. 

0 - 1        • The text is not organized at either the paragraph or sentence level. Beginner        

• There is insufficient language control to express even very simple ideas. 

• There are very many errors in the use of language and standard writing conventions. 

• There is little or no use of appropriate vocabulary and structures.  

 

• The topic is not well developed, and writing seems to take considerable effort. 

• The purpose of the text and the writer’s aim are generally unclear. 

2 - 3         • The text is not well organized at either the paragraph or sentence level. 

 Low         • There is insufficient language control to express relatively simple ideas. 

• There are many errors in the use of language and standard writing conventions. 

• There is very limited use of appropriate vocabulary and structures. 
 

 

• The topic is quite well developed, although writing seems to take some effort. 

• The purpose of the text and the writer’s aim are not entirely clear. 

4 - 5          • The text is reasonably well organized, at least at the sentence level.  

Fair • There is usually sufficient language control to express simple ideas. 

• There are some errors in the use of language and standard writing conventions. 

• There is limited use of appropriate vocabulary and structures. 

 

• The topic is well developed, and writing seems to take little effort. 

• The purpose of the text and the writer’s aim are generally clear. 

6 - 7         • The text is reasonably well organized at both the sentence and paragraph level.  

Good         • There is sufficient language control to express simple ideas. 

• There are a few errors in the use of language and standard writing conventions. 

• The text contains a range of appropriate vocabulary and structures. 

 

• The topic is very well developed, and writing seems to take very little effort. 

• The purpose of the text and the writer’s aim are clear. 

8 - 9        • The text is well organized at both the sentence and paragraph level. 

Very        • There is sufficient language control to express some quite complex ideas. 

Good        • There are few errors in the use of language and standard writing conventions. 

• The text contains quite a wide range of appropriate vocabulary and structures. 
 

 

• The topic is fully developed, and writing seems effortless. 

• The purpose of the text and the writer’s aim are perfectly clear. 

10            • The text is extremely well organized at both the sentence and paragraph level. 

Excellent        • There is sufficient language control to express a range of complex ideas. 

• There are almost no errors in the use of language and standard writing conventions. 

• The text contains a wide range of appropriate vocabulary and structures 

 

 

Source: Cengage, (2018) 

Elaborated by: Rodiguez, N (2020) 
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UNIVERSIDAD LAICA ROCAFUERTE DE GUAYAQUIL 

Annex 14.. Validation of the proposed Project plan 

 

ENGLISH FOR SPECIFIC PURPOSE ON COMMUNICATION SKILLS ON 

ADULTS DURING THE YEAR 2020-2021 

Rating scale 

Alternatives 
Very 

significant 
Significant 

Somehow 

significant 

Not that 

significant 
Not significant 

Scientific aspect  X  
   

Social impact  X  
   

Feasibility  X  
   

Relevance X  
   

Originality X  
   

Language X  
   

Comprehension X  
   

Creativity  X  
   

Comments  

The proposal is adequate and the writer does a good job including different options at 

providing language for specific purposes in a reasonably consistent manner. 

 

 

Name:  MSc. Luis León Veliz  
 
 

 
 

Signature 

Occupation: Teacher 

Phone number:  0918878976 
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UNIVERSIDAD LAICA ROCAFUERTE DE GUAYAQUIL 

Annex 15.. Validation of the proposed Project plan 

 

 

ENGLISH FOR SPECIFIC PURPOSE ON COMMUNICATION 

SKILLS ON ADULTS DURING THE YEAR 2020-2021 

Rating scale 

 

Alternatives 
Very 

significa

nt 

Significant 
Someho

w 

significa

nt 

Not that 

significa

nt 

Not 

significant 

Scientific aspect   X   

Social impact   X   

Feasibility   X   

Relevance   X   

Originality   X   

Language   X   

Comprehension   X   

Creativity  X    

Comments 

The activities of the proposal are somehow significant for adults because they 

need to be more  specific, the proposal has many purposes. 

 
 

 

Name: Mélida Campoverde  
 

 

Signature 

Occupation: University Professor 

Phone number: 0986103613 


