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ABSTRACT

A common complication in T.E.F.L. classrooatsLiceo Cristiano School is the low
level of English grammar proficiency in eighth —ayestudents. Authorities and teachers
are really concerned about this and have triednib & solution to this problem, but they
have not been successful. The main objective sfrégearch paper is to demonstrate that
the application of appropriate methods and teclesds one of the factors that influences
the achievement of™8year students’ grammar proficiency. This resedrab also been
conducted in order to determine: The possible factbat influence on th"8— year
students’ low proficiency in English grammar in fh&.F.L classroom, and the best ways
to help them to improve their grades in Englishiaeo Cristiano High School.

To validate the hypothesis, the followjprgcedure is applied: as an initial phase, a
pre-test that evaluates grammar proficiency is mgitee both the control and experimental
group. The teaching techniques that are proposdtiisnstudy and then applied to the
experimental group: 8A. Finally, a post-test igegi to the control and experimental group,
then, the results are compared ad evaluated.

Key words: grammar, proficiency, techniques, methods
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1. Introduction

Nowadays, English is one of the mogtartant languages all over the
world. In our country, Ecuador, there have beesngles during these years in
the National Educational Curriculum trying to impeothe quality of teaching
English as a foreign language. Additionally, Englis the language of
International business, and science, it is not andybject at school; but also an
essential part of our dalily life.

This research project proposes ti@i@iion of teaching techniques
to improve English Grammar Proficiency at Liceos@iano High School, in
Eighth Grade Students during the school year 20261-6.

Teaching grammar has always been a cigaldor English teachers
because students usually have a lot of pedagogeads, and they demand
more interesting, dynamic activities. This resbagocoject will contribute to
the development of the quality of English languagaching and the
corresponding learning process. This research wwak the following

structure:

Chapter 1, explores the background efrésearch problem: its possible
causes; the main and specific objectives, themalgof the study and the

scope and delimitations of it.

Chapter 2, deals with the basis of thseagch project, which are the
learning theories and their foundation, it alsdudes the research questions,
the hypothesis, variables and indicators, the suyraad definition of terms

that are used.

Chapter 3, includes the methods, tectesginstruments and resources
applied to develop this research project. It alsowss the research population

and sample, the results and findings.

Chapter 4, deals with the problems and &tiohs through the
development of this research project, the conchssand the recommendations

are provided.

CHAPTER |



1.1 BACKGROUND OF THE PROBLEM

This research work was developed with eighth gsiddents of Basic
Education at Unidad Educativa Liceo Cristiano dey&guil, which is located
on Juan Tanca Marengo and Benjamin Carrion Aveimu€uayaquil city, in
the academic year 2015-2016 in order to study anadyae the causes of an
educational problem that was evident: a declinghi@ quality of English
grammar skills, often resulting in poor managemehtstructures, lack of
interest, motivation and personal commitment to eltgy the English
Language, all of these conditions generated thessacy interest to conduct
this research and find the most appropriate salatio solve this problem.

Liceo Cristiano” is a non-profit organization whiatas founded in
1987, by Rev. John Jerry Smith, missionary of tlseeinblies of God of North
America and Senior Pastor of the Centro and Licesti@no de Guayaquil.. Its
activities began in April 1987 with all levels ihe morning and then, in the
same year the afternoon section was opened in dalgrovide social,

educational and nutritional assistance to the siisde

This school has 400 teachers and a total 4.00@stsidn their primary
and secondary levels, with morning and afternoasti@es. In the morning
there are 40 classrooms, each one has 30 stud&htye are fifteen English
teachers working in Pre - School , School and Hsghool, in High School
there are 8 teachers who work an average of 36shper week. Students
receive 10 forty minute-periods of English a wetts is two periods every

day' — ) _ Unicod Ecucativa

7| Liceo Cristiano

/ |de Guayaquil

This institution offers classes in the morning fréfonday to Friday,

they start at 7:00 am and finish at 1:15 pm.



1.1.1 MISSION OF THE INSTITUTION

The mission of the institution is the formationabfildren, adolescents,
and young people to turn them on leaders with autithepersonality and
evangelizer spirit, with a pedagogical, participatimodel, which promotes

students’ abilities in the different areas.

1.1.2 VISION OF THE INSTITUTION

Their vision is to be recognized by the nationab anternational
educational community as an evangelical Christia@rted high — level high
school which exercise social, pedagogical, scientitechnological and
formative leadership.

The staff in this school consist of the Principalthe main authority,
the Vice principal, the Academic Supervisor, then&al Inspector, the

administrative staff, teachers and the maintenpecsonnel.

1.1.3 THE ENGLISH DEPARTMENT

In the English Department they have a Director \Whe the functions
of: checking the different plans, exams, quizzed alass observations, she
also has a meeting with all the authorities onceveek, she coordinates
reunions with teachers and parents if it's necgss@nglish Teachers get
together with the area director once a month; depto discuss different issues
related to the program, the difficulties that mapear, and the solutions to the

pedagogical problems in the English department.

The following are the objectives of English depaatin

a) To provide a solid foundation of language immerof developing

communication skills, grammar, vocabulary and praation.

b) To develop communication skills, whether theg seceptive or

productive, in order to exchange information insatée outside the classroom.



c) To read different types of texts without usithg dictionary or
different types of sources in order to meet differeultures and ways of life to
ours.

d) Be able to communicate orally and writingéalrsituations.

e) To use different teaching resources (dictimsareference books,
multimedia materials, etc.) in order to seek infation and solve conflicts

independently.

e) To relate English to other areas of learnimgattng communication
situations connected with the previous knowledge stfdents and their

environment.

f) To develop critical thinking, curiosity andeativity, developing

values of respect and openness to other cultures.

1.1.4 THE TEXTBOOK

The English textbook students frorfl' 8ourses use is “In Sync 1A”,
which was published by Pearson, Longman in 201lhe Whole English
program contains 12 units, but only half of the lgae covered by the students

in the Basic Level.

The English course book, offers the laage in a meaningful way, with
a variety of activities for the students to piegt it also includes the
objectives at the beginning of each lesson, letihglents know what their
learning goals are, and the learning strategies whih be applied in the
English classroom.

The English Program of the school contaunsh pedagogical material as:



115

The Textbook

The Language Builder

Motivator

Two Audio CDs for the Teacher

Teacher’s Edition with Test Master CD — Rom
Website with downloadable activities.

One CD Practice for the Student

A DVD

FACILITIES

There is a laboratory where students can practiedanguage
in a better way, but students are not motivatedvtyk with the
material, even if the teacher tries to apply a neehnique students
don’t feel confident to work or participate duritige 40-minute class

every week.

ighre 2. English Lab



-~‘\ 3 % ¥ '}’ls -

Figure 4: Control Groufl'®
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1.2 STATEMENT OF THE PROBLEM

1.2.1 PRINCIPAL PROBLEM:
How do the teaching techniques that are used itba of English as
a Foreign Language, in"&rade students at Liceo Cristiano de GuayaquihHig

School, influence on their English Grammar Proficig?

1.2.2 SPECIFIC PROBLEM:

What are the characteristics of the teaching tegles that are used in
the Area of English as Foreign Language fh @ade students at Liceo
Cristiano de Guayaquil High School, during the sttyear 2015 — 20167

1.3 OBJECTIVES: BROAD AND SPECIFIC

1..3.1 GENERAL OBJECTIVE

To contribute to the improvement of the qualitytled teaching process
of English as a Foreign Language fh grade students &iceo Cristiano High
Schoolin Guayaquil , from a better understanding of tteracteristics of the
teaching techniqgues and their influence on thelesits’ English grammar

proficiency.
1.3.2 SPECIFIC OBJECTIVES

2. To determine the characteristics of the teachingrtgjues that are used
in the area of English as a Foreign Language'irgi@de students at
Liceo Cristiano High Schooh Guayaquil during the school year 2015
-2016.

3. To verify the effects of the teaching techniquest #ire used in the area
of English as a Foreign Language ofi §rade students’ grammar
proficiency atLiceo CristianoHigh Schoolin Guayaquilduring the
school year 2015 -2016.

11



4. To identify the possible causes fdt §raders’ students low proficiency
in English Grammar at Liceo Cristiano High School Guayaquil
during the school year 2015 — 2016.

1.4 RATIONALE OF THE STUDY
During the initial phase of this work, class obsgions evidenced the
following problems:
a) Lack of motivation from the students.
b) Use of traditional teaching methods.
c) Irrelevant class activities, not suitable for thadents’ interests and
ages.
d) Excessive use of the native language.
e) Poor use of English grammar.

f) Low grades on an English diagnostic test.

Some of the factors that inspire this work arertheessity to heIp”S—
year students in their grammar learning process, tancontribute to the

development of English language teaching in general

Grammar is one of the most essential componentseomacro skills:
listening, speaking, reading and writing, therefdre¢urns into a powerful
instrument to reach the most valuable purpose ifrLTEoral and written
communication in the target language in this case.

The importance of this research project is thendew, since it
purposes the application of motivating, dynamicacteng techniques to
improve 8" year students’ grammar proficiency in English ateb Cristiano
High School.

This work will benefit the students, teachers artibsl in the following
ways:
a) The lesson will be student-centered, much more mymaand
motivating.

b) The students will enjoy the class activities in@nwarm atmosphere.

12



The authorities of the school and parents will lapdier because the
application of the proposed teaching technique$ wiluence the students’
grades in a positive way. Additionally, Liceo Giasio High School and the
English Department will keep their prestige registg more students and

hiring more teachers.

1.5 SCOPE AND DELIMITATION OF THE STUDY

This research project will be conducted at Licest@no High School
which is located at Juan Tanca Marengo 3.5 andddanj Carrion Avenue in
Guayaquil Ecuadoduring the school year 2015 — 2016. The targeulation
of this study is 59 students who are registereti'igear of Basic Education.

For research purposes the total population willdbaded into two
groups, which share similar characteristics in aggsrests and pedagogical
needs: a control group: 8A with 27 students andexgperimental group; 8B
with 32 students.

The author suggests the application of pedagogicalities in the
English Teaching process in order to enhance mgaihearning of basic
English Grammar in Eighth Grade students at HighoS8t previously

mentioned.
It's also intended to determine at the same time diffect of the

teaching methods that have been previously appbedthe experimental
groups’ Grammar proficiency.

13



2. LITERATURE REVIEW
2.1.INTRODUCTION

Grammar is one of the most essential componenttheflanguage
skills when we are learning a foreign language, dsuteachers we don't give
the relevance that it has in the teaching prosesshink that speaking or other

issues are more important than teaching Grammar.

This chapter deals with the basis of this reseprofect, which are the
learning theories and their foundation, it alsdudes the research questions,
the hypothesis, variables and indicators, the suyraad definition of terms

that are used.

2.2.THEORETICAL REVIEW

A brief review of the history of language teachimgthods, provides a
background for discussion of contemporary methau$ suggests the issues
we will refer to in analyzing them. From this histal perspective we are also
able to see that the concerns that have promptettrmanethod innovations
were similar to those that have always been atcdmter of discussions on

how to teach a foreign language.

Changes in language teaching methods throughoubrjishave
reflected recognition of changes in the kind offigiency learners need, such
as a move towards oral proficiency rather thanirgadomprehension as the
goal of language study. These changes have dlsotesl variety in theories
of the nature of language and of language learnifaglay’s controversies
reflect contemporary responses to questions thae Hzeen asked often
throughout the history of language teaching.

English grammar was the central core in teachinglifim as a foreign

language.

14



By the nineteenth century textbook compilers weeeniy determined
to codify the foreign language in frozen rules adrphology and syntax to be
explained and eventually memorized. This approachforeign language

teaching became known as the Grammar — Translistéihod.

In the mid — and late nineteenth century, in opgpmsito the Grammar-
Translation Method, other methods gradually devedom several European

countries.

Although with the emergence of the communicativprapch, during
the 70s, learning the English language focused aada&cal change giving
priority to communicative competence. In additiomrrently teaching
grammar, turns around linguistic competence, comaatine competence is
displaced by, however, this kind of competition ggvadded value to the

teaching of the grammatical system.

Teaching a foreign language has been considereffieultl task to
accomplish because of the different situationsviddials are exposed to in
such a process. Students’ different learning styiesl needs, level of
motivation, governmental and international policistudents and teachers’
expectations availability of resources and accuratymaterials are a few
examples of the multiple struggle, teachers andestis have to deal with.

In the globalized world of the ZIcentury, the high school mission is
to help students enter to a global society in otdenteract, negotiate and find
solutions for local and global problems. Therefaéucation nowadays is no
longer about transmitting knowledge; but insteads about teaching students
how to learn and encouraging them to make their d@gisions in the teaching
process. In order to get students actively involwvetearning, teachers should
take into account their differences, plan reale-ldnd culturally relevant
activities that let them relate new informationpi@or knowledge, teach them
effective and flexible strategies, and foster @ften and self- regulation (
Vosniadou, 2001)

15



In this project are some antecedents for differem¢estigations by
investigators as Andréia Schurt Rauber and GlGilain “ Feedback to
Grammar Mistakes in EFL Classes: A Case Study that Universidade
Federal de Santa Catarina on magazine Brasileitangdgiistica Aplicada, v. 4,
n. 1, 2004.

This article presents the analysis of feedbackréangnatical mistakes
in two English as a Foreign Language (EFL) classi®and how learners view
this kind of correction. The data are drawn froemgcripts of audio-recordings
of ten classes of two pre-intermediate groupslit@&.5 hours of observation
in each group. The two groups were taught by thmes#&eacher, and a
guestionnaire was given to the learners in ordeinvestigate their feelings
about the teacher’s feedback procedure. The asales carried out through a
sociocultural perspective and reveals that expkdrrection is the most
frequent type of feedback to grammar mistakes, deamtners appreciate and
consider the teacher’s correction highly importantthe development of their
language skills.”

The author demonstrated that the mistakes agrammar as a foreign
language and the students said how they felt whey teceived the feedback
and learners appreciated and considered the témcherrection highly

important for their language skills.

Another investigation from Universidade FedatalSanta Catarina
and Universidade Estadual do Centro-Oeste by ri&GldGil and Marcia
Regina and Pawlas Carazzai about ContextualizingRn teacher’s beliefs

about grammar teaching ( 2007).

“This article reports on a qualitative study thatdsed on an EFL
teacher’s beliefs and her practices concerning gramteaching. The study
aimed at investigating how the teacher’s beliefgsld¢de contextualized with
classroom data. In the first stage of data coldectand analysis, an open
guestionnaire was given to the teacher. Then,ragams of contextualizing the
beliefs found in the analysis of the questionndaia, the second stage of data
collection and analysis focused on episodes froentéacher’'s classes. The
analysis of the data shows that, according to téesher, grammar teaching

16



should be used as a facilitative device in orddrelp students in their learning
process. The results of this study also indicat¢ the teacher’s beliefs are

influenced by three interactive sources: cognitoantextual and experiential.”

The authors indicated three interactive sourcegnitive, contextual

and experiential as learning influences.

Another investigation about “ Teacher beliefs apihctices of
grammar teaching: focusing on meaning, form, omi&# By Hacer Hande
Uysal and Mehmet Bardakci at Gazi University, rykand Gaziantep
University ( 2014)

“Despite the worldwide curriculum innovations toatd English
through meaning-focused communicative approaches the years, studies
report that most language teachers still follownsgraission-based grammar-
oriented approaches. It is known that the succkasycurriculum innovation
is dependent on teachers. Therefore, given thahitega grammar has always
been a central, but problematic domain for languagehers, what teachers
believe and do regarding grammar instruction isngortant issue that needs
to be investigated....... The results revealed treathters predominantly prefer
the traditional focus-on-forms approach, which oades a serious clash with
teachers and curriculum goals, on the one handtreudetical suggestions on
the other.....”

In this article the teachers focus the learningarlguage on grammar
that is necessary to connect with communicativer@ches, whose results

express the success of the Traditional Method.

Besides, another job of * Study Guide For The MastOf
Grammatical Structures And The Improvement Of ThegliSh Language
Learning Of The Students Of The Tenth Year Of Bdsiucation Of The
Manuel Cabrera Lozano High School, Extension Inuge, Academic Year
2009 — 2010 at Universidad Nacional de Loja in dadwn, Art And
Communication by Aguirre Torres Carlos Alberto d@drnica Narvaez Julio

César

17



They conducted interviews and observations whid@rewapplied to

students and teachers of the English languagehignmanner we collected

information about necessities at this school.

Finally in this investigation the author considersgtessary to give a

guide how to teach grammatical structures mixinthvaeinother methodology

grammar will improve in the teaching — learning.

ENGLISH ENGLISH
TEACHING GRAMMAR
METHODS TEACHING
This method appeared in 1840 and it was used
GRAMMAR- until 1940. The focus was translation of sentences,
TRANSLATION from L1 through the language learnt, vocabulary
METHOD was found on a reading, for example finding and
translating words, memorizing of grammar rules,
in an organized and systematical way, there
wasn’t any attention on fluency only accuracy.
This method was created by Gouin, a nineteenth-
century reformer, based on observations of child
language learning to attempt to build | a
THE methodology. The focus of instructions were
DIRECT given in the target language, there was small
METHOD interaction in class teacher-student only, thers wa
an emphasis on grammar and pronunciation more
than speech and listening and the vocabulary|was
taught according to the context.
This method was used on the 20s and 30s it|was
SITUATIONAL beginning to use, the principal focus was: oral
LANGUAGE practice using drilling, the new structure is taugh
TEACHING by reading and practicing in a written way,
pronunciation, revision of new vocabulary [to
learn.
This method started to be used in 1928, |the
principal focus was: modeling of all learning by
THE the teacher using drillings, There were many types
AUDIOLINGUAL of those like: repetition, inflection, replacement,
METHOD restatement, completion, transposition, expansion,
contraction, transformation, integration, rejoinder
and restoration The learning of structure through
the practice of patterns of sound, order, and form,
rather than by explanation.

18



COMMUNICATIVE
LANGUAGE
TEACHING

This approach appears in 1960s, it consists on
Communication more than repetition this means
the student can express their likes, dislikes or
feelings, the ability to use the linguistic system
effectively and appropriately is the main goal,

teacher motivates students to use the language in
the correct way, fluency and acceptable language
is the primary goal: accuracy is judged not in the
abstract but in context, students are expected tp
interact with other people, either in the flesh,
through pair and group work, or in their writings,
intrinsic motivation will spring from an interest i
what is being communicated by the language.

TOTAL
PHYSICAL
RESPONSE

(TPR)

Total Physical Response (TPR) is a language
teaching method built around the coordination of
speech and action; it attempts to teach language
through physical (motor) activity.
Grammar is thus taught inductively. Grammatical
features and vocabulary items are selected not
according to their frequency of need or use in
target language situations, but according to the
situations in which they can be used in the
classroom and the ease with which they can be
learned.

THE
SILENT
WAY

In this method, the class is ss —t — ss, but all th
activities are centered in what learners need to|be
learnt, The general objective of the Silent Way |s
to give beginning level students and aural facility
in basic elements of the target language. The goal
set for language learning is near-native fluency|in
the target language and correct pronunciation and
mastery of the target language emphasized.

COMMUNICATIVE
LANGUAGE
LEARNING

This method had an interesting reaction in [the
1970s, there were two main principles: the first is
that language is not just patterns of grammar with
vocabulary items slotted in, but also involves
language functions such as: inviting, agreeing,

suggesting, etc, which students should learn how

to preform using a variety of language exponents,

the second one is that students get enough
exposure and opportunities for language use,|and

when they are motivated they can communicate
real messages and not just grammatically
controlled language.
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Natural Approach adopts techniques and activities
freely from various method sources and can be

THE regarded as innovative only with respect to the
NATURAL purposes for which they are recommended and the
APPROACH ways they are used, it is suggested to use TPR by

doing simple commands and adding the teaching
of different things from context and also the
conversations are in a real way, so students| can
apply the language according to the context.
Suggestopedia is a specific set of learning
recommendations derived from Suggestology,
which Lozanov describes as a "science . ..
concerned with the systematic study of the
SUGGESTOPEDIA nomational and or nonconscious influences" that
human beings are constantly responding to (S
tevick 1976: 42). Suggestopedia tries to ha rness
these influences and redirect them so as to
optimize learning. The most conspicuous
characteristics of Suggestopedia are the
decoration, furniture, and arrangement of the
classroom, the use of music, and the authoritatjve
behavior of the teacher.

Table 1 English Teaching Methods and Grammar Tegchi

From: Approaches and Methods in Language Teadhyntack Richards

From the past through now, Grammar has been tawmgkiifferent
ways. In the following chart the methods and apphes, the teaching ways

and grammar focus are shown.

According to all of the information provided, dugirthe years, the
methods for teaching have changed beginning wiilindr and teacher-
centered class, nowadays it is more student-cehtdass, and it will continue

changing in the future.

2.3. CONCEPTUAL FRAMEWORK

For most people, the essence of language lisgrammar. When
someone is said to “ lack skills in language”, witasees as the declining

standard of English, they are generally referringah actual or perceived
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failure in the ability of individuals to expredsetnselves grammatically. It is
therefore fitting that this exploration of languagéould begin with an

examination of the notion of grammar and gramnaditic

2.3.1 GRAMMAR DEFINITION

Notions of grammar and grammaticality have changest the years.
Early last century, Cobbet wrote :

Grammar.... Teaches us how to make use of words;ishat say, It
teaches us how to make use of them in the progemer....to be able to
choose the words which ought to be placed, we misicquainted with certain
principles and rules; and these principles andsr@onstitute what is called
Grammar. (1819)

Twenty — five years after Cobbet’'s pronouncemengrammar for
schools appeared that reinforced the notion thathmar had principally to
do with correctness. Published in 1856, the Engisammar for the Use of
Schools asserted that the object of English Granwaar to teach those who
use the English language to express their thougintectly, either in speech or

writing.

From an analysis of the structure of a languadkeeas encountered in
a corpus of speech or writing (a performance gnam) or as predictive of a
speaker’'s knowledge ( a competence grammar ) wake raso a concept of
grammar in a level of structural organization whican be studied

independently from phonology and semantics.

Another meaning is a description of the structifre language and the
way in which linguistic units such as words and gslels are combined to

produce sentences in the language by ( Richard#,dld Weber, 1985 )

Grammaticality is the conformity of a sentence art pf a sentence to
the rules defined by a particular grammar of thaglemge. The most
comprehensive recent conceptualization of gramnear leen provided by
Larsen — Freeman (1995 ). She sees grammar a®r higirder concept within
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linguistics, arguing that it has three interrelatigdensions : form meaning and
use. Her model thus attempts to integrate threecésf linguistics that have
traditionally been kept separate: syntax ( studfooh ), semantics ( the study
of meaning ) and pragmatics ( the study of user)tlfiics grammar has a

relationship with the vocabulary.

2.3.2 SYNTAX AND MORPHOLOGY

“Grammar is concerned with how sentences and uitesaare formed.
In a typical English sentence, we can see the twstrbasic principles of
grammar, the arrangement of items (syntax) and sthecture of items (
morphology )

| gave my sister a sweater for her birthday.

The meaning of this sentence is obviousdated by words such as
gave, sister, sweater and birthday. But there tmer ovords (I,my,a, for, her)
which contribute to the meaning, and, additionalpects of individual words
and the way they are arranged which enable ugeqoret what the sentence
means. (Ronald Carter and Michael McCartbgmbridge Grammar of
English: A Comprehensive Guide. Cambridge Univ. Press, 2006)

2.3.3 VOCABULARY AND GRAMMAR

Vocabulary is more than lists of target languageds. As part of the
language system, vocabulary is intimately inteteglavith grammar. In fact , it
is possible to divide the lexical system of mosigiaages into “ grammatical
words “, such as prepositions, articles, adveahsd, so on, and content words.

The “ grammaticality “ of vocabulary also manifesitself in word
morphology, that is, the grammatical particles thatattach to the beginning

and ends of words in order to form new words.
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Vocabulary is a specialized set of terms and disons that is
particularly important to a certain group; thosethwparticular focuses of
experience or activity. A lexicon, or vocabulary,a language’s dictionary, its

set of names for things, events, and ideas.

Lexicon influences people’s perception on thingsug;, Eskimos have
several distinct words for different types of snthat in English are all called
snow. Most English speakers never noticed thereiffees between these types
of snow and might have trouble seeing them eveonieone pointed them out.
Eskimos, on the other hand, recognize and thinkitatie differences in snow
that English speakers do not see because our lgagiges us just one word.
English speakers can also elaborate their snowcatite vocabularies when

the need arises.

2.3.4 TEACHING VOCABULARY

There is any way in which we can encourage studentsally learn a
word. We will look at :
X Active and Passive

o Interaction with words

Vocabulary is one of the things that students Hseen taught or learnt
and which that are expected to be able to usevéactocabulary refers to
words which the students will recognize when thegetrthem but which they
will probably not be able to use. On the otherdhaassive vocabulary refers
to words which the students will recognize whenytheeet them but which
they will probably not be able to produce.

This distinction becomes a bit blurred, howeverewhve considered

what “knowing a word” means and when we considenty students seem to
acquire their store of words.
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2.3.5 THE STATUS OF VOCABULARY WITHIN THE CURRICUL UM

In term of the subsystems of language, in mostuagg teaching
approaches, vocabulary has played second fiddlgréanmar. This was
particularly true during the days when structurahguistics and
audiolingualism were at their most popular. Propwseof audiolingualism
argued that foreign language learning would be nef&tctive if learners
concentrated their efforts on mastering the basittesice patterns of the
language. Once these patterns had been memorewd;atabulary could be “

slotted in “

In recent years, the teaching of vocabulary hasurasd its rightful
place as a fundamentally important aspect of laggudevelopment. This is
partly due to the influence of comprehension — dagagproaches to language
development, partly due to the research efforisftifential applied linguists (
see, for example , Carter and McCarthy (1988 ), @artly due to the exciting
possibilities opened up by the development of cdempu based language

corpora ( Sinclair and Renouf 1988 )

Another aspect of vocabulary learning is that, kenthe acquisition of
other aspects of language ( particularly pronuianig) , it does not seem to be
impeded by age. In fact Rivers ( 1983 ) argues, timtontrast with other
aspects of language, the ability to learn new volzalp appears to get easier as

one gets older.

2.3.6 GRAMMAR AND EDUCATION

Grammar is taught in primary school ( elementaiyost)). The term
“grammar school “ historically refers to a schoea¢hing Latin grammar to
future Roman citizens, orators, and, later, Cathptiests. In its earliest form,
"grammar school" referred to a school that taughtlents to read, scan,
interpret, and declaim Greek and Latin poets (idiclg Homer, Virgil,
Euripides, Ennius, and others). These should natobéused with the related,
albeit distinct, modern British grammar schools.
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Recently, efforts have begun to update grammarucisbn in primary
and secondary education. The primary focus has begmevent the use of
outdated prescriptive rules in favor of more actuidescriptive ones and to
change perceptions about relative "correctness"” staindard forms in

comparison to non-standard dialects.

2.3.7 THE ROLE OF GRAMMAR IN THE TEACHING OF WRITI NG

For the learning process, it is necessary to krim@afdreign language
grammar, specially when we are writing a paragrapbause it is necessary to
have coherence, accuracy and the message needlemabéor the other person

who reads.

The following quote is about teaching our studémts to use

grammar in writing:

"We would aim at a program embracing deep and ¥asviedge of
grammaras highly useful, perhaps proclaiming that ignoeaoicgrammar is
far more limiting than knowledge, that it createsaauum within which
dysfunctional prescriptive norms are enforced. Véeileh aim for a program
that values home languages as the foundation éogxtblution of a highly
effective writing voice. What our students knowealdy is much too deep to be
taught, and we cannot afford to foster distrust.n#fed to get down to the
business of helping them put that fine instrumenork in the creation of a
range of effective texts, using a conscious undetshg of language as an

important adjunct in that process”

(Martha Kolln and Craig Hancock, "The Story of BalglGrammar in
United States SchoolsEnhglish Teaching: Practice and Critique, Dec. 2005).

For many years English teaching developed a toaditi method
through the time another way to teach and learrséitend language appeared.
The most articulate examination of humanism andeergental learning in
relation to language education is provided by Kam( 1992 ), who argues

that the experiential model offers “ potential farlearning atmosphere of

shared partnership, a common purpose, and a j@nagement of learning”
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2.3.8 COMPARISON OF TRADITIONAL, EXPERIMENTAL AND
EDUCATIONAL MODELS

Dimension Traditional Model Experiential Model
Behaviorsm Constructivism

1.- View of Transmission of knowledge Transformation of knowled

learning

2.- Power relation

Emphasis on teacher’s

authority

Teacher as “ learner , among

learners “

3.- Teacher’ s role

Providing mainly frontal
instruction ; professionalisn

as individual autonomy

Facilitating learning

n,collaborative professionalism

4 .- Learner’s role

Relatively passive recipie
of information ; mainly

individual work.

nActive participation, largely in

collaborative small group.

5.- View of Presented as “ certain” Construction of personal

knowledge application problem- knowledge, identification of
solving problems

6.- View of Static , hierarchical grading Dynamic , looser organization

curriculum of subject matter, predefinedf subject matter, including
content and product open parts and integration.

7.- Learning Knowledge of facts, Emphasis on process, learning

experiences

concepts and skills, focus

on content and product.

skills, self — inquiry, social and

communication skills.

8.- Control of
process

Mainly teacher — structure

learning

Emphasis on learner; self —
directed learning

9.- Motivation

Mainly extrinsic

Mainly intrinsic

10.- Evaluation

Product oriented
achievement testing ,

criterion - referencing

Process oriented , reflection or]
process, self-assessment,

criterion — referencing

Il

Table 2 Comparison of traditional, experimental aducational models.

From : Second Language Teaching and Learning bydDAwnan
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In order to have a wider view of these educatiomadels, the

following terms will be described.

Teaching .-This word has a countless number of idiomatic @agibns
which makes impossible to summarize in a definiboty its whole meaning.
Several philosophers, didactics and specialistsdincation have intended to
give completed definitions about teaching, but rlyohas caused large
discussions not only in relation with what is teagh but also about how to

teach and the content of that teaching.

In this work the following statement, will be quatéich is only one of
the several concepts given to this term: “Teachiagthe process to
communicate or transmit specific or general knogédbout a subject”

So that, both teaching as well as learning requofes communicator

teacher; who must communicate emotions, feelinggwiedge, attitudes

Technique: is the level at which classroom procedures areribest
They are the specific activities manifested indlassroom, they are consistent

with a method and therefore in coherence with graach as well.

Teaching technique- Education, like almost every other area of our
society, has evolved in leaps and bounds in regests. Traditional teaching
techniques, based mainly on a teacher explainitapi@ and studentsking
notes, may still be useful on occasion, but educationayodevolves more
around encouraging the student to awaken theiosiyiand desire to learn.

A number of different teaching techniques have gerdue to this
change in education. Many of these teaching tectesiqre not actually new
however! Theuse of technology in the classrodwas simply given education a

new lease of life allowing us to approach old ideasew ways.

Outlined below are some popular teaching technidgoi@shave arisen

from the integration of technology in education.
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The teaching process is a more complex activitthat we generally
know, because the pedagogical act can be analyped different points of
view: the explicit (observable data), and the imiplithat is not observable). In
the last one they are shown the unconscious meamhgeaching such as
ideology which acts from the hidden. At the sanmeeti teaching can be
understood from levels of comprehension, e.g. emistogical, pedagogical,

institutional, sociological, psychosocial, and $0 o

The teaching act is also called “didactic act” atsdelements are a
subject who teaches and other who learns; a comtleich is transmitted and
must be learnt, a strategy that allows learningthededucator’s activity during

that process.

During the learning process, it is important to sider teenagers as a
fascinating group of individuals that are experitman changes, copying and
learning to think in an abstract way, they arengyto establish their identity
and learning who they are, they also need to bévatet every time because
more from their family or teachers they need tfre@nds acceptance.

As teachers, we need to remember that today’sedam® not the ones
like 20 years ago, in the classroom we have mikityaltudents where we can
find different learning styles, multiple intelligees and other issues that they

present during the class.

2.3.9 LEARNING STYLES

Every student has an individual way of understagdmmocessing, and
remembering new information. Teachers should beewadifferent learning

styles and try to include different teaching teciueis to appeal to each style.

One way to understand individual learning stylesoifocus on the
senses: seeing (the visual sense), hearing (théoaudense), or doing (the

kinesthetic sense).

Visual learners prefer to learn a new language when it is

contextualized in pictures, graphs, diagrams, ahdrts. When recording
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vocabulary, they will benefit from word maps rathiean lists. These students
can also be helped if the teacher uses expressstergs in class. They enjoy
acting and learning language that allows them tagime a scene in their

minds.

Auditory learners need to hear new languages as part girtioess
of learning them. They respond well to stories, peeanecdotes, and jokes
told by the teacher. They like hearing conversatiamd texts rather than
reading them. Discussion with other students amdhers is important for
these students. They will also enjoy songs and eniasthe class as well as

frequent use of recorded material.

Kinesthetic learners process new information best by doing
something active with it rather than learning tlglotan academic approach.
They enjoy repetition, discussing, applying newglaege to real-life situations,
and explaining it to others. They tend to like pamd group work. They also
like to get up and move around rather than stay istitheir seats. The
emphasis for these students should be on doingisind, rather than studying
their books. In addition to the sensory prefererafdsarners, individuals also

have preferences related to the way they thinkr(itivg style).

Reflectivelearners prefer to think about new information ¢yiérst.

They often prefer to work alone and can dislike paid group work.

Sensinglearners like learning facts, are good at gettietpits and

memorizing. They often dislike complications andosises.

Intuitive learners often prefer to discover rules and likesging
meanings of new words. They can be good at unchelistga new concepts.

They like innovation and don't like repetition anémorization exercises.

Verbal learners get more out of words and respond wellritten and
spoken explanations. They like to see words writtanthe board and enjoy

reading and listening.

Sequentiallearners understand new information in logical stdfhey
perceive the details well but may not see the dviglea quickly. They respond
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well to clearly laid- out pages with numbered seupireg of exercises.

Global learners tend to learn in large chunks, getting‘lting picture”
first before they see the details. The details matybe clear in their minds

even after understanding the general idea.

Pat Mugglestone, Ingrid Freebairn, Jonathan Byg&yvady Copage
(Eds),(2011), In Sync 1, Pearson, Lomgman

2.3.10 MULTIPLE INTELLIGENCES

Recent work on the concept of intelligence has $eduon a multiple
view. According to theory of multiple intelligencestudents have a range of
intelligences rather than just one measurementQofimtelligence quotient).
Intelligences can be stimulated and developed tir@varied and motivating
syllabus. The intelligences are:

a) Linguistic: an aptitude for language

b) Musical: an aptitude for music

c) Kinesthetic/Spatial: an aptitude for physical activity and spatial

orientation

d) Intrapersonal: an aptitude for personal reflection and a high

degree of self-awareness

e) Interpersonal: an aptitude for interacting socially and

professionally with others

f) Mathematical/Logical: an aptitude for mathematics and logical

analysis

g) Visual: an aptitude for visual appreciation and expressimh as

art, photography, etc.

h) Naturalistic: an aptitude for understanding and working with the

natural world, such as animals and the environment.

Pat Mugglestone, Ingrid Freebairn, Jonathan Byg&avady Copage
(Eds),(2011), In Sync 1, Pearson, Lomgman
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2.3.11 TECHNIQUES

Based on all this aspects, the following teachiaghhiques were
considered to improve English Grammar in the class:

A) GET THE STUDENTS “INVOLVED”

Learning sentence structure and word use with potextbook
examples is just that, boring. Instead, teachessldhuse real-life examples to
draw the students in. Use the students’ actual sané pair them with objects
around the classroom. It is also a good idea toghbin popular local hangouts
to get the students even more involved. For exammpdéead of “Tom and Jill
went to the park to play.” use “Morgan and Oliviaw to Herfy’s Burgers to
get lunch.” It can also help for a teacher to pauat real-life situations in
which the students will need the grammar skillg/thee learning, like on a job

resume or project proposal.
B) SONGS

If we use them appropriately in the class, they banvery useful,
apart of increasing the vocabulary, students camlsome word contractions,
also they can practice pronunciation and diffeqgentts of speech in another

way.

It can be a challenging activity for them at thegibhaing, but later
after listening many times, they would like it gm@ctice it any time they want
even at home. Teachers need to be careful aboositty the appropriate song
in the class, it can be used like discussions edtsly questions for students to

answer.
C) GAMES

They are used to introduce important topics indlass, students like
them because apart for learning they have fun; kactiging the foreign
language in another way that is not the common one.

In games like: Hot Potato, students can practi¢eerdnt sentence
formation exercise and in TIC- TAC TOE they canrtedifferent tenses and

review sentence word order.
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D) COLLECTIVE SENTENCES
Call on students one by one to provide a word feemence. For example, the
first student might say "my." The second studerghngsay "mother.” The third
might say "told,” and so on. After the studentsrfaa few coherent simple
sentences, encourage them compound and more coreptggnces. Allow
students to offer punctuation marks as well, suelt@nmas or semicolons.
Record all of their sentences on the board, andeaddll grammar and syntax
issues so that the class understands why certanstrogtions might be

incorrect.

E) CONTESTS
Most people are competitive by nature, especialigh hschool
students. Teachers should take advantage of #iisbly creating games that
help the students learn the different grammar ridesne ideas are to create a
Jeopardy-type game, with simple questions and asswaother idea is to
have chalkboard races, where the class is divigkedtwo teams that race each
other to properly write out sentence diagrams. fegc could also have
sentences prepared that do not have any punctuatibvem, and the students
have to compete against each other to see who greny punctuate the
sentences the fastest. Each contest should haseeaop some sort to make it
more motivating for the students. This can be sbmgttangible, such as
candy or soda, or it can simply be extra credinfsoor a pass to get out of a

homework assignment.

2.3.12 USING NEW TECHNOLOGY

Teenagers are surrounded nowadays by technology, dan use it
with ease and efficiency, this world where theyelikave: sounds, images,
words and ideas and comes every moment to theray Riow how to surf on
the Internet, texting, listening to music, and viaig TV all of these at the

same time.
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Also, this tool gives them contact with their pggoup, often this is
the most influential group of their life. The ne&d appear cool and be

accepted by this group can often be a strong nattyéorce.

Teaching practice has differences points of view &xample
constructivism which is basically a theory -- based observation and
scientific study -- about how people learn. It sélyat people construct their
own understanding and knowledge of the world, tgloexperiencing things
and reflecting on those experiences. When we ertensomething new, we
have to reconcile it with our previous ideas angegience, maybe changing
what we believe, or maybe discarding the new in&drom as irrelevant. In any
case, we are active creators of our own knowledgedo this, we must ask

guestions, explore, and assess what we know.

To work in the classroom all the techniques mertibgou need to
consider:

Pair work: It is important for practice a foreign languagecdugse it
increases the students’ practice dramatically.

Cooperative pair work: This helps to build confidence in less
proficient learners as well as allowing rehearsdble giving answers in front

of the whole class.

Group work: It can provide an opportunity for less proficiemtshy
students to practice without fear or embarrassm&roups can also be used
for cooperative work. It is useful for certain kiod activities like: role plays,

discussions and questionnaires)

In the classroom, the constructivist view of leaghcan point towards
a number of different teaching practices. In thesimgeneral sense, it usually
means encouraging students to use active techn{gdpsriments, real-world
problem solving) to create more knowledge and tteemeflect on and talk
about what they are doing and how their understends changing. The
teacher makes sure she understands the studerggigting conceptions, and

guides the activity to address them and then mnlthem.
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In fact, there are many pedagogies that leveragstegtivist theory.
Most approaches that have grown from constructigsiggest that learning is
accomplished best using a hands-on approach. Lmsarhearn by
experimentation, and not by being told what wilppan. They are left to make
their own, discoveries and conclusions. It also emphasizasiéarning is not
an "all or nothing" process but that students leamnew information that is
presented to them by building upon knowledge thay talready possess. It is
therefore important that teachers constantly agsbessnowledge their students
have gained to make sure that the students' pevospif the new knowledge
are what the teacher has intended.

Teachers will find that since the students buildmulready existing
knowledge, when they are called upon to retrievee rtaw information, they
may make errors. It is known as reconstructionrestteen we fill in the gaps of
our understanding with logical, though incorretipoughts. Teachers need to
catch and try to correct these errors, though itinisvitable that some
reconstruction error will continue to occur becawseour innate retrieval

limitations.

In most pedagogies based on constructivism, theh&s role is not
only to observe and assess but to also engagethvathtudents while they are
completing activities, wondering aloud and posingsjions to the students for
promotion of (DeVries et al., 2002). (ex: | wonddry the water does not spill

over the edge of the full cup?)

Teachers also intervene when there are conflics d@nse; however,
they simply facilitate the students' resolutionsl,awith an emphasis on the
conflict being the students' and that they musirgghings out for themselves.
For example, promotion of literacy is accomplistogdintegrating the need to
read and write throughout individual activities it print-rich classrooms.
The teacher, after reading a story, encouragesttiaents to write or draw
stories of their own, or by having the studentsaet a story that they may
know well, both activities encourage the studentednceive themselves as

reader and writers.
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2.4. RESEARCH QUESTIONS

The main research questions to be addressed fislkneing:

a) What are the best pedagogical methods to imp8bvgraders’ Grammar
proficiency al Liceo Crsitiano High School in Graaguil during the school

year 2015 - 20167

b) What are the characteristics of the teachinpriegies that are used in the
area of English as a Foreign Language, to imprdvgrade students Grammar
Proficiency atLiceo Cristiano High Schoah Guayaquil during the school
year 2015 -20167?

2.5. HYPOTHESIS

The application of teaching techniques is one af fhctors that
influences 8 grade students’ Grammar proficiency al Liceo @s High

School in Guayaquil.

2.5.1 NULE HYPOTHESIS

The application of teaching techniques is not oh¢he factors that
influences & grade students’ English Grammar Proficiency atti€ristiano

High School in Guayaquil.
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2.6. VARIABLES AND INDICATORS

This table shows the variables, definition, indicatand instruments of

evaluation that were used in this research.

Variables Definition Indicators Instruments
Independent Different * Teachers’ Student
Application of pedagogical academic Survey.
Teaching activities that the| preparation. Class
Techniques teacher * Teachers’ Observation

implements in | experience.
the classroom, in * Teachers’
order to reach | performance in

the instructional | class..

goals.
Dependent A specific * Appropriate use | Pre — Test
English Grammar | behavior or skill | of grammar in Post - Test
Proficiency demonstrated, | students’ oral or | Students

concerning to the written expressions.Grades
correct use of

Grammar.

Table 3 Independent and Dependent Variables
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2.7. DEFINITIONS OF TERMS

Approach: Set of correlative assumgiontheories, dealing with the
nature of languagecteng and learning.
Grammar: Ae structural foundation of our ability to expressselves.
Learning: Measurable and relativelynp@nent change in behavior
through experiencstiaction, or study.
Instructional
Goals: A statement that describegeneral terms, what learners
should be able to eler after experiencing a distinct
unit of instruction.
Method: A procedural an overall plaor, the orderly presentation of
language materials.
Procedure : It is step-by-step measure to execute a method.
Proficiency: Specific behavior or skill denstrated by consistently
superior performanceasweed against established or

popular standards.

Teaching: Something that is taught : theas and beliefs that are taught
by a person, religiorg. et

Technique: It actually takes place in asilasm, it is a particular trick,
stratagem or contrivansed to accomplish an immediate
objective, it must be stent.

T.E.F. L: Teaching English as a Foreignduzage

Step: One of series of actions that tgke in order to achieve a

particular goal.

37



2.8. Summary

Current education in the field of second languaggchiing requires
some changes in the way people think and work giicgtion of teaching
techniques. These changes would involve the impiatien of new strategies
for students, as well as for teachers.

Nowadays, our students play more active roles endlassroom, they
are more involved in their own process, and teacheed to be aware of how
important it is to help learners to identify ane ysoper learning strategies, so
that they can make their own decisions regardingtvit learn and how and
become self-directed learners. In this sense ths®arch was designed to
encourage students to become self-directed leaaseigell as improve their
English grammar proficiency through the direct nnstion of teaching

techniques strategies such as prediction, texttsirel and visualization.

Therefore, the development of skills is a vitalrtstg point that
requires to be explored, since grammar may ceytaifluence the other skills.
Hence, it is necessary to provide students withtegies that help them
overcome teaching techniques difficulties and imprtheir skills through the

appropriate application of these strategies.
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CHAPTER IlI
3.- RESEARCH METHODOLOGY AND FINDINGS
3.1.- METHODS AND TECHNIQUES

The study level of the quantitative approach of tteisearch paper was

exploratory, descriptive and correlational.

Exploratory because, it attempted to provide infation about how
students can learn grammar in a better way ancthtbdut the causes for the
pedagogical complications in the classroom, isshe$ are also related to
human behavior. Descriptive, since it describ@gagons and events in the
classroom, it also interpreted the information thats obtained through the
research instruments and correlational becausengie goal was to establish
the relationship between the independent and depéndriables of this work.

This is also an experimental research becauseedbtlowing reasons:

A.- Two groups with similar characteristics suck: ages, interests and
learning styles were chosen, they would be calledpérimental” and
“control”. A pretest was given to both groups. tekfthis, the independent
variable was activated in the experimental grotipe proposal of this of this
was applied to them. Finally, a post test wasmieeboth groups, these results

were evaluated.
The data was obtained applying the following instents:

A class observation form, a survey which was git@rthe research
population: 58 eighth — grade students at Licest@no High School, a pretest
and a posttest which were applied to both the obrand the experimental

groups in order to test the research hypothesis.
Al of these steps of the scientific method weréofwed:

A) First of all, by observation, a pedagogical probketated to TEFL was
detected in the class: The students’ low proficyenn English

grammar.
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B) Then the research questions about the charaatsristithe problem
were formulated.

C) Afterwards, background research was conducted.

D) After this, the research hypothesis was formulatethis research
hypothesis was studied, evaluated and validatethdoppplication of a
pretest and a posttest.

E) Finally, by using the instruments that were preslgudescribed,
valuable information was obtained, analyzed anerpreted which led

the author to the final conclusions and recommeonsit

3.2. RESEARCH POPULATION , SAMPLE, AND SETTING

This research project was conducted at Liceo @nstiHigh School in
Guayaquil Ecuador. The research population wasdifjht students who were
registered in 8 grade of Basic Education at the institution abmentioned.
For research purposes, this population was dividedtwo groups: 8 grade A
which would be considered as the control group ®Ritrstudents, and"8B as
the experimental group with 30 students.

3.3.- RESEARCH INSTRUMENTS

3.3.1 A CLASS OBSERVATION FORM

This observation was made following the standarfighe English
department of the institution where this researds wonducted; the main
purpose of it w3as to detect possible pedagogiaablems in the classroom,

and to have clear ideas about the teacher’s peafocenin the classroom.
3.3.2 ASURVEY FOR THE STUDENTS

This survey was given to eighth grade studentsincluded 9 items,
with a specific purpose: to analyze different agpeoncerning to the teaching
process such as motivation, comprehension, praciicahe class, types of

interaction and their opinions.
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3.3.3 PRE — TEST AND POST TEST

The pre-test and the post-test had the same cobténthey were
applied to the students in different moments, tineyuded 30 items and their

purpose was to find out possible weaknesses agidgshs in the pupils.

Additionally, the same results would be used to ttes hypothesis: that
is to determine the influence of the independentabée on the dependent

variable.

3.4.- RESULTS FINDINGS AND ANALYSIS
3.4.1 RESULTS AND ANALYSIS OF THE CLASS OBSERVATIONS

During the class the following items were evaluated

a) Teacher seems prepared and moves smoothly fromne place to
another.- During the observation, the teacher didn’t moveatry place to

check or monitor what students were doing.

b) Teacher follows weekly plan.- The teacher gave the plan, but some

activities were not included there..

c) Chairs are appropriately arranged for the task.- All the chairs were

arranged in the same form even the teacher chaogesr or group work.

d) Board work and visuals are clear, organized anefficient.- To explain
the vocabulary part, teacher didn’'t use any cleanal and the board didn’t
have: the date, the objective and the name oflgss.c

e) Teacher contributes to a generally positive atngphere.- For moments
during the observation, the teacher didn’t giveoaifive atmosphere to the

class, even to the students for moments, thep&etd.

f) Teacher motivates students’ participation.- In this point, the class get
bored because the teacher didn’t encourage torgiitieanswer any question,

or participate more actively in the class.
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g) Teacher provides opportunity for more Ss talk ta T talk.

Some students didn’'t want to talk even the tea@mmourage them
because the class was more teacher-centered.

h) Errors managed appropriately.- Were students talk in groups on pairs,
teacher didn’t do in a general sometimes she emdsed some of them for the

errors they committed,

i) Teacher uses questions that get students talkinrg Only at the beginning
of the class, teacher use a question to introditcehliring the observation it

didn’t occur again.

]) Teacher offers appropriate feedback.- In this part, for pass to another
activity, the teacher gives to the students the@ppate feedback.

k) Teacher checks understanding.- In some activities teacher forgets to
check what students are going to do: readingnistg matching, etc

[) Teacher speaks English adequately.Sometimes students use phrases not

adequated to the level of the students.

m) Effective group / pair work is evident.- Not much evidence of pair or

group work.
n) Instructions are clear and brief and explanatiors are effective.

Teacher gave clear instructions to students, buonesof them decided

not to work.

0) Teacher treats students with respect.-Teacher when she wants to talk to

the students, she respect each because of theedifées we have.
The class observation evidenced the following ot
There were not suitable teaching materials in thgscoom; the lessons

did not meet the expectations of students.

The teacher was not prepared, she did not use ibgachaterials

appropriately to construct the students’ knowleda®,a result the students
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were not interested in learning the target language they were reluctant to
take part in class activities.

Additionally, the students couldn’'t make either ibasentences in

English or use them appropriately.

The lack of interesting dynamic adtes in the classroom affected the
development of the students’ critical thinking kkiln the target language,

consequently, meaningful learning didn’t take place

Another complication that affected e tteaching process of the
English language was the excessive number oestad in the classroom |,
the teacher felt frustrated because she couldinmdement the pedagogical

activities , it was difficult to apply new technigsi indiscipline cases appeared,

consequently the students’ grades in English wereso good.

3.4.2 RESULTS AND ANALYSIS OF THE SURVEYS

SURVEY FORMAT A

RATING SCALE:

1. Yes 2. No 3. Alittle
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QUESTION No 1

DO YOU ENJOY LEARNING ENGLISH?

Description Frequency Percentagt
1.- Yes 33 64%
2.- No 6 11%
3.- Alittle 14 27%
Total 53 100%

A LITTLE
27%

YES

NO 62%

11%

Pie Chart

In spite of the complications in the classrowhich were evident i
previous class observations, 62% of students elejayning English, 27%
them state that they enjoy it a little and 11% thepy don't like it at al
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QUESTION No 2

IS YOUR ENGLISH CLASS INTERESTING?

RATING SCALE:

1. Yes 2. No 3. Alittle
Description Frequency Percentagt
1.- Yes 33 60%
2.- No 6 19%
3.- Alittle 14 21%
Total 53 100%

A LITTLE
2 0,

YES
60%

Pie Chart 2

NY

Most of the students thinthat the class activities are interesting,
of them declare that the English class is a littkeresting and 19% are n

interested in the activities that teacher implems.
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QUESTION No 3

DO YOU LIKE LEARNING GRAMMAR?

RATING SCALE:

1. Yes 2. No 3. Alittle
Description Frequency Percentagt
1.- Yes 18 34%
2.- No 18 34%
3.- Alittle 17 32%
Total 53 100%

A LITTLE
32%

Pie Chart 3

We can observe that most of the students don’tlékening gramma
because 34% of them including 32% declare that likeyit at all a little or
they dan't it at all.
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QUESTION No 4

IS ENGLISH GRAMMAR DIFFICULT FOR YOU?

RATING SCALE:

1. Yes 2. No 3. Alittle
Description Frequency Percentagt
1.- Yes 15 24%
2.- No 16 35%
3.- Alittle 22 41%
Total 53 100%

A LITTLE
41%

35%

Pie Chart 4

41% of the students say that Grammar is a littfcdit for them, anc
24% say that it's difficult, 35% express that tlegn’t have problem. It reall
means that most of them, 61% find English Gramnfécult.

47



QUESTION No &

DO YOU UNDERSTAND WHEN YOUR ENGLISH TEACHER
EXPLAINS GRAMMAR?

RATING SCALE:

1. Yes 2. No 3. Alittle
Description Frequency Percentagt
1.- Yes 22 42%
2.- No 5 9%
3.- Alittle 26 49%
Total 53 100%

9%

Pie Chart 5

Most of the students 49% + 9% express that they dorderstand o
they understand a little when the English teachgragns Grammar. 42¢

declare that they don’t have proble
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QUESTION No 6

WOULD YOU LIKE TO LEARN ENGLISH GRAMMAR THROUGH
SONGS AND GAMES?

RATING SCALE:

1. Yes 2. No 3. Alittle
Description Frequency Percentagt
1.- Yes 48 85%
2.- No 2 6%
3.- Alittle 3 9%
Total 53 100%

YES
85%

Pis Chart

We can say here, that 85% of the students in @lastd like to have
change in the activities that the teacher implesmantlass, they wouldke to
learn English through songs and games more thtreitraditional way
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QUESTION No 7

WOULD YOU LIKE TO LEARN ENGLISH GRAMMAR THROUGH
MOVIES AND VIDEOS?

RATING SCALE:

1. Yes 2. No 3. Alittle
Description Frequency Percentage
1.- Yes 47 89%
2.- No 3 5%
3.- Alittle 3 6%
Total 53 100%

YES
89%

NO
5%

A LITTLE
6%

Pie Chart 7

Most of the students, 89% would like to learn EsigliGramma
through movies and videos, 6% declare that jugtle &nd 5% would not lie

that type of activity
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QUESTION No 8

WOULD YOU LIKE MORE ORAL SPEAKING PRACTICE TO
REINFORCE YOUR GRAMMAR PROFICIENCY?

RATING SCALE:

1. Yes 2. No 3. Alittle
Description Frequency Percentage
1.- Yes 31 59%
2.- No 17 32%
3.- Alittle 5 9%
Total 53 100%

A LITTLE
9%

NO
32%

59%

Pie Chart 8

Most of the students, 59% of them would like to dndlreir gramma
proficiency reinforced, through oral practice mdin@n the writing acvities
that they usually have for that purpose, 32% dtadé they wouldn't like the
type of activity in class, finally 9% says justittié.
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QUESTION No ¢

WOULD YOU LIKE MORE INTERACTIVE ENGLISH GRAMMAR
CLASSES?

RATING SCALE:

1. Yes 2. No 3. Alittle
Description Frequency Percentage
1.- Yes 39 73%
2.- No 3 6%
3.- Alittle 11 21%
Total 53 100%

A LITTLE21Z

Pie Chart 9

Most of the students prefer more interactive Gramiessons, 73%
them, 21% of studensay a little, and 6% would not like that type ofiaties.

We can observe then that 73% + 21% are asking fdraamge in thi
methodology the teacher implements in the class!
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After this survey, they do a p-— test to know where are the diffict
points in grammar and these were the results, there tm® courses one is tl
experimental group when the techniques are goirgetapplied and the oth
is where the techniques are not going to be ap
3.4.3 RESULTS AND ANALYSIS OF THE PRE-TEST AND POSTTEST
3.4.3.1 RESULTS OF PRE-TEST IN THE EXPERIMENTAL GROUP

OCTAVO ANO BASICO “A”

VERB | SUBJECT | POSSESSIVE|DEMONSTRATIVE |PLURAL | POSSESSIVE'S
TO BE | PRONOUNS | ADJECTIVES PRONOUNS NOUNS | SING AND PL | TOTAL

87,40%| 93,30% 29,60% 55,50% 39,25% 41,48% 58,02%

93,30%

87,40%

100,00%
90,00%
80,00%
70,00%

60,00% 41,48%

39,25%
50,00%

40,00%
30,00%
20,00%
10,00%

0,00%

1

HVERBTO BE W SUBJECT PRONONS m POSSESSIVE ADJECTIVES
B DEMONSTRATIVE PRONOUNS B PLURAL NOUNS W POSSESSIVE'S SING AND PL
Chart 1

Most of the students don’t have problems in theafsibject pronoun
and the verb to be. The other students have limits in the use of pral

nouns, possessive adjectives and the possessmefarouns
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GRAMMAR PROFICIENCY PERCENTAGE

Pie Chart 1

According to the percentage of all the studentswaer in the contrc
group, the majority of them, answer in the cornealy the 58,02%, but tF
52% don’t answer the pretest with the right ol
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3.4.3.2 RESULTS OF RE -TEST IN THE CONTRO L GROUP

OCTAVO ANO BASICO “B”

VERB SUBJECT | POSSESSIVE|DEMONSTRATIVE | PLURAL | POSSESSIVE'S
TO BE | PRONOUNS | ADJECTIVES PRONOUNS NOUNS | SING AND PL | TOTAL
80,67% 88,00% 27,33% 70,67% 45,33Y 35,33% 57,89%

90,00%
80,00%
70,00%
60,00%
50,00%
40,00%
30,00%
20,00%
10,00%

0,00%

m VERBTO BE

88,00%
80,67%

70,67%

H SUBJECT PRONONS

B DEMONSTRATIVE PRONOUNS mPLU

RAL NOUNS

35,33%

m POSSESSIVE ADJECTIVES

W POSSESSIVE'S SING AND PL

Chart 2

This is the control groujin which the teaching techques were not

applied The population was 30 stude They don’t have problems with tl

use of verb to be, subject pronouns demonstratreaquns, but they ha\

some difficulties with possessive nouns, plural pasisessive adjectiv
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GRAMMA R PROFICIENCY PERCENTAGE

3

Pie Chart 11

In this pie chart, it can notice the drol group correct answers
57,8%%, in comparison of the results of the wrong ans42,11%.

,/After the techniques were applied, we can see aeliiferwhen w

take again the test to students and notice therdifice
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3.4.3.1 RESULTS OF POSTTEST IN THE EXPERIMENTAL GROUP

OCTAVO ANO BASICO “A”

VERB | SUBJECT | POSSESSIVE | DEMONSTRATIVE | PLURAL | POSSESSIVE'S
TO BE |PRONOUNS| ADJECTIVES PRONOUNS NOUNS | SING ANDPL | TOTAL
93,33% 96,29% 62,22% 68,88% 64,44% 72,59% 76,05%
93,33% 96,29%
100,00% - 227
90,00% -
80,00% - 72,59% m VERB TO BE
68,88%
4,449 m SUBJECT PRONONS
70,00% - 2,229
m POSSESSIVE ADJECTIVES
60,00% -
m DEMONSTRATIVE
PRONOUNS
50,00% - = PLURAL NOUNS
40,00% - m POSSESSIVE'S SING AND PL

30,00%

20,00%

10,00%

0,00%

Chart 3

After applying the teaching techniques, studeot better grades the

in the pre test. We can see the results in the chart below.
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GRAMMAR PROFICIENCY PERCENTAGE

G
)

Pie Chart 1

As the results shown, in this p test students got a better percent
than at the beginning 76%, and the incorrect arswegre 34% These
expeimental group, improve with the grammar teachimeghnhiques thei

learning proces
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3.4.3.2 RESULTS OF POSTTEST IN THE CONTROL GROUF

OCTAVO ANO BASICO “ B”

VERB SUBJECT | POSSESSIVE | DEMONSTRATIVE | PLURAL | POSSESSIVE'S
TO BE | PRONOUNS | ADJECTIVES PRONOUNS NOUNS | SING AND PL TOTAL
86,00% 92,67% 43,33% 69,33% 35% 37,33% 60,67%
92,67%
100,00%
90,00%
mVERB TO BE
80,00% 69,33%
B SUBJECT PRONONS

70,00%

60,00%

50,00%

40,00%

30,00%

20,00%

10,00%

0,00%

W POSSESSIVE ADJECTIVES

B DEMONSTRATIVE PRONOUNS

M PLURAL NOUNS

M POSSESSIVE'S SING AND PL

Chart 4

This is thecontrol group, whichthe teaching techniques were

applied andhey did not do any effort to ggood grades.
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GRAMMAR PROFICIENCY PERCENTAGE

Pie Chart 13

In these results, the difference is not too mudatgahbse this is tr
control group, the 60% of the students answerithégcorrect way, as the 4C
which has incorrect answe
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3.4.3.3 COMPARATIVE CHART OF THE PRE-TEST

15,33%

/ 0 4
9,25% W

35,33%
-1 0 1

VERB TO BE SUBJECT POSSESSIVE ~ DEMONSTRATIVE PLURALNOUNS  POSSESSIVE'S
PRONONS ADJECTIVES PRONOUNS SING AND PL

# 8V0. A pretest ®8VO.B pre test

Chart 5

In this comparative chart of the -test,it can show in both groups, tl
experimental and the control, there is not muckedghe between the iten
there are letting down, and according of theset¢laehing techniques we
applying in the experimental group to get bettadgs.
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3.4.3.4 COMPARATIVE CHART OF THE PRE-TEST

72,59%

58,88969,33%

43,33%

VERB TO BE SUBJECT POSSESSIVE ~ DEMONSTRATIVE PLURALNOUNS  POSSESSIVE'S
PRONONS ADJECTIVES PRONOUNS SING AND PL

#8VO. A POST TEST ®8VO.B POST TEST

Chart 6

This comparative chart of the ft-test shown that the experimen
group got better grades than the control one, édpem the topics there wel

not very good, they can apply each grammar poiathetter way
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3.5. RESOURCES, TIMELINE AND BUDGET.

3.5.1 RESOURCES

To conduct research on different issues
Internet Services related to this research project.

To type all the chapters to accomplish this
Computer project.

To give to the students the worksheets and
Copies the pre and posttest.

Cost for all the papers for these project.
Printing Expenses

To go to different places to check and correct
Transport this project.

To print all the things needed.
Papers

Table 4
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3.5.2. TIMELINE

MONTHS

ACTIVITIES

May

June

Jul

August

1

2

3

4

1

2

3

4

November

1

2

3

4

1

2

3

4

Activities
Outline

Instruments
Design

Instruments
Application

Chapter |
Introduction

Chapter Il
Literature Review

Chapter 111

Tabulation and
Results

Chapter IV
Conclusions

Conclusions and
Recommendation

)

Table 5
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3.5.3. BUDGET

DESCRIPTION NUMBER PRICE TOTAL
Internet 70 $1,00 $70,00

Copies 120 $0,02 $2,40

Printing Black and White Paper 85 $0,15 $12,75
Printing Color Paper 15 $0,75 $11,25
CD’s 3 $1,00 $3,00

Transport 10 $0,25 $2,50

Table 6
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CHAPTER IV
4.1.-CONCLUSIONS

This chapter lays out the results of this reseaatftbr, observing,
collecting and analyzing the application of all thetruments and considering
the research questions, which addresses the etitth® teaching techniques

on eighth graders’ grammar proficiency at Liceos@aino High School.

The goals of this study were achieved, since @biserved the quantity
and quality of data results, evidence that thehiegctechniques helped to
improve the students’ skills in English Grammarfigiency. According to the
answers from the surveys we discovered that thenmhapf students don't like
learning grammar, they believe it is difficult besa of the extensive number
of grammar rules. They prefer to learn them thhoawpvies, videos, songs,
games more than through the traditional writtenvdigs in the class every

day.

The new strategies help the target students becselfedirected
learners, allow them to be aware of the grammanieg strategies they should
use based on their skills needs, ages, interestdeamning styles. This was
one of the common positive results after carrying this work. The subjects
also showed important improvements related to thditudes towards their

foreign language learning process.

The analysis of the results that were obtainedhey dtudents in the
three different contexts before, during and aftpplging the new teaching
techniques of this project, allowed the researchersconfirm that they

improved their grammar proficiency.

According to English teachers the main factors timait the teaching
learning process of the English language at Licesti@ho High School are
related to: very wide contents, limited didactidsaihigh number of students
and the lack of students’ motivation. In fact, thegnsider important to
improve the methodology, teaching materials andvatbn in order to reach

the instructional goals.
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Eventually, the results of this study might be ussda reference for
language teachers, learners, book writers, and enaarial designers to keep
evolving, rethinking and rediscovering the multiplays a language can be
taught or learned, taking into account self-leagnamd students use of new
strategies in order to improve their performancgraammar.

It is for this reason, the results from this stedy become stronger and
more influent if reinforced or complemented witthet replications or further

studies.

Additionally, this study proved that teaching teicfues are vital for
grammar. Therefore, it is convenient to implemerdtanognitive strategies
since they facilitate students learning and hegmtlbecome independent and
effective learners, they integrate their prior kiealge with information from
the text, reflect upon and process information teefduring and after the using

of the strategies.

The positive effects of teaching techniques on ghbjects grammar
proficiency make the findings important for the deers-researchers who
carried out this study and for other education firaners like EFL/ESL

teachers, who can implement these strategies iilasioontexts.

4.2.- PROBLEMS AND LIMITATIONS OF THE STUDY

The process of introducing and implementing newehewy techniques
in the English class took time. It was hard tophgtudents to develop their

grammar proficiency, which required a lot of preeti

Another limitation was the process of observing goess of the
learning grammar process in the students, becdeseesearcher had to do
other thinking process simultaneously during thass] such as explaining,
asking and answering questions, monitoring andsas®g solving problems. It
was necessary to write the observations in ordezviduate the educational

process after school work.
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The application of the new teaching techniquegdetllearners to
improve their grammar proficiency, however it icommended that future
researchers use an eclectic approach, that istsgiveaching activities so that

students can have more opportunities to learn.

In this sense it is also important to considerdlass time to apply the
interventions since using more strategies requimese time so that students
can have more opportunities to understand, expoik apply the different

strategies.

4.2.1 PROPOSED PLAN

In order to fulfill the objectives of this researploject the researcher
suggests different activities and exercises to taminaccomplish students’
goals to learn grammar in a better way, than thditional one. The following

activities were suggested:

1.- GET THE STUDENTS “INVOLVED”

The following is an ice- breakers are going to iesmtroduce any
grammar topic:
a) ALTERNATIVE VERSION OF FIND SOMEONE WHO

Size: Whole class
Use: Asking questions, introductions
Time: 10-15 minutes

Materials: 3x 5 index cards Instructions: This isother variation of an
icebreaker found on Dave’s ESL Café. Instead oingistudents a pre-made
list requesting to “Find someone who...,” you asknth® write on an index
card “I want to find someone in the class who...” ahén complete the
sentence. The students then mill around the rodimggheir personalized
guestion to their classmates. This allows the stutie determine what they

want to find out about their classmates.
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These other ice — breakers can be used to introdReesonal

Information questions or practice any grammar stmec

b) GREETINGS AND INTRODUCTIONS
Everyone moves around the room meeting everyore els

As student A meets student B, he/she says "Héatho, ?

Student B says, "How do you do , my name is

Student A says "It's nice to meet you.” Then studC comes up and student
A introduces himself/herself to student C and wieesa. Then Student A says
"student C, I'd like you to meet student B” and woune on in this way until
everyone in the class has introduced themselves@néone else. You can
make it competitive by setting a timer and givingints for the student who

meets and introduces the most people to otherseotife timer goes off.
c) HOT POTATO

Equipment: Potatoes or tennis balls, music

1. The teacher will divide the students into groapfur or more.

2. She/he will give each group a potato. The agtiworks by passing the
potato clockwise around the group until the musips. Once the music stops
the person left holding the potato stands up andopes an action, for

example, cluck like a chicken.

3. Once they have done this task, they can sit daekn. The music will start
again and they continue passing the potato.

4. The person who has been given the action ntaisti 2ip and perform this
action every time they hold the potato.

5. By the end of the game, you will have a grodpdalng different actions

while passing the ball
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2.- GAMES
a) CONNECT FOUR

1. The teacher will prepare a grid that is six ravide and five columns tall in

advance

2. The object of the game is to be the first tofget correct answers marked in

a column, row, or in a diagonal line

3. Students should try to strategize to block theeloteam from connecting

four in a row

4. To play with the entire class, divide the studento two teams and draw the
grid on the board. Have two color markers, onestrh team.

5. The students must start at the bottom of thet gnd work their way up as if
stacking building blocks. For example, to practegb conjugation write the
subject in the vertical line has the subject anibyé¢o be conjugated on the

horizontal line:

To know | To believel To drink To write To live

You

He

We

They

You all

Definition

6. The first team reads a subject and a verb fiwengtid and then conjugates
it. The teacher writes the conjugation in the cgpoading space in the team’s

color.
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Variations: Change the focus of the lesson by using any vdaahlgrammar,
or topic, such as:

a) Form basic yes and no questions with the subjativerb.

b) Practice noun-adjective agreement with gender rmmmber by putting a

noun in the rows and an adjective in the columns
c) Practice possessive adjective and noun agreement

d) Form a sentence by putting a subject pronouhaminfinitive in the row
and place in the columns. Students have tqugate the verb and connect
the place to the sentence with a logical pséom

b) JEOPARDY

Based on the classic TV game show, this game &dllire your
students to put on their thinking caps. Divide yatniteboard into columns

for vocabulary categories and rows with differeoinp values. Like this:

Countries Clothes Animals Foods Colors

25 points 25 points 25 points 25 points 25 points
50 points 50 points | 30 points | 50 points 50 points
100 points 100 points 100 points 100 powmnts 100 points

Divide your students into two teams. Each team sbsa category
and the points they want to play for: We chooser@ues for 25 points.

Supply a clue or definition: This country is soaththe US, and they
eat tacos there. They must guess the right couimrythe form of a
guestion: What is Mexico? If they answer corregibyi erase the points from
the chart and add them to the team’s tally unglytte all wiped off. Adapt

this game to any level of difficulty and include msny categories as you
wish.
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c) TIC TAC TOE

Tic Tac Toe is another versatile game, one thateaadapted to suit a
wide variety of needs. What you need to decidé f&rsvhich grammar your
students need to review for the test. Then, whigetopics on nine index cards
or large enough pieces of paper. Arrange the ciaas down on a table or

stick them on the board, in the classic Tic Tac 3oe3 grid.

Next, teams take turns choosing a square (you ddnledters across
and numbers down to make it easier to call ousth&res). You turn over the
card and reveal to your students the tense/steigi@mmar point written on
it. Students must then either provide an examples&ra question that another
team member must answer correctly to get their XOoon that square. Of

course, the first team that gets three Xs or Ossa¢idown or diagonally wins.

d) CIRCLE NAME GAME

1. Organize the students into a circle (For lagyeups, organize students into

many small circles)

2. Tell each student to say his/her name. Aftehedgdent says his/her name,

the rest of the students in the circle repeat it.

3. Instruct students to say their names again liattime tell them to add a
simple movement to their names, so that actionaderat the same time as the
name is said. The rest of the students repeat dheerand the action. For
example, Adama snaps when he says his name, anesth& the students say

“Adama” and snap at the same time.

4. Next ask students to go around the circle sagihgf the names and actions
together

5. Afterwards, ask if any students can volunteesap the names of everyone

in the circle.
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With these kind of games, students can keep maiivaduring the

whole class.

4.- COLLECTIVE SENTENCES
This activity you can do with the students to piactthe structures
learnt. Each of the students say a word as thiestwon the board write each

word listened. For example: one says “my” theeotimother” and so on.

Then, to finish one student stand up and readehtesce formation as
teacher corrects any pronunciation or word to $#yel sentence is incorrect or

not.

5.- CONTESTS
Teenagers like to be very competitive, for thissaain the class as
teachers we need to apply contest dividing thesclado groups to practice

vocabulary or grammar.
The following are activities to follow during théass as contests:

a) BOARD RACES- To practice any grammar point, divide the cliaxte

teams, as teacher says students go to the boaxbamhat they listen.

b) SENTENCE COMPLETITION.- Teacher can prepared sentences to the
class, dividing as a team, students complete theth, the word that is not

there, as they finished teacher check to say theeavi

c) TRUE AND FALSE CHAIRS

1. In advance, the teacher will prepare True/Fstisements.
For example: a. New York is the capital of the EdiStates
b. There are 18 chairs in the classroom

2. Place two chairs in front of the class and wfeue” on one chair and

“False” on the other

3. Divide the class into two teams (A and B) angboize the two teams in two

lines a few meters away from the two chairs
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4. Read a statement and tell the students thdirgihetudent in line for groups
A and B will have to quickly decide if the staterhentrue or false and run to
be the first to sit in the True or False chair. Team who sits in the correct

chair first, wins a point.

5. Continue reading statements until the game &s.0hhe team with the most

points wins.

d) JIGSAW GAP-FILL

1. The teacher will select a text about the tgypicdied containing important

information.

2. Create two different versions of the same tEath version should contain
gaps to fill in key information but the gaps shohkldifferent in each text. For
example, Text A has the answers for Text B and Bekias the answers for
Text A.

3. Organize the students to work in pairs and gaeh member of the pair a
different text. Tell the students to ask each otherstions to fill in the gaps in

their texts.

4. Here is an example: Text A Kofi Annan was SeuretGeneral of the

. He is from Ghana, in Africa. H@nme, Kofi, means

. Text B Kofi Annan was of the United

Nations. He is from , in Africa. Hisrmaa Kofi, means “born on

Friday.”
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6.- SONGS f\
—_— ';ff“'i [
UNIVERSIDAD LAICA VICENTE ROCAFUERTE DE ;nf"

—F
Y GUAYAQUIL
® SONG WORKSHEET
- NAME: COURSE: DATE:

SIMPLE PRESENT SONG ACTIVITY — DON'T GIVE UP

SINGER: BRUNO MARS

1.- CHOOSE THE CORRECT ALTERNATIVE TO EACH
SITUATION, THEN LISTEN AND CHECK.

When yowant / wants to do something that’'s new
And itseem / seemseally, really hard to do
Youfeel / feelslike quitting, you feel / feelsyou're

through. Well have / hassome advice for yau

CHORUS:
Don't give up, keep oyirig
You’re gonna make iait’t lyimg
Don't give up, don't evauit, Try and
try and you can dollion’t give up, yeah.

If youwants / wantto catch a ball

But you're having no luck at all

The balhits / hit your head, ithit / hits your nose
Ithit / hits your belly, your chin and toes

Well, try and try and try again, kemptrying and soon end
Youput / puts your hands out in the air

You'll catch the ball, yes thissivear / swears
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CHORUS:
Don’t give up, Keep ooing
You're on a boat, sokea rowing
Don't give up, don't exatop, Try and try and
you’'ll come out on topon’t give up.

You got yourself roller-skates

Youput / puts them on and yoteel / feelgyreat
Youstand / standsup, then yodall / falls
Don't think you can’t skate #t a

With this we can maintain students’ attention andolving in every
activity if this is vocabulary or grammar one, mafethe songs they are
completing like them.

Also it suggested to use the following worksheetstrease students’
grammar proficiency:

76



—_—

UNIVERSIDAD LAICA VICENTE ROCAFUERTE DE

—C— GUAYAQUIL
o GRAMMAR WORKSHEET
NAME: COURSE: DATE:

This for a person or thing near you (a person or thiag is
here). Example: This paper is for the printer.

That for a person or thing not near you (a person orgtlithat
is there). Example: That desk is Janet’s.

Thesefor people or things near you (people or things tre
here). Example: These students are in your Engless.

Thosefor people or things not near you (people or thitigat
are there). Those folders are the sales reports.

v —\

l.- CHECK YOUR GRAMMAR: GAP FILL — THIS, THAT, TH ESE

AND THOSE.
this / that / these / those general things [@aylsi near us
that / thos phvsicallv at a distance for on the phon
a.- We use to explain wieava talking about.

b.- We use “this / these” for things which are

c.- We use “that / those” for things which are

d.- We also use for thirgshnare distant from us
in time.
e.- We can use “these / that” to refer to , €.0.: what

somebody has said.

f.- we can say, “This is Olfieyou are Ollie) or “Is
that Alfie?”
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Il.- CIRCLE THE BEST ANSWER TO COMPLETE THE
SENTENCES.

1.- We're going to play tennis M.
a.- this b.- that

2.- Shall | wear this shirt or dne
a.- that b.- those

3.- Can | have a look at trousers?
a.- that b.- those

4.- Let's goto new club in the eent
a.- this b.- that

5.- posters you gave me look greatiomall.
a.- These b.- This

6.- Hi Stuart, is my friend Sylvie.
a.- This b.- It

lll.- WRITE THE CORRECT WORD: THIS, THAT, THESE, T HOSE
TO COMPLETE THE SENTENCES.

a.- Yes, 's right. | completelyeggwith you.

b.- Hello, is Nick speaking.

c.- I'm going to take back shdmmught last week.
d.- I'm really busy morning.

e.- Are you going to watch DDAith us?

f.- cake you made last week wiasaies.
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UNIVERSIDAD LAICA VICENTE ROCAFUERTE DE
GUAYAQUIL
GRAMMAR WORKSHEET
COURSE: DATE:

POSSESSIVE ADJECTIVES

SUBJECT POSSESSIVE EXAMPLES
PRONOUNS | ADJECTIVES
I My I’'m from the UK, butmy parents
are from Colombia.
You Your You are very organized,our
desk is so neat.
He His Joelis my friend. His family is
from Canada.
She Her Where’sucy? Her book is here.
It Its It's a new companylts president
Is Mr. Thompson.
We Our We have the homeworlqur
teacher is going to check it now.
You Your You are classmatesyour
classroom is on the next floor.
They Their The girls are sisterstheir parents
are Canadian.

1.- READ AND CIRCLE THE CORRECT ANSWER.

a.- My / | new friend is from Guatemala.

b.-We / Ournames are Carla and Johanna.

c.- What'syour / you favorite food?

d.- Maria and Carlos are late. Whatlsey / their phone number?
e.- I's anice dog. What'#s / it name?

f.- He / His best friend is Lauro.
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2.- READ AND COMPLETE USE THE CORRECT POSSESSIVE
ADJECTIVE.

Hi Dora,

Here are the photos of (1) (we) endeanfester party for (2)
(we) English class. The first photo is hdiand Keiko. Is Juliana in
3) (you) math class? She’s sometimes (4) (I) partner in
pair work. Keiko is (5) (she) best fdeihen, in the second photo,
the woman in the white shirt is Sally. (7) (They) family is in Chicago,
but Sally is here, too. The tall man is Mr. Donovee’'s (8) _  (we) new

teacher. (9) (He) first name is Howard, lag’s very friendly
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“==———"  UNIVERSIDAD LAICA VICENTE ROCAFUERTE DE -
—— GUAYAQUIL ﬁﬁM
G M
o GRAMMAR WORKSHEET
NAME: COURSE: DATE:
POSSESSIVE

Add ’s to singular nouns to show possession.

NOUNS
Example: The boss’s ideas.
Add an apostrophe (') to plural nouns ending itb-show possession.
Example: The managers’ names
For irregular plural nouns, add 's to show possessi
Example: The children’s room

My, your, his, her, our, and their can come befomssessive noun.

Example: My friend’s job

1.- CIRCLE THE CORRECT FORM OF THE POSSESSIVE ('SOR S’)
IN THE SENTENCES.

a.- Myco-worker’s / co-workers’ name is Krista.
b.- Krista’s / Kristas’ last name is Logan.

c.- She has two managers. Hanager's / managershames are Tom and

Sara.
d.- Sara’s / Sarasfamily is from Colombia.

e.- She has two brothers. Hepther's / brothers’ names are José and

Carlos.

f.- They have two cats. Tloat's / cats’names are Sam and Max. B Pair
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2.- PUT THE APOSTROPHE IN THE CORRECT PLACE

U.S. Department
of Veterans Affairs

a.- This is Carlas ID Card. VA |

Member ID
1234567890
Plan ID (80840)
1234 567 890
[

eeeee

JANE D SAMPLE

RO O OO0 O AN o

b.- Are these Annas sneakers?

c.- This is my teachers apple.

d.- These are two friends dogs.

82



===——  UNIVERSIDAD LAICA VICENTE ROCAFUERTE DE -
—— GUAYAQUIL el
L

- :-‘-"-a / GRAMMAR WORKSHEET

NAME: COURSE: DATE:
PLURAL NOUNS

A noun that names only one thing is a singular noun

Examples: book, dish

A noun that names more than one thing is a pluahn

Examples: books, dishes

Most singular nouns can be made plural by justragldn s to the end.

Nouns ending in X, z, s, sh and ch form the plhyahdding an es to the end.

Singular: | have a colorful dish.

Plural: | have lots of colorful dishes

1. WRITE THESE NOUNS IN PLURAL.

1. fox

2. potato

3. eyelash

4. club

5. house

6. knife

7.. life

8. chief

9. flower
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2.- WRITE A SENTENCE ACCORDING TO PICTURE USING
PLURAL NOUNS.
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7.- USING NEW TECHNOLOGY

Nowadays, is important to consider our studentsnatehe same as 20
years ago, they are living in a world where thehtetogy is using for
everything. As teacher’s we need to be preparéddrtiass because they want

to listen or work with any kind of technology.

We need to manage all the tools, using these toldaa songs, games,
music for maintain a good atmosphere during thescleour, they don’'t want
boring mechanical classes where the teacher afkg aind the students don’t

do anything, only copy from the board through tbielér or notebook.

Teachers also have to take courses on how to tfeeedt pages from
Internet in front students, because sometimes stadsan feel they can do
everything. On the internet there are plenty otemals to use, we have to

select what and where to use it.

For all this activities mentioned, take into comsation: students’
needs, way of learning, grouping the students dute class. Group and pair
work are important for increase practice the stmgctlearning in the class.
There is another type of work is cooperative graugpk where everybody has
a role to do during the activity, the principalany of them is to respect turns

and know the rules.

To consider all of these exercises, games, contasts the others
mentioned, considering what is the goal teacherstrha achieve during the
class, this is important, because every activity &a objective, is not only to

play is also to reinforce how the learning prodass
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4.3.-RECOMMENDATIONS

From the data collected during observations it wadem that teachers
are using some language teaching strategies ahdigees but this is an area
that requires further development. Thearning in a Language other than
Mother Tonguein 1B Programmes (I1B:2008) would be a good starting point for
those wishing to further develop their understagdhlanguage teaching and
emphasizes the importance of using such strategre$ techniques as
scaffolding and drawing upon prior knowledge. Th#olwing strategies and
techniques could be incorporated more into pradtigeteachers to further

improve the language support given to learners.

In relation to the established conclusions the ofeihg
recommendations were formulated:

A.- Teachers at Liceo Cristiano High School shoetglore all variety
of instructional materials applied into the comnuative approach in order to
potentiate its application.

B.- We suggest to the researched institution’s @uiths through their
management to provide the English area with updaitaterials to facilitate the
teaching learning process of this important subject

C.- To escape from the conventional and routin&uotonal material
we recommend teachers to renewal the teaching iaatéy designing their
own ones, adapting them according to the studgregdagogical needs and
level; and why not by starting to exploit the vdrieols which provide the new
information and communication technologies.

D.- Teachers should study the possibility of wogkin study circles, to
have the opportunity of sharing information andcrethe enough awareness
about communicative approach theory. These kintheétings are to clarify
ideas and concepts together as well as to lookherbest way of applying
them in the teaching practice.

E.- Taking into account the high acceptance lefethe textbook,
because there isn’t any complain against it, howewee consider pertinent to

suggest teachers to make a more flexible use sfrigterial. Do not take it
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from the beginning to the end, but adapting it leirt students’ interests to

avoid its use becomes a routine practice.

F.- As a complementary material to the textbookivdaies we
recommend teachers once more to look for or builetrosupport materials
which stimulate different learning styles to heljpdents in their language

learning.

G.- We consider that teachers at Liceo Cristiamghtschool should
work in providing students tools to reach a stral®yelopment of language

skills in order to justify all the time, resourcasd efforts directed to this aim.

H.- To become students motivated by English stubjeachers we
proposed to include in their planning their studennterests, needs and
abilities; which mainly are related to music, gamf@shion and so on. They
need to experience a change in the teaching teokmigqs well as in the

instructional materials.

l.- Teachers are suggested to review their tegcpractice and make
efforts to exile conventional teaching activitiesdaincluding more exciting,

attractive and innovating practices to avoid stisi®&ecoming bored.

J.- Finally, to face the wide contents of schoakriculum, we
recommend teachers to plan, taking into accoundesiis’ characteristics,
available time and timetables in order to fulfillyearly planning. Then, in the
matter of the high number of students we suggestak with pairs, groups

and other controlled techniques.
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= | EXPERIMENTAL GROUP - EIGHT “A”

mm(C)=—  STUDENTS' ATTENDANCE ;E?L;]I ﬂ‘
- ] s

STUDENTS' NAMES

ABAD ZAMBRANO JOSE
ALVAREZ VILLAVICENCIO ISAAC
BARRAGAN SARMIENTO JOEL
BRIONES PESO ALEJANDRO
ELLIZALDE CLAVIJO MIA
GILBERT GERMAN CARLOS
GONZALEZ PARRA ELIZABETH
JARRIN MERA DYLAN

JIMENEZ NAVARRETE ANGIE
10| JIMENEZ SANCHEZ IARA

11| MAGALLANES VILLON OLIVER
12| MARINO PEREZ ELIAN

13| MIRANDA ROSALES JONATHAN
14| MORALES LEON GABRIEL

15| MORAN YELA FRANCISCO

16/ PENA COLCHA ROBERTO

17| PRECIADO QUINONES ABRAHAM
18| REA OBANDO BRYAN

19| REYES MOROCHO CHELSEA
20| ROMERO SANCHEZ DHANA
21|ROSERO SANCHEZ NESTOR

22| SANCHEZ PICO DAVID

23| SOLORZANO RIVAS ESTER

24| SOLORZANO SAMUEL

25| VELASCO ZAMBRANO KEISMER
26| VERA ALARCON NICOLE
27|VILLON REYES DANIELA

OO |IN|O |0 [WIN|F




= / CONTROL GROUP - EIGHT “B”

mm(C)=—  STUDENTS' ATTENDANCE ;E?L;]I ﬂ‘
- ] s

STUDENTS' NAMES

AGUILA GAIBOR MARIUXI
ASES MIRANDA MELANY
BALLADARES ESCOBAR KEYLA
CHAMORRO NIETO LILIANA
DIAZ GUIJARRO DAVID
ENRIQUEZ SUAREZ CRISTOPHER
ENRIQUEZ VELEZ JHON
FOGACHO LINO BYRON
GAMBOA MORA MARIA ROSA
10| GAME RODRIGUEZ MELINA

11| GARIJO CUEVA NAHIM

12| GAVILANEZ NARANJO ANGIE
13| HERNANDEZ CASTRO RAFAEL
14| LARA AGUIRRE LADY

15| LEON MENDEZ MAICOL

16| MATUTE AGUIRRE FABRICIO
17| MEDINA MEDINA BRIDNEY

18| MORI RUIZ JEREMY

19| PINELA CADENA AMY

20| POMA RUANO ELIANA

21| QUINTERO SAMANTA

22| RAMOS MIRANDA NAYELI

23| REINOSO TORRES ANDRES

24| RODAS GAIBOR EMILY
25|ROMERO VIZUETE PAULA

26| SALAS PACHAR SAMANTA

27| SANCHEZ BAJANA GUILDA

28| SANCHEZ JIMENEZ ANA MARIA
29| VELEZ FUENTES ROMINA

30| VILLON RONQUILLO FERNANDA

OO NO|OTAW|N(F-




OBSERVER: On the back or a separate paper, describe \

yo

observation should NOT be LESS than 40 minutesI€the
lesson that most clearly represents what you obdeiSee the

ch

teacher until AFTER class ( and you have been tbtalk to
him/her)

— CONSULTING PROGRAM

Course:

N :.-.-._i 2 J TEACHER OBSERVATION

Observer:

Escuela

u observe while sitting in the classroom. A form

vDegfinit
a ely
Agree

More
or Less
agree

Disagr
ee

NOT
APPLI
CABLE

art below to calculate score. Do NOT leave théP&Qvith

6.7

4.7

1.7

NA*

1.

Teacher seems prepared and moves smoothly from
activity to another.

one

Teacher follows weekly plan.

Chairs are appropriately arranged for the task.

Board work and visuals are clear, organized, aficierit.

Teacher contributes to a generally positive atmesgph

Teacher motivates students’ participation.

Teacher provides opportunity for more Ss talk thaalk.

Errors are managed appropriately.

© O N o g~ w N

Teacher uses questions that get students talking.

[
o

. Teacher offers appropriate feedback.

=
-

. Teacher checks understanding.

=
N

. Teacher speaks English adequately.

=
w

. Effective group work/pair work is evident.

'_\
o

. Instructions are clear and brief and explanatio
are effective.

15.

Teacher treats students with respect.

TALLY checks (V)

FINAL SCORE:

DATE: T. Sig.

Score Interpretations

96.1 - 100 =
87 — 95 = Very good

77.7 — 86.6 = Satisfactory
60 — 77.6 = Improvement
59.9 — Less = Unacceptable

Excellent

Modifications for scoring with “NOT
Applicable” (N/A) checks.

# of
NA's

Pts. For
Fully
Agree

Pts for +/-
agree

disagree

0

6,7

4

7,2

4,3

7,7

4,6

8,4

5

91

55

10

6
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i
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SURVEY TO THE STUDENTS ;"

This survey is part of the research, in order tb the bachelor's degree in English

Language Teaching from “Universidad Laica Vicentm&uerte de Guayaquil’. Please read it

carefully and write and x in the box according tuyopinion as honestly as you can.

The information provided will be confidential, atite data will be analyzed carefully in
this research project “Application of Teaching Teicjues to Improve Eighth Grade Students’
English Grammar Proficiency at Liceo Cristiano Hi§bhool During the School Year 2.015 —
2.016.”

Thanks for your valuable cooperation.
Directions:

Write and “X” in the correct box according to yaysinion before

No. QUESTIONS YES| NO A
LITTLE

DO YOU ENJOY LEARNING ENGLISH?

IS YOUR ENGLISH CLASS INTERESTING?

DO YOU LIKE LEARNING GRAMMAR?

IS ENGLISH GRAMMAR DIFFICULT FOR YOU?

g WNEF

DO YOU UNDERSTAND WHEN YOUR ENGLISH
TEACHER EXPLAINS GRAMMAR?

WOULD YOU LIKE TO LEARN GRAMMAR THROUGH
GAMES AND SONGS?

(@)

7 WOULD YOU LIKE TO LEARN ENGLISH GRAMMAR
THROUGH MOVIES AND VIDEQOS?

8 WOULD YOU LIKE MORE ORAL SPEAKING
PRACTICE TO REINFORCE YOUR GRAMMAR
PROFICIENCY?

9 WOULD YOU LIKE MORE INTERACTIVE ENGLISH
GRAMMAR CLASSES?




-~ - ENGLISH GRAMMAR PROFICIENCY TEST

Student’s name Course&iberal Arts Score:

Teacher’'s name: Gabriela Suasti Argudo
l.- THE VERB BE
Read and circle the correct option. (5 poinjs

Example: You are a good student.

a)/ are b) is c) am

1 She _ happy.

a) are b) be c) Is
21 eleven.

a) am b) is c) are
3 Luis __ from Brazil.

a) am b) is c) are
4 LeoandJavier _ from Colombia.

a) is b) are c) be
5. We Spanish.

a) am b) is c) are

II.- SUBJECT PRONOUNS

Read and circle the correct word. (5 points)
Example: How old is,_he)/ they ?

6. | / You am Ecuadorian.

7. She / It is my sister.



8. You / It is an eraser.

9. They / | are 16.

10.We/ They are British.

lll.- POSSESSIVE ADJECTIVES

Read and complete the sentences with the correctggessive adjective. (5 points)

Example: Thisis _my pen.

11 I'm from the U:S, but father is frévaru..

12. The boys are brothers, parentSaeish.
13. Where’s Maria? keys are on the table.

14. David ismy friend. __ family is fromalace.

15. It's a nice dog! What's name?

IV.- DEMONSTRATIVE PRONOUNS

Look at the pictures and circle the correct word. (5 points)
What's this¢ that ?
Example: éfg It's a diary

<: 16. What'sthis / that?

It's a t-shirt.

17. What ar¢hese / those?

&

They're sandwiches.



18. What'sthis / that?

It's an ID card.

19 What argéhese / those?

They're shoes.

20. What is this / that?

It's a camera.

V.- PLURAL NOUNS

Look at the pictures and circle the correct answer. (5 points)

Example: They arel apples / apple’s

21. ephare childs / children

22. They aremans / men

23. They arewomen / womens

24. They arewatchs / watches




(@@X@@) 25. They areradios / radioes

VI.- POSSESSIVE'S SINGULAR AND S’ PLURAL

Read and circle the correct answe (5 points)
Example: It's bik

a) )Gary’s b) Gary c) Garys’
26 Theyare my backpa
a) friends’ b) friend’s c) friend
27 They're broth
a) Sarah b) Sarah: c) Sarah’s
28 Heis fatl
a) Bernards’ b) Bernard’ c) Bernard
29 Thesare ke
a) Justin’s b)  Justi c) Justins’
30.These aren’'t my bo

a) teacher b)  teacher c) teacher’s



